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HE mentally disabled -

ple are now widely

recognized world wide as
being ‘diflerently able’. Such a
definition on the one hand,
recognizes their ability and on
the other, denotes their
difference from the ‘normal’
human beings as well. The
development of curriculum for
teaching and training of the
mentally disabled people is to a
large extent based on this un-
de g of disability.

In gladesh, the training
and teaching method for physi-
calgr handicapped (blind, deal
or dumb pgc?ic] and the men-
tally retarded ones is specified
as Special Teaching. However,
there is no officially
curriculum pattern for the men-
tally disabled persons in our
country, while for those who
are blind, deaf or dumb s
methods like the Braille Sys-

tem or Sign Language are used

to teach them according to the
conventional education cur-
riculum.

For the mentally disabled
people, several non-govern-
mental level initiatives have
been taken for their education
and trﬂinmﬁ. The curriculum
structures differ significantly
from the usual ones. However,
the curriculum follows the
normal basic learning process
and rests upon the ultimate tar-
get of accommodating such per-
sons within the current social
setting. And this social setting
definitely endorses reason and
rationality as the basic premise
of the social as well- as commu-
nity level behaviour of and in-
teraction between the human
beings. Indeed, it is this social
structure based on the rational
behaviour of the modern man
that depicts the specific charac-
teristics of the mentally re-
tarded persons and differenti-
ates them from the normal per-
sons. Question may arise as to
how far a curriculum for
teaching a ‘disabled’ person can
actually contribute towards
changing the social position of
the person and whether the

modern rationality based out-
look of the society can really
accept such a person as an ac-
tive part of the society. These
t}ﬁeatinns are important since
the answers may indicate the
ultimate measure of success for
any curriculum in this regard.

In order to learn about the
existing curriculum structures
for the mentally handicapped
people, 1 went to the Society for
Care and Education of the
Hentaﬂzs_ﬂctarded. Bangladesh
(SCEMRB). Moytri Chowdhury
and Halima Banu Shelly, both
coordinators of the Special Ed-
ucation and Training Section,
SCEMRB, provided detailed in-
formation about the curriculum
that they follow in their teach-
ing section. From their infor-
mation and personal assess-
ment some interesting aspects
of the curriculum structure
came out.

Curriculum for the
Mentally Disabled- A
Case Study

The curriculum that the
SCEMRB follows is essentially
a functional one directed to-
wards addressing the present
and future requirements of the
students. It follows the interna-
tional definition of a mentally
disabled person provided by the
American Association on
Mental Deficiency and modi-
fied by the World Health Orga-

Observati

nization. Assessing the ability
and tend of a student and
designing the possible special
treatments required accord-
ingly is a fundamental element
of the curriculum pattern. Also,
the state of family resources of
a student and the outlook and
expectations of the family is
also keenly assessed. These as-
sessments however, mark a
significant departure of such
curriculum from the usual ones.
As Moytri Chowdhury pointed
out, the curriculum is more fo-
cused on the individual student
rather than generalizing,
though the basic learning
methods for the students re-
main more or less the same. To

be more explicit, the retarded
students learn the educational
fundamentals through different
techniques, which are essen-
tially based on their individual
type of disability.

However, the curriculum
structure not only concerns
conventional education but
also incorporates special voca-
tional training and shelter
workshop, which are mainly
for the rehabilitation of the
students in the social setting.
Broadly, the levels of education
are divided as a) Pre-Prepara-
tory, b) Preparatu?, c) Voca-
tional Training and d) Shelter
Workshop. In the pre-prepara-
tory level retarded children be-
longing to the age group of 0-5
are admitted. One significant
aspect of this level is that it
draws in the parents, specially,
the mother of the retarded child
in the education scheme and
attempts to train them up about
the special care and treatment
the child requires. In the
preparatory level, a major focus
is on normal academic training
of students. Usually, the age
group for this level is 5-10,
though admission or promo-
tion mainly depends on the
ability of a particular student.
Another important aspect of
this level is the stress on the de-
velopment of social communi-
cation and self-help skills. En-
deavor to develop such skills
among the handicapped stu-
dents continue in the other
higher levels as well. In the next
level the questions of the stu-
dents’ ability and the condition
of the families turn out to be
much im
tions. These considerations ac-
fually frame the type of train-
ing that a student is to receive.
Shelter Workshop is mainly
concerned with the rehabilita-
tion of these students by provid-
ing them work opportunities
which, practically is related
with dil'ﬁ:r:nt projects of the
organization.

