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Basic Education: The Foundation

Development in Africa

What is basic education?

CCORDING to interna-

tional consensus. ba-

sic education has the
iask of guiding people to
learning. enabling them to
learn urther and promoting
problem - solving thinking.-
Alongside reading. writing and
arithmetic, it is above all about
the basic knowledge that peo-
ple need in order to improve
their living conditions. Basic
education alse includes pro-
moting their capability to help
shape society, and motivating
them Lo self-help and careful
Lhandling of natural resources.

An adequate basic education
creates cssential prerequisites
for the alleviation of poverty. as
well as for econemic, social
and cultural progress. It lays
the foundation for the devel-
epmenl of the creative and
productive capabilities of indi-
viduals and the people as a
whaole, Basic education boosts
self-conlidence in general, and
thereby alse improves Lhe
chances of Increasing income.
These wure the grounds from
the secior concept “Promotion
of Bask Education in Develop
ing Countries” of the German
Federal Ministry for Economjc
Cooperition and Development
(BMZ) of 1992, and a report
based on experience which
was issued by the BMZ in De-
cember 1993.

Manv good approaches to
development are doomed to
failare where a basic knowl-
edge of reading, writing and
arithmetic is lacking. Such as
appreniices who are unable to

decipher simple workshop
dlrawinges  farmers who cannot
read inlormation on the better
use ol [crtiliser. women who
Cetiitued puzzie oul instruction
slicets ‘o health care or treal

ing illnesses. and cooperalives
e whieh conflicts arise be

cdnse oba lack ol know-how in
oK - l-c_ﬁ-pin-.p_‘,.

World Bank studies show
that in general merely a four-
vear school education in-
creases the productivity of
smiall farms. It can also have
imnpacts on the birth rate, nu-
trition and Realth. Thus, for
example, women with more
than four years of schooling
have about one-third fewer
children than illiterate women
have. Im turnn these children
have distinctly betler chances
of survivel -and a greater
chance by far in school educa-
tion. And this is where things
come Tull circle: whoever
knows more. can better look
after his/her own health (e g.
against Alds) rather more
overcome illnesses, earn more
and better help him/herselfl
out of difficult situations.

situation in
countries

It makes no sensé to gloss

by Inga Krugmanu-Randolf

over the fact that the basic ed-
ucation situation. which wors-
ened dramatically in the
1980s, is bad — despite con-
siderable efforts. It is true that
there are now more schools
and teachers. but they cannot
keep pace with the growing
number of children. In per-
centage terms, in fact, more
children are now going to
school, i.e. the illiteracy rate is

falling (in’ particular in Latin '

America and East Asia), but the
absolute number of illiterates
(above all in Africa and Soulh
Asia). is rising. According to
UNESCO. the number of pri-
mary school pupils increased
between 1970 and 1988 from
a good 300 million to almost
500 million, and the number
of teachers from about nine
million to 16 million. But far
more than 100 million school-
age children also today have no
possibility to attend a school.
More schools and more
teachers still do not puarantee

so that they must seek sup-
plementary income, the
schools are insufficiently

- equipped with teaching aids.

there are shortcomings in
school supervision. administra-
tion and cuwrricula.

In most of the drﬂlnpllzg
eountries, spending on basic
education has hardly grown
since the 1980s. In many
countries, especially in Africa
south of the Sahara, it has even
been cut by to 26 per cent.

German development coop-
eration is applied to these
short-comings. Until the end
of the 1980s, developing and
donor countries largely viewed
basic education as a task of na-
tional competence that was to
be mastered by national efforts.
But a change has taken place
here quite recently. At the UN
world conference "Education
for All" which was held in
Thailand in 1990, all sides
emphasised the need for in-
tensified help. The confer-

.

an .ulequate basic education.
Their quality fell in the 1980s.
There are .many pupils who
have to repeat classes, and
many dropouts. UNESCO sur-
veys say that in countries with -
the lowest GNP per head. less
than 60 per cent of the pupils
stay at school to the end of
their foreseen attendance. In
almost all developing countries
the enrolment rates of girls
are lower, and their drop-out
rates higher, than these of
boys. )
. The effective learning time
available to children per school
year — an important indicator
of the quality of a primary
school education — averages
500 hours in the developing
countries, only a good half of
that in the industrial nations.
The learning conditions in
most of the primary schools in
the developing countries are
poor. There are too many
pupils per class. the teachers
are paigd badly and irregularly

Children in

MAGINE a schoel where
attendance is taken so
serfously that children

are chained to classrooms.
Here in the dustry floor of a
school in Pakistan's Punjab
province, boys are shackled in
groups of eight to-each other
and to heavy wooden blocks.

