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ﬁEeaturem Education
The Spirit of Liberation, and Edupation for the Poor

HEN one speaks of

education in Bangla-

. ~desh, ar of literacy.

jone comes across an index of
sabsence. In other words, one

«an see how the majority of

r people haye remained illit-

ate. The state of being illit-

sgerate marks an absence, as

rty itself is nothing but a

es of absences coalescing

sor combining to constitute a

-i‘u-rm of reality, familiar

.}:.n-nulzh « The reiatinnﬁhtp

redicated vmon the dynamics
absences is, what one can

somewhat dialettically :
‘the poor Are illiterate, and the
‘lliterate .are poor — two ab-
‘sences mutually activate and
‘animate each other endlessly.
l:c::lleas to mention,
adesh is still a land of in-
: sing poverty. and there-
. a land of the lack of. ed-
cation and literacy: This-
gn;iuqnd—cffect relationship
also be viewed conversely.
But. one ol the underlying
rrpum ol the Liberation War
ught 1wenlv-four years ago
was (w eliminate such absences
which had long been inflicted
_ upon the. Bcngiccs by colenial
“Tule. In fact. the very Ir.ienlnﬂ_
of colonialism aims at keeping
the colonized other illiterate
and uneducated. British coelo-
. nialism, for its' own politico-
cultural hégemony. resorted to
the process of cultural ‘and
economic exploitation by
keeping the masses largely
uneducated. One may argue at
this point that one of the
consequences of British
colenlalism was that the
Bengalee middje class came to
have an active comtact with
Western secular ‘education.
True. But, then, one should
also' notice that the scope for
such education was. in the first
place. quantitatively extremely
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"Bangladesh is still a land of
poveriy, and itherelote a land
of the lack of education and

literacy.”

limited — primarily confined
to the middle class. and even
more,

conflined to the
ndigenous agents  of
colonialism. In fact. the British
colonial Tule provided an
education policy which not
only engendered class-
diseriminadons,” but also
invoked a system, immensely

mass-alienated. in ‘nature. In

other wosds, 'the poor.
remained illiterate and
uneducated as wusual. Then.

alterwards, the continuum of
~ the ethos of British’ colonialism
. amply maintained by a neo-
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volonial state like Pakistan
lurther denied the poar of
their minimum, aecess o
education. On the one hand,
the whole Bengalee nation was
exploited economically, polits-

- . cally, culturally; on the other,

the poor inhabiting the eastern’
part of Pakistan were the
worst victims tg all possible
absences one can imagine. Nat-

urally  access 1o education was
marked by one of such ab-

sences. The rate of literacy, let
dlote comprehensive edu-,
catlon. was then. firstly and
simply, a digital nightmare

_kept alive by the anti-people

education policy of Pakistan.
One sheuld not forget that
the first education convention

" which was held soon after the

partition of India in 1947 was
nothing byt an attempt to re-
inforce the British colonial ed-

ucation system itself. The sec- .

ond education convention held
in 1951 was no more than a
tarce in,that it did not bring
apout even a single minor
change in the former
education policy which, by
thenn, had made a fetish of
alienation, from the masses,
Later on, the Shar|f
Cemmission in 1959, the
Justice 'Hamidur Rahman
Commission in 1966, and the’
Noor: Khan Commission in
1969 - all simply failed to add
any new dimension to the
ecducation policy of Pakistan:

they rather strengthened and

consolidated the former;
colonial-type education pelicy,
and encouraged a cancerous
discrimination in education
through crystallizing" a

. hitherto-existing divide be-

tween madrasa education and
general education fthe budget
for madrasa education

of

was .

two-hu
the budget for general

tion). These gommissions also
emphasized the establishment
inordinately , expensive
residential srheels and cadet
colleges, aiming at creaﬂng ar
elite class in Pakistan, ‘and

thereby. losing sight of educa-
tional resources amnkl fa-:-ilitlrs

! for_the poor.,

True, seducation fﬂ:‘ the

poor ‘was oneé of the vital issues -

amply politicised by the mit}
dle-class leaders during those
turbulent days of the Liberation
Movement. Many of the elec-
tion manifestoes and pre-elec-
tion speeches did not fail to
Zero in on the isswre of people-
centred edueation imbued
with the spfrit and ethos of
democracy. Bangladesh
achieved independence
following a historic struggle of

epic-proportions. But: soon,’ n
was realized that education for

the peor remaineds a distant
possibility, at best a shetorical

stratagem! The Kudrat
ducation Commission of
974, for example, was

nothing but'a dream-breaking
exercise, for it could achieve
neither secularization nor de-

jcnlurﬂ:atlnn of the national

education pohcy in Bangladesh.
Since 1975, various policies
and commissions dictated by

the successive military. gov-,
‘ernments — one may be re-
minded here of the notorious -