The methodology of the cur-
riculum makes its characteris-
tics more explicit. This

methodology mainly concerns
three inter-related components:

a) Task analysis.

b) Graduated Guidance
Teaching Strategy (GGTS).

c) Integrated Teaching
Method /Unit Method.

a)Task Analysis

Task analysis mainly impl-
ies specifying some period
based tasks, to be realized for
the teaching and training of an
individual retarded student. In
other words, the ultimate task
is divided into small specific
tasks regarding the teaching
and training of the students. As
usual, assessment of individual
ability and interest area of a
student and the condition of
his/her family, shapes the ba-
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visits will be at two levels.

Material and.method; Cross-
border field work and commu-
nity group discussions.

Level omne: Within
Bangladesh to identify who
‘'OWns water in a givén
area/village

Level two: Cross-country-
study tours to visit border ggeas
to see for themselves how"the
rivers are divided. Visits should
include Nepal. India and
Bangladesh (upper and lower
riparian). Students will share
their findings with their coun-
terparts in the region in work-
shop dur‘m% visits.

At both levels students must
hold discussions with commu-
n;}:y members and analyze the
information following a guide-
line provided.

C. Water management and

C.1 How is water organized,
managed and preserved; who
does it?

C.2 Water and community
management:. people’'s partici-
pation

C.3 Women as water man-
agers in the family: gender divi-
sion of water chores, men's role

C.4 Innovative approaches
in water management and
tphrcl:nrauun: experience from

e .

Part C: This section will in-
troduce the students to NGOs
and innovative local organiza-
tions working with new ideas in
community water managﬂnmd L,
women s participation and peo-
ple centered development.

Material and method: This
will include visits to national
and NGOs in the sector
where various methods of water
preservation and management
are tried out, specially in
Nepal, India and Bangladesh.
Women's participation in water

mnmcm and maintenance
can be seen and experi-

Know

D. Living with floods and cy-
clones

D.1 The major events of the
last 30 years: 1970-71: 1988;
1991; 1998: comprehension of
the lessons from floods both in
terms of the internal reality
and in terms of international
reality(politics).

D.2 Pr edness and man-
agement of floods as and when
it happens.

D.3 Flood as a natural, po-
litical and economic phe-
nomenon

D.4 Sensitize young citizens
to specific problems arising out
of use and abuse of water: the
major problems of internal
water pollution.

D.5 The a of man's de-
pendence on rivers of this coun-

Part D: This part will pro-
vide basic lessons learnt from
the floods and cyclones with
special reference to Flood 1998.

Method and material: Lec-
ture, documentary films, litera-
ture and p work /discussion
will be used to sensitize the
children about flood, cyclones
and erosion and the le of

a people living with water. Ex-
tracts from the following
maybe used:

Novels/film: Titas Ekti
Nodir Naam by Odoitya Mollo
Barman i

Padma Nadir Majhi
by Manik Bondhyapadhara

A Time to Unite, a film on
the floods of 1998 production by
Masud & Catherine.

Extracts from documen-
taries on the floods of 1998 used
by BTV, BBC and Doordarshan
compiled to bring out the re-

al- even the global nature
of the flood will give the right

ive in our search for re-
gional answers to both ‘over
and ‘under’ watering.

The author is Chief Execu-
tive, Brotee.
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Enabling the Disabled

Question may arise as to how far a curriculum for

riculum for the Mentally Handicapped

by Syed Imtiaz Ahmed

teaching a ‘disabled’ person can actually contribute towards

changing the social position of the person and whether the modern rationality based outlook of the society can
really accept such a person as an active part of the society. These questions are important since the answers may

indicate the ultimate measure

of success for any curriculum in this regard.

sis of such tasks analyzed.