They sleep together. walk to-
gether and even go fo the toi-

let together.

The Mianwali school is just
one of hundreds of religious
schools ' (madrasas] across
Pakistam with children in
chains. ageording to human
rights groups that are trying to
get the practice banned.

But the campaign faces an
in uphill battle in a country
where radical Islamic groups
support the practice, saying it
Is designed to discipline
delinguent  children and is
liplwlﬂﬂd in the Koran.

Chatrifig children to their
classrooms is said to be
widespread in religiously con-
servative and poverty-stricken
repions of western and south-
western Punjab, Sindh.
Baluchistan and the North-
West  Frontier Province
INWFPL/

Now. the Huyman Rights
Commissioner of Pakistan
[HRCP) has filed a suit against
town authorities running the
most notorious of these
schools. The Mianwali school
is one of them.

A team of local and foreign
rights activists and journalists
recently visited the school to
secure the release of 27 boys
who have been in chains for
the past three to eight years.

‘Action will be taken, but
Five us time because the issue
involves religion,” says Sardar
Muhammad Akram, tlzu cau-
tious deputy commissioner of
Mianwali.

Anselmo Josue of the Swiss

Defence for Children Interna-
tional says after the tour of the
school: "This is one of the
wourst forms of child rights
abuse that 1 have ever ob-
served

Some pf the boys are in

by Imarn Munir

their teens. others as young as

four years. They are chained .

logether and to two heavy
wood blocks. The boys shuflle.
awkwardly into the schoel

couriyard arid pose shyly as the
visitors take pictures.

"How long have you been
wearing these shackles?” a
team member asks one boy.
Before he can speak, their in-
structor, Shah Saheb, replies:
"Only one or two years.” Saheb
cloes his best to keep the visi-
tors from talking directly to
the children.

When questioned why he
kept them chained. Saheb says
they were habitual offenders
who drank and smoked
hashish. ‘ '

Hundreds of
schools across
Pakistan believe
that disciplining
children means
shackling them.

"Come forward and tet!
themm what you were doing be-
fore entering this place,” he
orders the boys.

"I drank sharab (alcohol)

once.” says one boy. AN un-
chained boy, Ashraff, about 19
years old, says he has com-

pleted the course, and is now
cured.

Ashraffl is introduced as a
boy who ran away from home.
On Saheb's instruction, he tells
his story. "My parents left me
in a train. My mother married
thrice, and father twice. My
mother now lives with her new
husband and my father brought
me to the madrasa.”

Arnother boy, aged 15, has
spenit. seven years in the
madrasa where he was brought
by his brother-in-law after his
parents died.

Saheb is asked how difficult
it is for the children to wear

development projects and
programmes on behall of the
German Federal government
Numerous new projecis are in
their appraisal. advisory or ori

entation phases, and in fact in
Ethiopia, Mali, Tanzania. Chad.
the Central African Republic
and Senegal In Zimbabwe, a
new project covering instruc-
tion on the environment and
agriculture has been started. A
special project is “Intercultural
Mulitilingual Education in
Africa”. Initlally, in Niger and
Mali. it is to promole lessons
in the mother tongue and the
leading in to the accepted lan

guage of communication

German experts have gained
good experience for that iIn
Latin America.

Promotion of basic educa-
tion in practice

"I want to be able to read
my private post alone. and not
 always

ave 1o ask someoq
f

ence's action plan calls on thr.-
developing countries to draw
up national plané for basic ed-
ucation and implement them
by means of international assis-
tance.

