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An Approach to Learning
that Actually Works

by Aasha Mehreen Amin

HERE is no doubt that
there are major flaws in

I the existing education
svstem of this country. Inspite
of efforts by the government to
make primary education
compulsory, the drop out rates
continue to remain high. in
most schools. both primary
and secondary, the curriculum
is the legacy of colonial limes.
mitdated and ineffectual in
current times. Many students
pass out from one class to the
other regurgitating volumes of
memorized text, forgotien
almost the iastant the exami-
natlion is over. The main
culprit behind this unfor-
givable crime of ignorance is
the method of teaching.

i1 most classrooms stu-
dents are not expected to
think for themselves. Crea-
tivity, eritical thinking and
analytical assessment are fur-
thest from the mind of the
teacher who dictates a few
lessons from the book and ex-
pects his students to repro-
duce them word for word. An
unmanageable number of stu-
dents per teacher. low salaries
of teachers or conversely.
teachers who are solely moti-
vated by financial incentives
have led to an artificial need
for expensive private Lutoring
which many parents cannot
afford. All this has created a
crving need for an education
5}_.3“”“ that actually teaches
students something.

Runa Doja is a young educa-
tionist who has developed a
system of learning for chil-
cdren, that is self-sustaining
and easily applicable in a de-
veloping country like
Bangladesh. She has already
published several primary
school textbooks that have the
unijque quality of introducing
basic strat of learning and
tcaching both children and
teachers respectively. The
books which are being used by
many schools in Bangladesh.
keep in mind the mental de-
velopment and vocabulary level
of different ages. With colourful
diagrams and illustrations. the
books are designed (by Runa)
in a way that makes each les-
son simple. easy to compre-
hend and more importemtly,
fun Lo do

{iie ol Runas Early
Learning Series. activity books

introduces writing. beginning
with how to hold a pencil. The
teacher is tnstructed to en-
courage scribbling and teach-
irig the child how to control
his hands so that later he
maybe able to move the pencil
and create patierns or copy
examples given to him. Many
of the lessons include joining
dots to form shapes. colourful
objects and later letters. The
hnok also introduces colour
recognition which helps a

child in his early attempts at .

reading.

What is special about Runa s
books is that they are seli-
teaching: the lessons are de-
sigried in such a way that a
child can learn them by him-
sclf without the help of an in-

structor. Moreover, the de-
tailed notes before each lesson
and questions after them are
extremely useful for the
\eacher whose work I8 consid-
e rably reduced and made easy.

Tv:achers are instructed. for
ex ample, to explain to the in-
guusitive child that the posi-
tion of a letter in relation to

another can alter the sound of .

a word e g a vowel after a con-
sonant alters the previous
vowel to a hard sound 'a’ as in
‘bake’.

Rhymes are introduced
to help the child listen and

recognize different sounding
words.

"Childrer: have an aptitude for
learning.” says Runa, "once
shown the child will be able to
build words and make sen-
tences, sensible or nonsensical
by themseives.” Crosswords are
included to help the child to
improve his logic and recall
words to his memory,

improving his vocabulary.

Comparisons and contrasts are
also included to help discrimi-
nate between like and unlike
objects. "This is important”,
comments Runa, “for the de-
velopment of spoken languages
and helps the ehmmt;ﬁm;
organize things aro m
having specific structures and
patterns.

Runa's and uncon-
ventional a h to learning
and teaching used in her
books, is simple and easily im-
plementable not only at the
primary level but at all levels of
education. ‘Moreover, since her
methodology encompasses the
basic tools for learning and ab-
sorbing information. her books

can ecasily be translated into
Bangla and used widely in
Bengali medium government
and private schools.

In fact, one of Runa's future
goals is to target secondary
school children in rural areas.
After a survey to find out ex-
actly which classes have the
highest drop outs Runa plans
to create a curriculum for
children who are likely to
wark right after their school-
ing.

The education package
will include books and lessons
on subjects that have practical
value such as information on
agriculture, engineering. book
keeping etc. This will enable
the students to be better
equipped in heiping their par-
ents in a particular vocation.

Meanwhile, Runa has been
commissioned by her pub-
lisher UPL (University Press
Limited) to write four more
textbooks on Geography
History and General Know-
ledge.