-b) Graduated Guidance

Teaching Strategy

To actively assist the stu-
dents in their learning, the
teachers provide their guidance
in a graduated manner that in-
volves various stages of assis-
tance. Actually this graduated
guidance is provided at all lev-
els and phases of educating the
disable persons. Different
stages of graduated guidance in-
volve:

a) Full Physical Help:

b) Partial Physical EEI )

c) Shadowing Help: an

d) No Help.

These stages clearly indicate
that, the ance of teachers in
case of the mentally retarded
students essentially contains
the provision of gradually

hasing out the requirement of

elp, specifically physical hel
for them. In fact, the stage o
shadow help
directed towards boosting up
the confidence of an individual
student about his/her abilities.
The entire scheme of guidance
thus helps realizing the objec-
tive of developing self-help ca-
pabilities of the student.

¢) Integrated Teaching
- Method

The major objective of such
method is to introduce a student
to a variety of skills and ideas
while teaching only one subject
matter. For example. while
teaching a disabled student how
to wear shirts, relevant ideas
like why wearing shirts is nec-
essary can also be taught. The
method explores how many
ideas can be related to one sub-
ject matter and graduated guid-
ance is provided in its imple-
mentation.

Moreover the implementa-
tion of the curriculum also in-
volves short term and long term
evaluation. The performance
and response of each student is
evaluated in every 7-10 days
and after every six months an
overall evaluation report is
prepared. The reports deter-
mine the future course of edu-
cating the students and the par-

is fundamentally

ents are given advice regarding
the requirements of their chil-
dren.

Side by side with teaching,
training and rehabilitation
schemes the SCEMRB also pro-
vide speech therapy, physio-
therapy and clinical therapy
for its students.

Hqome Based
Programme: Involving

the Community

~ To successfully implement
the ultimate objective of social

. .' .'..

rehabilitation of the disabled
persons the SCEMRB has also
undertaken a programme for
raising consciousness among
the communities about the ne-
cessily of sympathy and hu-
mane behaviour toward them.
One of the ideas is to integrate
the disabled persons in the
main stream society by facili-
tating their participation in the
normal social, cultural and po-
litical activities. In one sense,
this programme may be viewed
as a part of the curriculum since

B
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The disabled need appropriate education,
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it involves a great deal of learn-
ing and understanding on part
of the communities.

The Rational
Premise and the
Dehumanization of the
Mentally Disabled

Persons

SCEMRB and other organi-
zations of the like are indeed
performing a very important
task by taking up the responsi-
bility of teaching, training and
rehabilitating the disabled stu-
dents. The curriculum [ dis-
cussed perhaps indicatles the
different components and ideas
such a curriculum includes. But
to measure the ultinate success
of the curriculum based learn-
ing, one has to consider how far
the trained persons can actu-
ally integrate with the main
stream society, Moytri Chowd-
hury pointed out, after being
taught and trained most of their

‘students are provided employ-

ment in different projects of
SCEMRB or other organiza-
tions of the like. Also many of
them pi::t involved with their
family business or profession.

They rarely have access to dig-
nified and remunerative open
market jobs. The prevailing at-
titude in the society is that
these persons are at best capa-
ble of performing some
marginal vocational jobs. In
fact, the curriculum I studied

_also put major emphasis on vo-

cational training of the stu-
dents. But according to Moytri
Chowdhury, the people labeled
as 'disabled’ possess certain
qualifications that are becom-
ing rare among the ‘ables’ of the
-soctety. First of all, almost all
of them are fully honest as they
lack the required ‘ingenuity’ for
being dishonest. A disqualifica-
tion indeed! More over they are
ver{ precise and attentive in the
task they perform, since when
they learn one subject matter
their attention is never divided
or diverted though, they may
take more Lim;& LEa,n UELll'lal to
rasp it properly. But in the so-
eta E:ii'%'étﬁi'ﬂ?whéfe die h*aﬁr?{
professionalismn and ability to

——

State of Education

sustain cut-throat competition
are looked upon as ultimate
qualifications for having ac-
cess to employment opportuni-
ties, the fut;::llre of the tggught and
trained disabled persons with
little or no family assistance is
indeed turning bleak and thus
questioning the merit of the
curriculum.