The Federal Minister for
Economic Cooperation and De-
velopment, Carl-Dieter Spran-
ger, stated recently in the
German' Bundestag (Parlia-
ment): “Education is the most
important capital. The basic
education of the population at
large is a decisive prerequisite
for pment. Accordingly.
the Federal government will
not only increase the
assistance for education as a
whole, but especially the
contributions in the area of ba-

sic education.”
Many German institutions

are involved in the implemen-
tation of German development
cooperation. Thus, for exam-
ple. the German Agency for
Technical Cooperation (GTZ).
which plans and implements

Chains

the shackles around their
shalwar [loose cotton
trousers). It is the only time
Saheb laughs: "Ask any child.
It's not that difficult.”

The children shuffle awk-
wardly trying net to move too
much because of the pain and
discomfort. To change their
clothes, a chained boy wriggles
his body on the floor to get
undressed in full view of
others. '

"I am doing this for their
sake. The parents send them

. hmmlheycanbtrefurmed“

Saheb says.
Asked how he owned pi'op-

erty’ worth milllons, Saheb -

says: "By working in the fac-
tory.” What about the car, asks
one visitor. "The local land-
lords gifted. it to me,” he
replies. The locals, however,

_ say he is a very rich man and

owns the chain of shops in
front of the madrasa.

While Saheb is answering |

the questions, the boys stand-
ing behind him gesticulate to
visitors that he is lying.

Some Pakistanis'send way-
ward sons or orphans to
matirasas for a peried of up to
Lthree years so they can learn
to read the Koran and see life

. at its most spartan. Others are

juvenile delinquents who, it is
thought, can be brought into
line by strict discipline.

But critics say the madrasas
sow religious fundamentalism
in their young minds that will
later breed sectarian and
communal tensions.

Syed Bashir Hussain Shirazi,
founder of Mianwali's Darul Ul-
lim Shirazi Madrasa, sees no
problem. He tell visitors

proudly: "l cannot even count -

how many disciples | have
prﬂduced in mrer two
decades.”

But for every chaim.d child
who goes home with the ability
to read the Koran, another

goes back to the streets. Says,

Mohammed Sazad, a social
worker in Mianwali: "There are
many boys who suffer years in
chains to become criminals
after being freed." ~=INP.

what the bus number is. Like
me, many of my countrylolk
always need a helper when
they talk to the authorities. We
never know what we have just
signed." That was said by
woman worker Samira Awad.
That she, like 19 million Egyp-
tians, is illiterate, is not only
detrimental to herself, but also
the Egyptian society and econ-
omy. Expensive machines
stand idle because they cannot
be operated. or only wrongly,
by men and women workers.
thepe are many industrial acci-
dents, and companies musi
cope with productivity losses
of 30 per cent and more.

In order to remedy that,
the Worker's Education Asso-
ciation, an educational institu-
tion of the Egyptian Trade
Union Federation (ETUF), has
opened in cooperation with
the GTZ 30 literacy courses in
15 State firms. Thorough

- preparatory work preceded

the courses. That featured a

Eager to learn in an Indian village

N a rural village §in fthe
I southern Indian- state ol

"Andhra Pradesh, 13-
yvear-old Jaipal sits on Lhe
ground at the inner edge ol a
circle of people watching a
performance by a drama group
called Child to Child Street
Theatre’ A warm breeze stirs
the dust and the moon moves
out from behind a Cloud,
brightening the faces of the 40
adults and children in the
audience.

With the others, Jaipal ls-
tens to the story of a child who
wanted to go to sthool. But he
could not overcome the objec-
lions of his employer nor his
parents, for they insisted that
his small pay was necessary for
the livelihood of the family.

The character, named
Shiva, learned that other chil-
dren his age were at Mahara-
jpet, a camp 30 miles away,
where they played games and
learned to read 'and write. He
begged his parents to let him
go. but they refused. They said
he must continue to work for

the farmer, to whom his father

owed a debt. Eventually,
though, teachers and students
from the camp convinced
Shiva's parents that the boy
should spend his time going to
school rather than working.
The play ended as Shiva
shouted his excitement and
waved good-bye as he left for
the gummer camp.

The drama moved Jaipal.
He smiled and applauded
louder than anyone. Later he
whispered to one of the actors
that the story was exactly like
his own life, for his parents
and a local farmers, for whom
Jaipal worked 12 hours a day,
wouldn't allow him to go to
school.

As he applauded he saw, out
of the corner of his eye, his fa-
ther frown and his mother
glance down. His younger
brother and sister looked

uncertain. Some of the others '

in the audience seemed skep-

lical but offered polite ap- .

plause.