Majid Education Poelicy in
1983 which encouraged
communialization
medievalization of education
instead of its modernizatien
and secularization; and alsp of
the Mafeez . Education
Commission in 1987 — .only
enhanced
alienating the poer fram the

(0l higher ghan -

and .

the process of

sphere of education. One Ju:.!.l.
peeds to take a loek at the

level of poverty corresponding
to the level of literacy in the

country. The emphasis on
madrasa education has in-
creased on the one hand and

011 the othery echucation has in-
creasingly turned out (o be a
prerogative of the upper and
middle classes. Also. one ran-
not but anotice that in
numérous «instances, the
curricula, the syllabi. and the
svstem Irave drawn upen
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'Th;eré: is no option other than'

in favour
secular.

waging another war ...
ol a ' democratic,
people-oriended education
which dissolves class: and
SO ml diseriminations’ ]
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- and creative elan

communal angles through
arcominodaung such reading

materials that tend te de-
historicize a student's per-
spective and sensibility. Today,
1 would strongly say. not only
the poor have been denied of
access to education as usual;
but, .also, ngmerous children
have n suffering from a lack
of modern and secular educa-
tion — fromh a lack of a sense of
history! One only needs to re-
view reading materials taught
4t many of the kindergartens
and cities, and
one can. thus, see
children are being dissotiated
fromh their own historyl

Understandably, kindergartens™

and F.‘uﬁuh medium schools
are not' meant for. the poor;
they are, in fact. madrasas’
meant iﬂ' the rich. On the
other hand, 'madrasas’ proper
orily provide inadequate, non-
modern,
education to the poor. Thus,
the whole education scenario
in the ‘country appears to be
more disquieting +than
ojherwise, and is also Indica-
live. of an absence an
ahsence of the spirit
liberation.

Indeed, trf:day, there is no
option other than waging yet

another war with the aim of

‘and de-
our education

deceolonizing
communializing

policy and system in favour of a

democratic, secular, people-
orfented educ 1 which dis-
solves class ' social dis-

criminations of all shapes and
shades. No doubt, without this
- kind of education, a country is
never likely to develop and ré-

lease its latent human ener-
gies,
S0 as to
achieve developmemt and free-
dom at all levels.

how |

non-sclentifie

of

polentials, capabilities
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" N every child who is
born. under no matter
what circumstances, and

potentiality ol human race is
born again...”

For Pulitzer prize-winning
author James Agee, human-
kind owes 10 the children the
best it has to give. Children. 12
years old and below, comstitute

some 1.1 billion, or 20 per
cent of the now 5.5 billion
world population.

These children should be
Eoving to the school. if not
playing. But such is not the
‘case in many paris of the
world where child labour is
practised.

Child labour, is the employ-
ment of children below 15
vears of age in industrial un-
dertakings where they are not
| under direct parental control

and supervision and which im-
pairs their schooling.

~ In recent years, child Iﬂur

has grown to monstrous pro-

recent iwo .day .

I ; natlnhaj seminar on
- motherhood emphasi-

zed the generally accepted
notion that an educalion
mother is the cornerstone of a
developed society. That
meaningful development can-
not take place without educa-
tion of women is now widely, -
though not universally, recog-
nized. K seems, unfortunately,
that there still exist some dis-
senting voices Wl_]{.! appeal to

a Connectzon between Women's Educatzon
~and Breakdown of F amilies?

by Laura Jean Bhadra, Zahid Hussain, Dipasis Bhadra

children. and leok after the r ™imented.
_elderly and sick. These will be
“better served if they know and

understand the value of these
services and provide them

more efficiently. - .