Another vital question re-
arding the success of curricu-
um is to see whether the
teaching and training are really

changing their social position.

It is :}uitt evident that the peo-

ple of our society are far from
recognizing the equal social po-
sition of the mentally disabled
persons, Rather, often these
Ecoplﬂ are teased and harassed

y others. The prevailing ten-
dency in the society is to com-
partmentalize the disabled peo-
ple and treat them either with
special or extra care or ridicule
them for their ‘disability’. In
fact, in one sense, the idea of
involving components like vo-
cational training and shelter
workshops for them conforms
to the prevailing social ap-
proach of compartmentaliza-
tion. In actual terms little dif-
ference lies between the conven-
tional and special curriculums
for the disabled persons since,
both are essentially the prod-
ucts of a modern reason and ra-
tionality based social outlook.
Thus, in terms of actually inte-
grating the mentally handi-
capped people with the main
stream reality perhaps requires
a little bit more than trying for

lheir betterment
However, it i% the curriculum

formation rprncess where re-
thinking of the prevailing ra-
tionales can have significant
impact upon the ultimate target
of truly enabling the disabled. It
will réquire rigorous intellec-
tual effort to find out alterna-
tives to the present structure
and ensuring its acceptance
within social norms. The task
will not merely involve some
sort of curriculum formation
rather, there may have to be a
complete deconstruction of the
existing rationalist discourse
which is primarily based on the
philosophical traditions, iJrc}d-
ucts of the European enlight-
enment. Some critics have
termed this task as breaking
the’l_'_Erisnn house of reason’.
ough the proposition may
seem utopian and more a sub-

anly alternative curriculum that
will integrate tHe Hisabled per-

Imagination is more important than knowledge

— Albert Einstein

sons in real terms, actually
needs proper intellectual efforts
in this direction. Or else, the
disable persons can at best be
able to survive depending upon
enerosities and sympathetic

]havinur of the 'normal’ peo-
ple.

Betterment Within the

Present Realities

As the possibilities of intel-
lectual rethinking in terms of
reason and rationality seems
distant, some more ‘realistic’
suggestions may be cited for
improvement of the curriculum
structure and thus trying for the
betterment of their social
standing and also to reduce the
uncertainties over their future
occupation.

Moytri Chowdhury identi-
fied that the curriculum struc-
tures should address newer ar-
eas of job opportunities that
may be suitable for the disabled

rsons and develop training
acilities accordingly. As an ex-
ample, she cited the business of
husking rice, where if proper
training is given, a disabled

erson can earn his/her liveli-

ood independently. Moreover,
she stressed the importance of
including a plan for populariz-
ing the skills, expertise and

ualities of the disabled stu-

ents in the curriculum. Sec-
ondly, some may feel that there
is a need of an officially recog-
nized standard curriculum for
all the schools and training in-
stitutions. The lack of such a
curriculum is hampering a co-
ordinated approach toward the
social rehabilitation of the dis-
abled. However. a government
project in this regard is report-
edly under way. Thirdly, little
attention is given to this issue
of curriculum by those involved
in mainstream educational de-
velopment. The institutes in-
volved with educating the dis-
abled may arrange f{requent
seminars and workshops to
draw in leading education spe-
cialists, academicians and re-
searchers and thus try to ac-
quire creative inputs {rom them
in terms of further improve-
ment of the current curriculum
structure. Also, the leading re-
search institutions of the coun- -
try may take up programmes to
evaluate the curriculum struc-
tures and assess whether the
present structures need any ad-