She is also planning to
write a few story books for
children which include folk
tales and popular ‘puthis’ like

Rupban-Rahim.

One of the main constraints
in her work being financial,
Runa has ventured into an-
other project that generates an
income for herself and 40 un-
der privileged women. As a
talented fashion designer with
a keen business sense, she has
opened a boutique in Dhaka
that sells designer clothes for
women. Although quite suc-
cessiul in this business, Runa’s
main interest lies in develop-
ing an education system that is
self-sustaining and practical. -
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English Teaching in Our Colleges

NGLISH teaching in our
. has reached a
E stage no less miserable
than what it is in our schools.
Almest all the students
crowding the Intermediate
and BA (Pass/Hons) crln.l.uc-t;':
poer in English — so poor
they shudder at the idea of
writing a single sentence
correctly ot their own. Even if
they write one or two correct
sentences on rare occasions,

they probably do that
accidentally, for they cannot
justify their usage.

Undoubtedly they are gorg-
ing on market notes. vomiting

the memorized materials to
answer scripts and getting
higher marks. And this bad
practice of note learning. that
is, pushing Something into the
brain without understanding.
is gnawing at the vitals of al-
most all eur students. So In
higher stages of learning and
in competitive examinations
that demand originality of
thinking and expression. these
students grope in the dark,
fumbie for words and prove to
be misfits.

The most difficult task for a
sincere teacher of English at
the college level is to present
the excellent pieces of prosc
and poetry written by the na-
tive masters like Somerset
Maugham, O'Henry. Shakes-
peare, Wordsworth and
Coleridge to this new genera
tion of students whose knowl
edge of English means a smai
tering of the English alphabet.
a few grammatical rules and &
few words and phrases,
Unfortunately these studenis
have already devoted their
valuable time and energy in
vain to the arduous task ol
learning English for long
10/12 years at the school level,

We don't think they have
still the time and energy (o
learn it afresh. Even i we sup-
pose they have still the energy.
can the teachers at the inter-
mediate level afford to perform
the tremendous dual task ol
offering language courses (o
them and preparing them on
the beautifully writlien pre-
scribed pieces within a short
span of two years? Practically
speaking most of our teachers
are desperately trying to per-
form this terrible dual task but
with little or no success. 50
the problem for a responsible
teacher at this level is — how
to begin, from where to begin.

Strangely enough. there is
still another thing plaguing
English teaching in our col-
leges and that is the new gen-
eration of English teachers,
And by this I mean a great
many of our post liberation
English teachers as well as
those just fresh from the
English Department of dilfer:
ent universities. We have seen
them mostly teaching outdated
use of words, incorrect and
funny pronounciation and old
grammar points which have al-
ready been replaced by the
new ones. :

We know of many never
hearing the name of Oxford
Advanced Learner's Dictionary
of Current English, let alone
its phonetic transcription of
words, its latest impressions
and editions.

As 1o the grammar ques-
tions that we are setting al
secondary as well as higher
secondary level. a number of

them are miserable — for ex-
ample the question like Rome
was not bullt n a day. — Turn
it into Active or Honey tastes
sweet /The book reads well. —
Make it passive.’ And when by
way of giving answer we teach
our students ‘Nobody built
Rome In a day or Honey is
sweet when It is tasted or The
hook Is well when it is read’,
we are teaching grammar for
the sake of grammar. not for
the sake of language.

We are teaching impractical
graminar. But the emphasis in
the latest grammar books
written by the native scholars
is on practical usage. So mod-
ern grammar books are practi-
cal grammar books teaching
practical usage of grammar
points, These books are deal-
ing with those patterns and
structures that are used in real
life situation. They are not
teaching 'Honey Is sweet when
it is tasted’ because the native
speakers do not use this pat-
tern in everyday lile, We are
setting questions like "Who did
it? — Make it passive and ex-
pee! answers like ‘By whom

was il done™ But the ironv is

by Hamidul Islam

passive sentence siructures on
the television in the evening a
few months ago) we are simply
teaching them impractical
English and isolating them
from the rest of the world
where English is taught more
or less competently.

