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Objectives:
o

* to identify character-
istics of English
language learners with
grit

e to create a list of
actions a person with
grit would take

* to use vocabulary
related to personality
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Preparation for teacher:

» make copies of Student Profiles and Discussion Questions

e think of a way to keep time |

Lesson Plan:

o Write the word Fit on the board. Ask students if they know what it means and

in what contexts they have heard the word used before. Listen to students’ ideas.
Then provide examples of what a person with grit does by saying, “If you keep trying
and trying, then you have grit. If you keep working to reach your goals, then you have
grit. If you try to learn from your mistakes, then you have grit.” You can also provide
students with a dictionary definition of grit if you think it will help them.

Student 1

small village, and the primary school she attended did not

have an English teacher. However, her close friend’s family
had a television, and Fatima watched movies and television
in English at her friend’s house. Fatima's family had a radio, and she
listened to an English language station almost every evening. She loved to memorize
songs in English and sing along. By the time Fatima was 11, she could hold basic conver-
sations in English and wanted to study English more. She taught her younger sister how
to greet people and ask them simple questions in English. Some of Fatima'’s relatives
lived in a nearby city and studied English at school. Fatima called her cousins on the
phone to practice English or ask them questions about the meaning of words and phras-
es. Every time her family visited her cousins, she spoke English with them. Sometimes
they laughed at things Fatima said, but she didn’t let it bother her, and she learned from
her mistakes. When she was old enough to attend high school, Fatima talked with her
family about staying with her aunt and uncle so that she could attend high school in the
city and study English. Her family agreed, and she moved in with her aunt, uncle, and
cousins in the city. Her cousin Rose was also ready to start studying at the high school.
Rose spoke English well because she had been taking English classes for a few years
already. Fatima asked Rose if they could speak to each other in English as much as possi-
ble, and Rose agreed. When high school began, Fatima took an English proficiency test
that placed her in a beginner course. Fatima was disappointed that she didn't get into
the intermediate-level course, but she set a goal to try again the next time she had an
opportunity to take the test. She devoted a lot of time to studying and reviewing the
lessons that were presented in class. When she was unsure about something, she asked
her cousin to explain. When Fatima missed questions on a quiz, she didn't get discour-
aged. Instead, she asked her English teacher to meet with her during lunch or after
school to explain what she had missed. Fatima took notes and reviewed the informa-
tion. Fatima also attended a weekly English club to practice with her peers. She loved the
English club because she could interact with students whose English was better than
hers. Even though it was sometimes a challenge, she tried her best and appreciated the
extra practice. Fatima soon became the top performer in the beginner course. Fatima
took the English proficiency test again, and she was placed in the intermediate course
for the second semester. She was overjoyed, but she knew she would have to keep
working hard because the class would be more challenging than the beginner-level
course. Fatima continued to ask for feedback on assignments, go to the English club,
and ask her cousin for help. She used English everywhere she went in the city and even
joined a community English conversation club. When Fatima went home to her village
during breaks from school, she taught her younger sister more English.
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1. What are three things Fatima has done in her village to learn or practice English?

2. What did Fatima do when she did not get into the intermediate English course?
What goal did she set for herself?

3. What are three actions Fatima takes, outside regular English class time, to improve
her English in high school?

4, What are three words you could use to describe Fatima?

1. Students could think of eight things they would put in a crossword using vocabulary
they learnt in this activity. Help them to make simple clues and show them how to find
good definitions in the dictionary. Show them how to use squared paper to make a

crossword grid. /AN _

In this puzzle, you work from the bottom to
ing a mountain. Climbing a mountain is

2. Mountain Climbing

the top—as if you are climb-
not easy. Some people

STUDENT PROFILES

Class brainstorms ideas about how someone learning English can show grit. You
might say, “What does it mean to have grit when you are studying English? What
would a student who has grit do to try to learn English?” Write students’ ideas on the
board. If necessary, you can ask guiding questions such as “What would a student with grit
do to prepare for a test? How would a student with grit try to practise English as much as
possible? What would a student with grit do after getting a poor grade on a test?” Students
can also brainstorm personality traits a person with grit might possess, such as determina-
tion, patience, and courage. These traits can be listed on the board as well.

9 Divide students into groups for the activity. Assign group names.

Tell students that they will work in small groups to read Profiles of two
students, Fatima and Angelo, who are studying English. Ask students to pay special
attention to the differences between Fatima and Angelo and to the personality traits or
actions that lead to their successes or struggles while learning English. If necessary, review
vocabulary related to personality traits with your students. For example:
ambitious apathetic careless determined disciplined disorganized eager focused
impatient inconsistent negative positive rational reliable resourceful responsible

Give students time to read and study the Student Profiles. Set a timer for groups if
you like, and alert students when time is up. If you plan to read the profiles out
loud to your students, they may benefit from taking notes as you do so.

Tell students that they will work with members of their group to answer the

Discussion Questions and take notes about their answers, Students can write ideas
and responses in their notebooks, if the questions are written on the board, or they can
write directly on their photocopies. It may be helpful to review the questions with the
class and clarify anything that is unclear before giving groups time to discuss their ideas.

Mg

Student 2

Fatimai. high school student. She grew up in a | A“gEIO is a high school student. He lives in a small town just outside a large city.
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cussion Questions

| He has taken English classes in school since he was a child. However, there are not many
. English teachers where he lives, so he usually had classes only once a week. During
! breaks between school years, Angelo forgot the English he had studied because he didn’t
| practice using it or review the lessons. Angelo often received poor grades in his English
classes and became frustrated. He threw away tests or assignments on which he had not
performed well because they made him feel like giving up. He told people, “I am just
bad at learning English.”