. jeet.of. intellectual debatast. for »»+ JiHON OT improvemen

The author is Fellow, Centre
for Aliernatives

HE field of education is a

critical one not only
because that is where the '
ideas of the state' are

reproduced but also because
that is where the decision-
makers (i.e., the elites) learn the
how of constructing and
reproducing the manifold
structures ol the state. In the
South Asian context, two di-
mensions are critical in par-
ticular, one is related to the or-
ganization of the curriculum in
schools, colleges and universi-
ties, while the other is related to
the state of literacy, or rather
illiteracy, now prevailing in the
region. Both dimensions, how-
ever, suffer from a precise colo-
nial legacy.

Education in South Asia had
a qualitative transformation
with the coming of the British.
Two distinctive phases could be
discerned, both the im-
perial goals of the British. In
the first phase, running from
1757 to the end of the 18th cen-
tury, emphasis was given to the
task of promoting indigenous
education. With the maturity of
British domination of India,
however, such a need gave way
to a newer phase in educatin
the colonized subjects of Sou
Asia. The objective of the sec-
ond phase, more pre-
cisely in 1835 with the intro-
duction of English as a medium
of instruction, was to create a
clan of interpreters. It is in the
backdrop of such an imperial
goal that secular education in
colonial India, including the es-
tablishment of universities at
Calcutta, Madras and Bombay
(1857). came into being.

The education provided un-
der the British had two critical
features. Firstly, a greater em-

hasis was given to the study of
aw, | ages and humanities
compared to engineering and
medical sciences. Secondly,
with the introduction of En-
glish as a medium of instruc-
tion, most of the students set-
tled for the habit of cramming

the text in order to pass, what

again turned out to be an exces-
sive number of examinations. It
indeed produced a class of
':.thrpmtcrn‘ and not innova-

rs.

lnll:rtatlnﬁy, by the second
half of the 19th century, this
class (referred variously as
Babus, Bhadraloks or Bhadras-
antans) became instrumental
in influencing and rcproducinf
the very colonial education pol-
icy of which they were the lirst
products. And it is this factor of
colonized institutions repro-
ducing colonized minds that
continues to haunt us all, in-

deed, effectively urPn.nlzln.g and
reproducing the education pol-
icy of post-colonial South Asia.

Not surprisi ., even after
over forty years of post-colo-
nial experience, the bulk of the
students in South Asia contin-
ues to attend courses in law, so-
cial sciences and humanities
than (for instance) engineering,
" medical or ‘pure’ sciences.

The colonial legacy, how-

Remaking Education in South Asia

Making a South Asian University

by Imtiaz Ahmed

The idea is to create a South Asian mind, which would look into the businesses of organizing cooperation in .
diverse fields within South Asia, and that again, not from the standpoint of nation and national states but from
the standpoint of people. The students and researchers here will be people of South Asia, their field of research

free from the limitations imposed by the structures of modern nation-states.

ever, does not end there. The
very reproduction of colonized
institutions and minds had set
the education policy of post-
colonial South Asia on a course
of irrelevance, having very lit-
tle to do with the requirements
of the state, particularly the
kind of development the people
would like to have. In organiz-
ing and reproducing such a state
in education, the curriculum
plays a far more critical role
than it is commonly acknowl-

edged.
Curriculum and the
Developmentality of the

State

_ The curricula of the South
Asian schools, colleges and
universities are thoroughly in-
formed by Western visions and
experiences. Such a replication
has led to several unpleasant
developments in South Asia. To
begin with, there is an intrinsic
relationship between the orga-
nization of the state and the or-
ganization of the curriculum, a
relationship that is precisely
identified by the term, national
curriculum. The latter, while
reproducing the model of devel-
opment suited to the hegemonic
forces, tends to make the citi-
zens nationalist’ with its im-
plied biasness towards the ma-
jority community. Such a de-
velopment has critical impli-
cations in the organjzation and
reproduction of both intra-state
and inter-state animosities.
~ For instance, the govern-
ments of both India and
Bangladesh are involved not
merely in the development of
the public school system but
also in organizing the content
. Such governmen-
talization of knowledge, how-
ever, not only limits competi-
tion and creativity, which oth-
erwise could be found in au-
tonomous and independent
schooling, but also caters to the
pulism of the majority com-
munity bent on organizing the
developmentality of the state
that has been referred to ear-
lier. While the former under-
mines the quality of education,
the latter invites dissent from
amongst the minority commu-
nities. If the second issue cre-
ates conditions for civil and
inter-state conflicts (between
majority and minority com-
munities, on the one hand, and
between the states of India and
adesh, on the other), lead-
ing to the militarization of the
societies, the first issue, I be-
lieve, remains an obstacle to