Then the head of the the-
atre group asked if any of the
children would like to attend

. processes.

three day seminar with men
and women workers in order
to analyse their motivation te
learn and their problems. The
seminar also formulated cur-
ricula which are oriented
wholly on the needs of the
workers, provide opportunities
to advance themselves, and
should enable them to seek so-
lutions to their social and oc-
cupational problems on their
own account. In the jargon of
the experts. the project’s "life-
embracing” approach is called

*functional literacy” Besides
that, special IHteracy insiruc
tors were trained. The re-
sponse to the project is good,
and ft is o be expanded lorg-
term.

Education and rural devel-
opment

A pilot project in the Cen-
tral African Republic, Togo and
Senegal in 1987-90 in conp-
eration with the GTZ exam-
ined how the lasting success of
rural regional development
projects can be enhanced by
upbringing and educational
imeasures. The project also
Innked at what initial and ad-
vanced training was meaning-
il tor the target groups and
project stafl. and how knowi-
edge Lhal is important for rural
development can be brought
into the schools, where Lhe
‘Tarmers of tomorrow" are
prepared for their lives.

Literacy programmes that
are oriented precisely on the
local life situation, and teach
reading and writing which can
be used directly, were drafted
in two of the three countries.

In order to integrate more
practice into school routine,
material on such subjects*as
botany and , the human
body. hygiene, health and nu-
trition, physics, chemistry,
simple technology and -agricul-

ture was elaborated and dis- -

seminated. Observe, guestion,
experiment. draw conclusions,
deduce predictions — when
the pupils learn these methods

it can certainly help them .

better master their later ev-
eryday life.

An important goal of the
cooperation is-to put the staffs
of local organisations in the
position to shape development
The advanced
training of teachers, anima-
tors, field advisers and literacy
instructors is important in
order to increase the organisa-
tions' successful ‘impacts.

Equally so is the participation
of the staffs in considerations

and decisions on future work,
All this contributes to height-
ening the efficiency of rural
development projects whidh,
after all, in the long run serve
lo improve the conditions of

life for the people.
— INP
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Education Dialogue

by Khursheed Erfan Ahmed

JALDGUE on education

is a participatory pro-

cess in understanding
the need for education reforin
lis projection on public media.
focussed lately on television,
press and NGO forums is
certainly the right siep in this
direction.

To keep up the momentum
of this awareness. it is Impor-
tant that the discourse should
be further deepened to clarify
policy issues, drawing a wider
range of people in its deliber
ations. ;

These discourses. have sur
faced an appraisal of efficiency
and equity aspects of recurring
questions: Are there enough
schools? Is the technology of
teaching eflective? Is the
teacher students ratio just
right and is the curriculum
relevant? In short are we able
to deliver education effectively
to fulfil the needs of the learn-
ers and the expectations of the
guardians?

On another plane and in a
broader sense, we also wonder
if our education is not a dise
qualiser and deliberately so
Whether class and site barriers
are retnined in the state's at-
tempts tb educate, to sustain a
mind set that accepts the s§a-
tus quo of class and gender
disparities.

Quite obviously what we
choose to attack in the present
system s its inefficiency and
inequity in reaching services
to people. Perhaps not so obvi-
ously, the mainstream in our
discourse often projects iwo
different schools of thought

delended by the Increman
talists and the structuralists,
The incrementalist theory
is based on the notiont that in-
vestment in education has the
nbjective of developing human
capital. It aims to increase
productiveness of .labour with
improved skill and knowledge.
These out puts are assessed by
grades and achievement tesis.
Thel policy implication indi-
cates® that an increase in
schooling and its infrastruc-
tural benefits will lead to in-
crease education, therefare
more employment,: improved
wages and thus will remove
sncial and e¢onomic imequality.

The structuralists defend
the noting that edueation - re-
form cannot be considered in
isolation in terms of elficiency
alone. Structural changes in
the tondition of socio eco-
nomic imbalance must pre-
cede incremental changes. In
defense of this argument,
there is evidence to suggest
the importance of non-school
factors some of which weaken
student performrance such as
the condition of poverty char-
acterised by poor housing,
malnutrition, over population
and child labour. The non-
school factors that contribute
towards education reside
within the institution of the
family, the mmmunity and the

the summer camp just begin-
ning at Maharajpet.