Failure to edurate WoImern wi]]

: Jm'

" about

the presérvation. of cultural

values to express their doubts

women's education.
* Recenlly Daily Star and

the desirability of

raised by mothers with a poor
- sense of health and who are
likely to have pooi health
themselves. The possibility of
our labour force being prone to

inevitably give us a labour force

Bangladesh Observer editorials
articulated such arguments.
They reasoned that educating
women may ultimately lead to
"a break down of traditional
famsily values. ‘Education pre-
women to be wage earn-
ers wgich in turn makes them
, devote less time to being wives
ang mothers. thus endanger-
.ing.the stability of the family
and through it the society.
The

Underlying this argument
are two premises. First, the:
only, eflect of education is to
make women wage earners. .
This makes sense, a priori, be-
causé education increases pro-
ductivity*and, as a result, the
expected wage, should they:
choose to enter the labour
market, rises. This implies
that the opportunity cost of
wnrklng inside the home is
higher. Consequently, we can
expect  that® women with
higher education will indeed
enter the labour force in
greater numbers..

- Second, once women start
.aharihg‘ the "bread winner”
role, the entire fabric of the
traditional snciety will fall-
apart. In the United States,
most often cited as the country
where the family is a decaying
. imstitution, this certainly ap- .
‘pears to be the case on the
surface. Women's participation
in the labour market has been
paralleled 'by an increasing
number of gadivorces,
Correlation, of course, does -
not imply the direction of cau- |
sation. No doubt, there have
been other .forces at work.
Nonetheless, it can be argued
that there.is a causality be-
tween a rise in the wage earn-
ing power of- women and a

greater number of divorces.

Spillover Benefits
of Educated Women
As to the first premise, it is
certainly not the case that the
only, or even the most impor-
tant, effect of educating
womern is to enable them to be
"wage earners. Education of
women has spillover benefits
independent of the higher
wages 'which could be earned if
they ¢hoose to work outside
the home.
Empirical studj:s show thdt
education, particularly primary
~education, -actually enables
women to be better wives and
mothers by teaching principles
of hygiene and health care, and
enabling them to assist their
own children with education,
Women perform a broad range
of activities which directly and
indirectly influence the health
of household members. They
,manage household chores,
process foods and prepare
meals, feed and care for ;,ruung

cpome

diseases and evaeg exposed to
potential early death-is yery
real in. this Situation. Edueation
of women has a h
return, fromthe_ viewpoint of
developing a future®labour
force than eduﬂting men.’
According to .

Development Report © 1993,

data for 13 Hric-np cuuntnﬂs e

over the period '1975-85 show .

- that a 10 per cent incr&sc in -.
- female literacy r

afes relluced
child mortality by 10 pér cent.
A similar change in male liter-
acy had very little influence.
Pruuvm of the Family
There is a_ fundamental
prcihlf:m with the second
remise. It assumes that only

men are respgnsible for the |

preservation of the family.
Historically, this has indeed
béen the case. .But the tradi-
tional division of labour which

exists in the famﬂy is more of g
function of women's traditional

lack of opportunities outside
the home
ent in the male-female rela-
tionship it:eif lghoring, for

the sake of argument, equity

-concerns, what' is the justifica- °

‘tion for assu that this his-
torically given Wivision of
labour is. ccﬂnmnicall.y effi-
cient? "

Thl: justification’. goes
mething- like this. First..one
_prnves that, given the cest of
hiring alternative: child care
tand domeéstic work, the in-
come paid out exceeds the in-
t in from outside.
work for all but the most-

- highly ‘educated women. It that -

is in fact the case then .we are
really saying that while it is
"economically . efficient” for
women to stay at home, educa-
tion makes them choose out-
side work because it develops

in them a taste for nonfinancial

satisfaction, surh as psycholog-
ical or intelléctual fulfillment,
from working outside. We are
no longer- talking only eco-
nomics. The issué is, don't

women have a right tu makr :

such choices?
- Also;, a woman's interest-ln

raising the faimily is seen as in-

separable from chopsing to
work at home. If women do
not devote themselves fall
time.to home, husband, and
child care thén they must

completely uninterested in the

family. One only has té appl}.if
this argument to men to seg
" how absurd it is. Can we say
that men are completely unin-

* tergsted in family life because

they choose to work nutsidr
not only .the home,, but.

many wives of Banglad:sh.l
workers abroad can testify,
also the country? Besides, that
most working women work a
'double shift' is well docu-

er aneial .

the - Wﬂrid ;

an anything inher- -

In general. ouiside
work does not Iurad Lo any ma-
reduﬂlun “in wumen s .