the nurturing of innovative
ideas towards resolving such
conflicts.

Moreover, in South Asia, the
curriculum, with its profound,
often blind, fancy for ‘'modern
science’, is beset with the prob-
lem of championing a mode of
(economic) development, quite
unsuitable to the environment
of ours. .

In fact, the organization of
modern science and the use
made of it in the development of
the economy lead to a certain
paradox having critical ex-
traterritorial consequences. In
the case of Farakka and Kaptai
Dams, for example, the citizens
of both India and Bangladesh,
when tutored about the merits
of their respective Dams, find
themselves being fed with
strong scientific and technolog-
ical reasonings, including the
very reasoning of progress and
modern development. But such
reasonings end at their respec-
tive borders, for the govern-
ments of India and Bangladesh
take a moral position, and this
time thoroughly devoid of any
scientific and technical reason-
ings. when referring to the con-

uences brought about by the
Dam of the other. Bangladeshis,
havinﬁ to live with an alarm-
ingly low level of water in the
rivers during winter seasons,
are time and again reminded of
all the ill-effect of the Farakka
Dam. while the Indians, having
to share the burden of settling
more than 50,000 Chakma

refugees in Arunachal Pradesh,
blame the Kaptai Dam for the
refugee flow. None, however,
dare blame the development of
Dams within their respective
borders! In this case, modern
education has not only caused
maldevelopment but also, and
more critically, an intellectual
blindness towards the state and
its development. In the process,
however, those who never had
an education more easily be-
come victims and suffer!

Towards Reproducing
Cooperative Minds

For all purpose, the mod-
ernist mind in South Asia has
become uncooperative and con-
flictual, what we need is an edu-
cation that can produce
‘cooperative minds' in large
numbers. Set to reproduce the
power of nations and national-
ists, modern education in South
Asia (and, I would argue, else-
where as welll) tends to repro-
duce violence and conflicts,
even considering them accept-

able so long as they are directed
against alien cultures, commu-
nities or countries. As stated
earlier, much of the problem,
apart from literacy, lies with
the kind of education that we
have been providing to our
children in schools, colleges
and universities. In fact, the
children of South Asia are lit-
erally brought up as
‘nationalist’ or ‘'communalist’,
tutored to fall in love with the
nation that they have come to
share more as a result of
parental blessing.

Making the people literate
is, of course, the first step. But
literacy alone will not guaran-
tee the production of
‘cooperative minds’. Modern
but ‘fragmented’ Sri Lanka,
with hllg literacy rate, is a good
example. What is required is a
thorough and an innovative
remaking of our education.
This must take place at both na-
tional and regional levels, Na-
tionally, the organization and
reproduction of ‘'national cur-
riculum' must be abandoned
and in its place a curriculum of
the people must be so designed
as to perform the newer task of
cooperation. This is a tedious
job and requires attention even
to the minutest of the details.

Let me give you an example. |
will limit my case to
Bangladesh's education, partic-

ularly relating to the study of
history.