“Yes! 1 want to gol" Jaipal
shouted. But his parents shook

their heads. Even when the

leader of the group explained
that after the camp most of the

children would be qualified to
enter a government school, his
father was unconvinced.

Jaipal was determined not
to let his dream die. When he
saw some of the youngsteres
preparing to leave with the ac-
tors, he slipped into the truck
and hid. No one discovered
him until the vehicle arrived at
the camp.

were [inished, Jaipal's parents
agreed to let him attend the
camp-— just the result Child to
Child Street Theatre hopes its
performances will achieve.

MVF, established in 198].
supports rural and community
development in India, particu-
larly education. With grants
from UNICEF and other orga-

nizations, it sponsors rfight

schools, three-day camps and

four-month camps for children

of all ages.
MVF volunteers go to vil-

lagcs to encourage communi-
ties to educate their children.
They wvisit the families in the

* The next day his parents
and the angry farmer came
lovking for him. They scolded
him and demanded he return
home. But the camp's organiz-
ers, from the non-governmen-
tal = organization M Ven-
katarangaiya Foundation
(MVF). reminded them that
bonded labour is illegal. They
said that national law

people from scheduled castes
{also called Dalits or untouch-
ables), such as Jaipal. Calmly
they explained to Jaipal's par-
ents about the impeortance of a
primary education. When they

evernng when the larm work-
ers are back from fields. They
spend the night, talk with the
parents, the children, the vil-

_ lage elders and the employers.

They help local teachers by tu-
toring students, encouraging
them to stay in schoel and to
urge their siblings to attend.
The best motivators are the

students already in school.

They go with the wvolunteers
house to house, spreading ex-
citement about what they are
learning.

Most young people want to
learn, and many parents say

working place

fhe reformists need to
look closely at the non scheol
socio-economic factors, to re
move the unbearable imjustices
here, before it can see good ef
fects of increased and ex
panded enrcliments. The child

who tries o accomplish his
school task, by a hurricane
lamp under a leaking roof has
little chance to succeed. Re

peated failures will eventually
internalise him to the rank of a
third class citizen marked by
low esteem.

The development of a stu
dents personality is to be
viewed not only in terms of his
productivity as human capital
but also in terms of behavioral
and merntal qualities which can
contribute towards the build-
ing of a humane society

The ladder of a value ori
ented education system im
plies strategies for functional

.3 <

and cognitive learning as well
as opportunities: for emotional
maturity (Figl). In many devel-
oping countries, desirable so-
cial structures as well as edu-
calion expertise exists to
achieve a favourable standard
ol education that combines
skills with values.

Not to mention a variety of

. opportunities for employment

and continued education, and
indispensable condition 4or
sustaining a humane develop-
ment. _.

I we are to limit our goals
to an incrementalist point of
view, then increasing schools

works an the assumption ol .

creating a supply of labour
force:

The poor fitting the slots of
occupations appropriate for
primary and secondary school
leavers and the affluent in the
upper slots for the university
level with a wide wage differ-
entials between these levels

to be educated. But fathers
often say they need their sons
to work for money. Many
mothers insist that their
daughters pluck flowers to sell

or work in the home to learn
the skills they will need as

wives and mothers.

Large landowners, for
whom the children are a
source of cheap labour, resist
any changes. Some teachers
object to more students com-
ing into their humble, already
overcrowded schools. The re-
sult is that, without the efforts
of groups like MVF, even fewer
childrén would have the
chance to go to school. |

Al the camp. Jaipal joined
the 200 young people as they
rose at 5 a m, exercised and
attended classes. Shy at first,
Jaipal soon gained confidence
as the others encouraged him.
There were games lessons and
story reading. Twice a week
they saw films.

Jaipal took part in the
camp's unusual teaching style,
in which the children them-

selves tell stories and recite

poems, riddles and songs.
These texis are wrilten on a
lackboard and the: children

copy them into their note- -

books. Copies are made, and
the children get the thrill of
seeing their work in print.