Educated Women
' and Marital Stability

Faced with ebjections of -
the sort discussed above, the
~ critics of women's education
take a different route to make -
* pendence gives women an op-
‘- tion mien have always had.

their point. They argue that

-the ability to'earn gives women

a choice about whethér gr not
tﬂ remain m an mmﬂ&f&:tﬂ‘y

. marriage. Financially dcpl:n-
~dent worhen cannot’ afford to
- divorce their husbands even inn

the. case of extreme-abuse. If
marital success is judged on

the basis of divorée rates,
di-

there is no doubt that
tional societies havée ‘a higher
proportion of-. "successful”
marriages than other lr:sa tra-
ditional societies.-

But why should we treat

: sfajdng maysried as the only cri-

terion uf marital EUCEEEE?
Other; ~
quantify dimensions such as

'open communication ‘between
the partners, the ume 5pent

together, and’ equa] participa-
tion of both partners in family
decision-making processes are
no less 1mpurlant fpr maritaI
suceess.

mthlﬂ!m??udd

Education of women in
non-traditional societies has
produced a redefinition of the
concept of marriage. A mar-
riage ween unequal part-
ners is a qualitatively different

' proposition than a marriage

between two independent
equals who choose freely and
spontaneously to work for ‘a
sustainable relationship,
believing that the benefits
from such a relationship are
greater than its costs.

It follows that in this age of

eridightenment and respect for
human' rights, the staying

‘admittedly hard td -

the remaining marriages.

power of magriage ir.s;lf indi-
cates: about its sucfess,

A mutuglly incompatible couple
can,stay married forever. for
such a couple, divorce pro-
vides a healthy escape from a
relationship-that |s rmt work -
ing." In traditiomal . soci¢ties
men have always nwnapdized
this privilege. Financial inde-

Note that it is the ahﬂit;,i“ to

< be ftnancially independent

tather than the actual fact {lﬁ"

being financially Indepmdent :
~which is importani. A woman

who chooses not to work out-

side at the prescnt time and a
wnman‘ who has no option but

to slay at home because she

- has not been trained for any-

thing Elsc cecupy very differ-
ent paaltinns in the power
structure’ of a marriage.

| Education by mﬂking woiTien .

financially autonemnous may-

- very well lead to a highér di-

vorce rate. It may at the same
time ihcrease the succes n.f
om
-a qualitative paint of view.

This does not mean that a
‘traditional marriage; where. a

. relatively uneducated woman’
chooses to be a full time

homemaker is more likely
overall to be unsuccessful than
a non-iraditional marriage.
Arguably, given the religibus,

- cultural, and class similarity of

partners in a traditional mar-
riage, there are factors which
imply a high potential for mar-
ital sucecess. However, a certain

Eormrﬂnn'of marriagds in any

y will always be unsuc-

cessful. In a traditional society.

those will not generally end in
divorge. Therefore, the pro-
portion of qualitatively unsuc-
cessful yet continuing mar-
riages is likely to be higher. In
non-traditional societies, on’

the other hand, the proportion

of quantitative marital success

rate 1s unguestionably lower.
That esse ntially, is a priee they
choose (o pay for a higher
probability of qualitative suc-
cess. Both partners play a vari-
ety of roles inside and putside
the home. Such ﬂEKihlllt}F in
veffe Alocation 14 inade’ pussible

by providing women with the
' same access to education as

merr.
A of
Atz

Traditional society has very

r.:-l tn IJ:EFn [It"ﬂlll.—'_' m ft‘l‘l‘ﬂ.E uf

members’ role in performting
specific duties.. These duties
are : ali.?c.hwaiﬁeﬂ according to
gender” While such cladSifica-

tion midy simptify the problems -

of division of labour in complex.
household operations, defi ining
rigid social rules denies mem-

bers opporturnities of sharing
pleasure from duties per-

formed by members of oppe-

site genders; Thus, as women .

miss out on the pleasure of
partlv;:{pdtlng. in household fi-
narcial- decisions, men also
miss out from becoming a part
of their. ehildren's growing up

"~ and sharing their children's

dreams.

Which of these two

-_llfﬂ.ﬂ}rl-es we choose as a smjj-_

ety is a matter of value judge-
ments made by individuals.
Denying women access to edu-
cation is eguivalent to denying

‘them the right to choose their

own lifesiyles.