Hjs‘u::uri'l text-books in
Bangladesh today glorifies only
the heroes and heroines of the
Bangalee nation. The heroes
and heroines of the Hill ple
have no place in this history.
This creates a sense of alien-
ation among the Hill people for
they can not identify them-
selves with the history of the
state of which they are mem-

bers. This necessarily leads .

them to search for their ‘own
history'. In this context, a

- reevaluation of the etymol

of history is required. Indeed,
the text-books, if they are to be
used, must narrate the history
of all the people, where all the
members will find their worth
as human beings., and not be
evaluated simply by the
(Western) abstraction of nation
and nationalities. Such a task
of innovatively rewriting his-
tory is paramountly important
for all the South an sates,
given the fact that the experi-
ence of the latter with nation
?r?éi n?ltlnnilitle? is no less

¢ than that of Bangladesh.
But this is only one aspect of the

—

matter.
At the regional level, efforts

" must be undertaken to repro-

duce ‘cooperative minds’ as
well. A word or two on SAARC
is pertinent here. In a decade or
so, SAARC seemed to have
managed well, with unsteady
but firm growth. The firmness
must be credited to the genuine
efforts on the part of the South
Asian leadership, albeit a sec-
tion of it, in buiﬁ!ing peace and
stability in the region. Some
achievements are already in
line, like SAPTA, the meeting
of South Asian opposition lead-
ers, South Asian judges, South
Asian Media people. South
Asian parliamentarians. and
so on. While these aclivities are
commendable, | am afraid they
will not take South Asia very
far. This is because we are yet to
develop policies or 'knowledge
houses’ which would effectively
contribute to the task of freein
our minds from the coloniz
structures and lead us instead
towards the business of repro-
ducing ‘cooperative minds'
across borders and national
states.

I must stress here that I find
the national universities, par-
ticularly their curricula, far
from contributing to such an
endeavour, a serious hindrance
to the cause of SAARC and re-
ﬁ‘nnal prosperity. Indeed. while

e curricula of all the national
universities are highly mod-
ernist, some of the more impor-
tant universities, like that of
Calcutta, Lahore, Dhaka,
Colombo, and still others, are
historically connected with the
politics of nurturing modernity
and the development of na-
tion-states in South Asia. Put
differently, to materialize the
vision of SAARC and coopera-
tion amongst the South Asians
in general, knowledge houses
must be made relevant, that is,
they must correspond to the
hopes and aspirations so
imaginatively laid down by

SAARC and whatever that is
now flowing from it.

Indeed, towards meeting this
end, and in the hope of remak-
ing education in the region, a
South Asian University, with
issue-based faculties spread
throughout the region, is being
proposed here. The idea is to
create a South Asian mind,
which would look into the
businesses of organizing coop-
eration in diverse fields within
South Asia, and that again, not
from the standpoint of nation
and national states but from
the standpoint of people. The
students and researchers here
will be people of South Asia,
their field of research free from
the limitations imposed by the
structures of modern nation-
states. Let me at this stage «dwell
upon the process as to how we
intend to accomplish, what is
otherwise, a colossal task.

At the preliminary stage, the
task will be to create ‘resource-
persons' or faculty members. At
a later stage, preferably in two
years time, the latter will pro-
vide courses and training to the
prospective students and re-
searchers attending the Univer-

: sitﬁr. Such ‘resource-persons’
will a

lso be involved in the task
of urghanlzing the curriculum,
one which would be relevant to
the people and places of South
Asia. The University will have
a collegiate structure, that is,
faculties will be spread
throughout the region; for ex-
ample, one in Nepal. two in
Pakistan, two in Bangladesh,
one in Sri Lanka, two in India,
and so on. As indicated above,
such faculties will be issue-
based, such as, Water and Re-
source Management, Peace
Studies, Poverty Alleviation,
Communicati~~, Gender Poli-
tics, and still others. The list (I
believe) will increase with time
and with the complexities of the
region. At the moment, the plan
is to begin with one or two fac-
ulties, where scholars and re-
searchers from seven South
Asian countries, and of diverse
disciplines, will work together
on a common course of action.
The task is, no doubt, immense,
but so is our desire for change.
Needless to say, only time will
say if our dreams and efforts
were timely!

The author teaches Interna-
tional Relations at the Univer-
sity of Dhaka.
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