After his first week, Jaipal's
mother came for a visit. Within
the month his father brought
the message that he had found
a way to pay off his debt with-
out Jaipal's work:

When the children return
home, some parents have a
new appreciation for educa-
tion. In some cases they get
together to build a school and
hire a volunteer teacher, then
gradually pressure the Gov-
ernment for a better school
building and more teachers.
Jaipal does not know whether
his parents will get so involved
as to build a school in his vil-
lage. But he smiles as he says,
"Someday. I'm going to be a
teacher!” UNICEF

Elizabeth Boune is a US
based [reelance writer who

travels frequently to India.

i
they would like their children |}

"Mrs Halida Khandaker.

perpetuating the disparity in
ciass structure.

in reality over schooling
may result in over supply of
skilled manpower resulting in
the phenomenon of the edu-
cated unemployed and the non
educated employed at low *
wages. Studies Liohn Sim-
mons: the Education dilermma:
1980 have shown figures of
educated unemployed in four
coumntries (Sudan Peru Pakistan
Kenya) with higher levels of
unempioyed at primary com-
pleted than illiterates: with
highly educated unemployed at
a peak in Kenva almost as high
as the primary completed
unemployed in Pakistan.

The structuralists views ex-
panded schooling without so-
cial changes to result in an
over supply of san educated
work force. This does net en-
sure employment for all but
tilts the wage balance in favour
of the employer in position to
buy educated labowr at lower
rates or bargain receding
wages for the non educale
labour. In Bangladesh the cli-
mate for wage bargaining in-
creases with the inclusion of
illegal labour of children

Press Release

IUBAT VC returns
from Malaysia

Prof M Alimullah Mivan,
Vice-Chancellor. Indernational
University of Bosiness, Agricul
ture and Teéechnology [([UBAT)
visited Malaysia and Thailand
to attend a workshop and renew
academic cooperation 'with unii-
versities. Prof Mivan attendéd
the International Workshop on
Islamic Political Ecomomy at the
Universiii Saints Malaysia.
Pinang. He presented a paper
on Indusirialisation in the
Muslim World: Experience of
Bangladesh. and participated in
the deliberations of the wark-
shop cll[!"ll\.lt'l-l.“ft by 60 scholars
from Asia, Africa. Europe -and
North America. The workshop
recommended econtinuing re

search om Islamie Political
Economy amnd establishment of
research centres in the univer-

sities of Islamdc Ummah. Aca-
demic cooperation has been
explored with Universili Saints
Malaysia and International Is
lamic University in Malaysia.

There have been follow-up
visits to Lhe cooperative instiiu-
tions in Thailand [Asian Insti-
tute of Teghnology (AIT) and As-
sumption University Facully).
compuler training and coopera-
lion in consultancdy has been
agreed with AIT. the on-geing
degree agreement wilh' As-
sumption has been extended Lo
cover a Bachelor of Science in
Nursing.

This foreign visit of Prof
Mivan between December 10th
1o 18th has paved the way for
cooperative development 'and
neiworking with a number of

“crlneational institutions belong-

ing 1o Islamic Ummah to rein-

Jorce the human resonrces de-

velopment mission of [TBAT,
——— A e it
Shoaib Mah-
mood Khiamn
stood 10th in
the combiney!
merit list ol 1the
successful stu-
dents of this}
vear's Higher B8
Secondary |
Examination

i ki
were
LMK wtlh leiters in Maths,
Physics, Chemistry and Statis-
tics He alst secured 14th posi-

viiteber (i)
Board. His lodal niarks

tinn in the 550 Examination.
He appeared al the examination
oo AChittagong Government
College Shoarh is the eldest san
of Dr Abdul Awal Khan, Profes-
sor ol Managément. University

of Chiltagong.

Mr Nadim
Reza Khanda-
ker has obtai |
ned a Ph D E
degree in g
Environmental
Engineering
from Pennstate
University.
USA. He is

| youngest son

of Prof R K Khandaker. an
eminent Cardiologist and Dr
Their
Nasreen
Lopa

iwo daughters

Khandaker and
Khandaker also hold Ph D
degrees in Economics and
Molecular Biology from Boston

and*London University respec-
tivieh

Principal  Saoda  Clunedhary
presented certificates 10 st
dents at the recent Gradiation
Ceremony @f Blooming Buds
Prep School.