It 45 indeed sad that while
we are preparing tg enter the
twenty-first century, we are
still r:']f-l'}dnng what women de-
serve or do not deserve. Even
when phrasing the question .
"Should women be educated?".
we are assuining that the deci-

sion does not lie witl women
“ thewmnselves. This is as tf educa
tion of women is a process

which is being done to them
rather than by them

Gender equality Is now an
mternationally accepted prin

. unpdt

v : ..ipﬂ :
',masl pd".!crr}r illiteracy and

: Cbe di

ciple. Yet in our country
women are not even provided

- equal access to food, let aloneé
- educatlio. Education enables

woinen to make sensible deci-
sions regarding intra‘house-

- hold resource allocation and,

eflicient use of those re-

sources.

Generally spﬂalﬂng women
have genétic advantages over

e, This is reflected in their
life e x{pecl;a.ncy at’ birth. The
of ma-qua.llly kxl

t
Provi sion of food a,ud ntht:t
basi¢ necessities ig:out wctgrh_-

Ing these genetic advantages

While the father's fole in chil-

dren’'s life -is, impeortant,
mother's role is critical. since
even working mothers remain

e primary, caregivers in the
- home. Studies show that a

hﬂaltﬁy-and educated mother
plays an. impertant role in de-
termining child mnﬁa]it}' rate.
For Instance, a'World Bank.

'study of children under 10 in

Bangladesh found that mortal-

ity rates of children over a pe-
riod ‘of two years following the '
death of a_ mother (possibly.

due to inadequate food, lack of

education- and poor health)
were twice as high for boys
and three times as hi fﬂr
girle compared to- chil

B T i Sve 0n

“« Developinig couritries,
d in particular, have
us problems such as

low_gdonomic growth rate. Qur

| 'ih and actions must all
| Pﬁf:taﬂ towards. address-
ing these issues. We cannot af-

ford the juxury of debating
outdated s that have held
back humart progress for cen-
turies. We have learnt at a

- great cost that discriminatiorf

based on sex, ethnicity, reli-
gion or the color of omr skin

- are not only inherently dis-
tasteful but also tcpnnnunally

ineMictent.

Denying our women equal ac-
cess to education ammounts to
throwing away a valuable hu-
man resource that could help
us take maximum advantage of

Lthe economic opportunities -

opened up by the globalization
process. We simiply cannot af;

ford it. We need to pull all our

resources together to lift our

-~ Slaggering economies on to a

higher stage of development.
Finally and meost importantly,

‘setting aside etonomic afford-
ability, is the principle of uni- .

versal and nongender specific
access to basic rights. These
rights are upheld by all of our
cultural, social, and mogt of all
religious values. Those who at-
tempt to hold back women by

rappealing to preservation of

traditional cultural 4alues not
only are misguided in their
application  of economic prin-
ciples, but also doing a disser-
vice to our rich cultural, soctal,
and religious heritage.

Authors are, respectively.
Visiting Professor of Econom
ics  at NSU ¢ Programme
Assoclate at the Institute of
Development and
Environmental Studies (IDES)
at NSU: Assistant Professor of
Economics and Business,
North South Untversity (NSU)
and Senior Research Fellow®at
IDES. and Visiting Professor of
Economics at NSU and
Director of. Research
(Development) at IDES,

Thrc':ughnul the world, over
32 million chijldren below 15

the entire population of Great
Britain or France — are work-
irig. Many of them are risking
life and limb for wages net
even enough for their meais.
Most of these "child labeur:,
'crs‘". as t are called, are
found in Asia, the most popu-
i loug region of the world. Chil-
-dren account for up to 11 per
cent of the labeur force in_
some countries.
. "Child labour is not a harsh
reality," said the Rev J _
of

of no matter what parents, the '

portions. It is now a major.
Jq eoncern of the world commu-
ity

years of age —roughly equal to '

- Sathya Seelah,- sécre

Pasteral Care.of the Youth of
the Catholic Bishops Confer-
ence of India. "It is a vested
interest in a system where the
richest of a few depend on the

pnmrt}- of many."
Rev Seelan reportedl that

argund

children are working in tradi-

Th: Agsociation of Devél-

desh (ADAB) will be hosting a
three-day National Workshop
on Womegn. and Literacy in.

_Bangla;icsh from March 29-31.
The Inaugurai Session will

beginning at 2.30 pm on
Wednesday, with an address of

Choudhury. Director of ADAB.

'Ms Carol M Anonuevo of-the
UNESCO Institute for Educa-
tion (UIE). Hamburg and Md
Irshadul Haq. Secretary. Min-
istry of Education.