So we should be careful that
sentences belonging to future
continuous tense, present,
past and future perfect contin-
nous tenses are not changed
into passive. And this should
be done in the greater interest
of teaching our students prac-
tical English. that is English
frequently used by the natives
in day to day life.

In recent years the whole
job of learning as well as teach-
ing English both at the sec-
ondary and higher secondary
level has been a gigantic bun-
gle Most of the teachers are
not serious about the ineffec-
tiveness of their language
teaching (which is in most
cases inappropriate] nor the
students very much aware of

the danger they are falling a
prev 1o, The very idea ol get-

that the English we expect as
the answer is formal and
unusual. The normal and in-
formal wuse with the native
speakers is : Who was it done
hy? But we hardly expect this
kind of usage as the answer.
Let us point out some of the
gross errors that many of us
are making while teaching
voice change. We are teaching
eur students to turn sentences
belonging to all the different
tenses Into passive voice. As
for example we are asking
them to tuen into passive sen
lenices like — We will be eating
rice, we have been playing
football, but the pity is, if we
turn them into passive like —
Rice will be being eaten by us,
football has been being plaved
by us we are making some pe-
culiar sentences never used by
the native speakers in real life
situation, that is, in evervday
language. And teaching our
students such peculjar passive
sentence structures, (1 still
remember the woman who was
seriously teaching such bizarre
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ting lot of marks through ticks
not knowing the subjects as
well as the grammar points
properly has already done a
colossal harm to our young
learners. If it has given them
any plus peint, that is some
degree tagged to their names
which they cannot use to gain
any benefit worth mentioning.

We have seen how our boys
and girls have become guinea-
pigs of such methods imported
[rom foreign lands. We have
seen how these hapless boys
and girls have failed to learn
any subject properly specially
English after ten years of
struggle with it at the primary
and secondary level. The cry-
ing need of the hour is imme-
diately replace these tick or
other methods which have
failed to yield expected practi-
cal results. In this respect The
result  justifies the means’
~liould be our guiding prinei-
ple. Brilliant teaching at the
higher secondary and the ter-
tiary levels can never be fruit-
fuil il the teaching at the pri-

ers of English

ondary, higher secondary and
even al the tertidlly levels do
not have the gualities to be

ideal teachers of English. They
have forgot the truth that

knowledge is

necessary) is a major stum-
bling block to any further

progress in

...........
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from such sickness of

i
trl":l&ught. But the f[act is :
English is a vast subject and
they learnt a little bit of it
some 10/12 years ago when
they studied in various institu-
tions. In the mean time many
things have changed — and in
some cases changed beyond
recognition. So can they
(specially when they are deal-
ing with such a dynamic sub-
ject) afford to remain static
and dead to new knowledge?

Certainly not. So apart from
assiduously learning the basics
of the language and the deli-
cate use of its countless words
and phrases, they must know
new usage, new trend. They
must keep pace with the
change. Or else they will lead
the students backwards. We
cannot swear that we are not
doing it.

The study of the grammar
books only gives us an impres-
sion of the structure (very
ollenn (hiill and drab) of differ
i wrpitences that we  are
coliged o use, But only the

study of the pages of creative
writings by the masiers of the
English langage hke Shakes-
peare. Milton. Shelley. Words-
worth Coleridge. Tennyson
and Frost. OHerwry, Conrad, D
H Lawrence. Orwell Hemin-
fway and Golding can @ive us a
taste of the niceties of the
ianguage and the nowvelties in
the use of words and patterns
of a living language

The language that the
grammar books teach is like an
ordinary girl you may or may
not take a fancy to bart the lan-
guage that you come across in
the pages of creattve terature
is like a lovely gitl you feel ir-
resistibly drawn to and fall in
love with. She is like a maiden
having a fire that touches you
and lights you up and every-
thing around you. So if the
study of the authoritative
grammar books is a :
the study of the classics — the
greal classics of English litera-
ture written by the native mas-

ters 1< a musi
A renvine student or a

teacher of English should
therefore study the authorita-
tive grammar books like A
Practical English Grammar by
A J Thomson and A V Martinet
and learn how to solve the ex-
ercises given in the brillant
books like A Practical English
Grammar Exercises | and 2 by
the same authors. English
Grammar in Use (Cambridge
University Press] by Raymond
Murphy and Practical English
Usage by Michael Swan. And
he should do it to properly
learn the basics of the language
and some subtle niceties of
expression. But he must read
the old and the new classics
that are highly creative and
artistic and keep on reading
them in order to learn the
delicate use of the words and
their nuances of meaning.