Angelo’s family has a computer and Internet access, and Angelo’s school provided a list
. of websites where students could access English language-learning materials for free,
| Sometimes Angelo’s mother asked him to spend time practicing English online, but he
| preferred to play games and spent time on English only if his mother made him do it.
! Angelo’s older sister had always gotten good grades in English. She was living at home
| and studying at a local university to become an English teacher. She tried to help Angelo
+ a few times and even invited him to the conversation club she had started with other
| university students. Angelo attended once, but he told her that he felt that the club was
| too advanced for him. He said he didn't want to go again because learning English was
! too hard. Angelo’s high school has an English club that meets twice per week and
i organizes field trips in the city, where students can practice English in real-life
| situations. Angelo goes to the club sometimes, but he avoids speaking to anyone who
| speaks better English than he does because he gets embarrassed if he makes mistakes.
| He joined one field trip but felt uncomfortable when he had to order food at a restau-
|
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rant in English. He didn't want to attend more field trips after that. Angelo can hold
basic conversations in English, and his parents encourage him to take advantage of the
opportunities to learn English. They say they did not have those opportunities while
they were growing up. Angelo’s school offers students the chance to take an intermedi-
ate-level English course if they can perform well enough on an entrance exam. Angelo
took the test before his first semester at high school and missed the minimum score for
the intermediate course by eight points. He has a chance to take the test again before the
next semester, and his parents have encouraged him to do so. The exam is coming up
next month, and Angelo got a 15-page study guide from the school, but he has complet-
ed only two pages. While reviewing those two pages with his sister, Angelo stopped
! listening when she explained the parts he had gotten wrong. He said he just doesn't
' have the ability to learn English.
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5. What does Angelo do when he performs poorly on an assignment in English? Is
this different from what Fatima does? How?

6. What opportunities does Angelo have to practice English outside class? Does he
use these opportunities?

7. Did Angelo set a goal when he didn't get a high enough score for the intermediate
course? Do you think he is preparing well for the next test? Why or why not?

8. What are three words you could use to describe Angelo?

Words of Encouragement

1. Keep climbing! You are . TOSGNR

2. Be . Don’t be afraid to go higher. VEARB

3. Don't up! VEIG

4, That's it! Keep ! GRTYNI

5. A word that means difficult and strong is OGUTH

6. You're getting closer! Stay DDEEETNMRI
7. You've almost reached your LGAO

8. You've made it to the top! Fantastic ! TREOFF

®

Set a timer if desired and let students begin
working. Move around the classroom to monitor
students’ discussions and clarify questions or issues that
come up as students talk about their ideas.

Stop students when groups have had enough time

to discuss and write answers for all the questions.
Review answers and ideas as a class to help your
students process the information before moving on to
the next step.

Tell students that they will work in their groups to

complete a T-chart to describe English language
learners with grit and English language learners without
grit. Draw a T-chart on the board:

language An ish language
Iﬁmﬁtﬁmﬂ grit

e An English language
learner  without  grit
becomes frustrated when

things are challenging.

An English
learner with grit

* An English language
learner with grit doesn't
give up when things are
challenging.

The two examples in the T-chart can be a model for the
information students should try to come up with. To
practise, you could ask the class to come up with one
more idea for each side of the chart. Students should
use information from the Student Profiles as well as
their own ideas and experiences. Each group should
generate four to six ideas about students with and
without grit. You might want to give groups a time limit.

Tell students that each group will choose two

sentences they believe best describe students with
and without grit—one idea from each side of the
T-chart. Give each group two pieces of paper, one for the

sentence about students With grit and one for

the sentence about students Without grit,
and markers, coloured pencils, or other writing utensils.
Make sure students know that they should write
complete sentences; you might want to write an exam-
ple or two on the board (e.g., An English language
learner with grit doesn’t give up when things are
challenging).

Groups should neatly write one of the sentences

each sheet of paper, large enough to be

legible if posted in the classroom. Students can add

illustrations, words, or phrases to each one to enhance

meaning. If necessary, model this step by using an
example sentence from the T-chart on the board.

Groups can share their posters by presenting or
displaying them, depending on the size of your
class. Designate an area in the classroom to display the
posters. Give students time to view the ideas and discuss
them with their classmates. Refer to the posters
throughout the school year as a reminder

for students to “go for the grit” in their own efforts to

study and learn English.

Have students spend time on self-reflection. Ask
each student to use the ideas posted and

shared to write | WIll statements about

how he or she plans to demonstrate gl"it throughout
the school year. For instance, students may write, “I will
ask for additional help after school if 1 do not under-
stand something we are learning” or “I will use English
as much as possible when shopping or doing other
activities outside school.” The number of statements
students write can vary. These ideas can be submitted,
kept private, or shared with peers, depending on the
comfort level of your students. Ideas can be recorded in
a notebook or handed in. Students can return to these
statements throughout the course to reflect on whether
they have been able to uphold their ideas and goals.
Students can also write journal entries or share ideas
with classmates so that they can be held accountable
and check their progress.
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reach the top, but others see how hard the climb is and go Final Message : C1C1CIC10] ¥
back down to the bottom. These  people 8Bl - - -
may need encouragement to continue climb- Tim Do
ing Your job is to unscramble the 6
words to fill in the blanks in the Words of S ————
En - couragement sentences below. Write those S.0-o-— —
words in the spaces beside the mountain.  Then 4 - - ~
take the letters in circles and R e
squares, unscram- 2 —
ble them, and form the 20 -
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