The Workshop comprises
four working sessions, to be
held at a city hotel,, which will
discuss the History of Literacy
Efforts and Policy of Women's
Literacy, Development cof

The Institute of

The first semtnar. on
"Housing the Poor in South
Africa", was held in the main
NSU campus. Dr Junaid K Ah-
mad, founder-member of NSU
Board of Governors and now an
economist at the Wordd Bank
Headguarters. Washington DC,
gave the presentation. The
President of NSU. the Head of
. the Infrastructure Unit, World
Bank Resident Mission. mem-

bers of NSU faculty, invited
guests and NSU students at-
tended the seminar

A four-part series on the
Financial sector Reform Pro-
ject 18 also currently taking
place at IDES. of special im-
portance Lo.students studying
finance. The first paper was
presented by Mr Forrest E
Cookson: Chatrperson of the
FSRFP. who gave an overview
The second spealler, Mr Terry

100 million Indian

National Workshop on
‘Women and Literacy
in Bangladesh

opment Agencies in Bangla-

be held at the WVA auditorium, °

welcome from Ms Rasheda K -
- University, FIVDB (Frierids in

Village Develpment, Bangla-
desh), 1
UNDP, and the Government's '

Other partieipants will include "

Environmental Studies, at North South
University, is now holding a mgulnr bi-
monthly -émim:r serie:.

on April 1,

52M Children
Risk Life and Limb
fo Eqrn a Living

Child labour has grown to monstrous
proportions and is now a major mm:ern-
of the world cﬂmmunity

‘tional jobs such
weaving. wood carying and
gquarrving. -Others age

match actories.

"M Ilchild labour) exists be-

cause of poverty. environmen-
tal degradation, migration,

arined conflict, overpopulation
said Nick

and other problems.”
Arcilla. spokesman for the
London-based Save the Chil-
dren Foundation.

Child labour is not only

common in developing nations

but even im industrialized
countries. American actresses
Jodie Foster and Brooke
Shields worked when they
were still kids to support their
mothers.

Even Ausirian composer

Woligang Amadeus Mozart was
the breadwinner of the family
when he was only six. British
labour leader James Keir
Hardie was 10 when he
worked in the mines. Ameri-

can actgr Charles Bronson was

B A SRS 2NN . GOSN
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Child labour is the employment of children
below 15 years of age in industrial un-
dertakings where they are not under direct
parental control and supertvision and which
impairs their schooling. _

_ also warking in the mines as a

child.
In a document. the United
Nations Economic and Social

Commission for Asla and the

Pacific (ESCAP) expressed the

view that child labout may
never cease entirely because of

its links to family businesses.
However, it
ments to eliminate abuses by
continuing to increase aware-
ness of them thro educa-
tion campaigns and
ing legal proscriptions.
ESCAP pointed out that
finding productive employ-

- ment is a major difficulty for

many young people, who In-
creasingly seek wage employ-
ment rather than work in a

family enterprise.
~Governments, the L UN
agency added, should ensure

the availability of (formal and
informal) vocational training

for ‘youth to maximize ' their

opportunities to entér or re-
entef-employment,

Methods Used and Preunta-

~tion of Instructional Hau:rl

als/Content of Literacy Pro-

gramme and Problems Fmd
and Issues on the Theory and
Practice of Women's Literaey
in the Country.

Discussants at the Work-

shop will include representa- -

tives (rom CAMPE (Campaign
for Popular Education), Dhaka

Women for Women,

‘Primary and Mass Education
Division and Integrated Non-
Formal Education Programme.

- The final working session
will attempt to formulate a
Plan of Action, and the Presen-
tation and Adoption of Rec-
ommendations will take place
at 2.30 pm, Friday, March 51.

development and

Bradigan, spoke on nation-
alised commercial banks. The
third presentation will be held
today at 3pm where Mr Aminul
Choudhury Haque will speak
on the origins of the FRSP.
The final speaker, Mr James
Piskos, will discuss bank su-
pervision, April 6, 3pm.

IDES is also sponsoring a
Reader's Club, which encour-
ages the discussion of non-
technical economic. writings
on economic philosophy and

history, and a monthly video

series - the first filln shown
was a documentary on various
environmental concerns, “In
Partnership with the Earth";
the second filin to be shown,
is titled "Bevond
Business as [isual. Meeting the
Challenge of Hazardous Waste",
and may be of particular inter-
esi (0 students of Environmen

tal Studies
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in
hazardous industries such as

urged govern-

As carpet

enforc- -
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