He may be tired of grammar
but he is never tired of litera-
ture specially the classics be-
cause in it he finds superbly
enjoyable well-knit pieces of
fabric woven out of exquisitely
beautiful threads of words.
phrases and tdioms. He is
never tire.a wi wie garlands —
the finely scented and the
highly enchanting garlands
that the great writers have wo-
ven out of the flowers of expe-
rience of life and world. Te be
tried of literature is to be tired
of life. the fire of life, the
warmth of life, the charm of
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and Higher Secondary levels
we must make an arrangement
for the study of both

books and the books of litera-

ture. Well-written grammar
books by the local writers as

well as the native scholars
should be included in the syl-
labus. And the inclusion of both
types of grammar books will

enable both the students and

the teachers to make a com-

parative study of the grammar-
poinis and the usage of words
and phrases both from the

viewpoint of a local master and
that of a native master of the

language. There will then be
scope for revision and modifi-

cation of our use in the light of
the use of the native users. Our

language policy makers may

kincdly take note of this humble
stiypestion.

The writer is Assistant Prolcssor,

Dep.artment of English, Govt M M
University College. Jessore.

HIS chapter focuses on

some key issues relev:

ant to qualitative expa-
nsion of the education sector.
specifically the post-primary
sub-sectors. and the improve-
ment of their internal and
external efficiency, by adopting
identified policy and strategy
options, and potential progra-
mmes and projects.

Presented below are the
key issues and some carefully
identified set of strategies and
ideas as possible policy objec-
tives which may be adopted by
the Government for the en-
hancement of effective post-
primary education. Analyses of
the strategies. where needed,
are presented in this report,

National Policy
Framework

The Government's overall
policy frameéwork [o. national
development remains primar-
ily the alleviation of poverty
and the acceleration of eco-
nomic h. These are the
propellants towards greater
macro-economic efficiency,
human resources develop-
ment, and .the empowerment
of women, as they were in the
recent years. Development in
its various aspects — eco-
nomic, social and cultural® —
depends increasingly on
knowledge-imtensive indus-
tries, agriculture, and services.
Largely, human development
must perforce be the overrid-
ing pre-condition for growth
takeoff. Education is a major
factor to human development
and to the ability to adjust to
changes characteristic of eco-
nomic development.

Framework
The Ministry of Education
laid its broad base for human
development by implementing
the universal primary educa-
tion and mass primary educa-

tion programme with enroll,
‘ment raties of 59.1% when it

‘Education and

started in 1980 and 76% in
1992. The pressure of increas-
ing enrollments resulting in
the demand for post-primary
education will (a) require
more student places in this
sub-sector; (b} necessitate the

adoption of non-traditional and -

innovative strategies, such as
maximizing the utilization of
xisting classrooms through
suitable shifts: and (c) require
enormous increase in re-
sources, Access to schools by
more studenis will require

that the qualitative aspects of
post-primary education includ-
ing curricula, textbooks. re-
source materials, examina-
tions, teacher preparation and
in-service training of teachers,
school management, etc. be
addressed to ensure that in-
vestment in education will
yield the desired result — qual-
ity graduates. The low external
efficiency of post-primary edu-
cation is indicative of the need
to re-orient the design and
structure of general secondary
edycation. The Fourth Five-
Year Plan (1990-95) recog-
nizes that education in
Bangladesh is more biased to-
wards general education as
against technical-vocational
education. Technical-voca-
tional education skills and
work ethics need to be inte-
grated into general secondary
education in order to develop
well-rounded. sell-reliant. and

- %mducuvc citizens. .

ducation Development
Values and Employment

Development in its various
aspects — economic, social,
and cultural — depends in-
greasingly on knowledge-in-
tensive industries, agriculture
and services. Education is the
factor to

developing that

knowledge and the ability to

adjust to change which eco-
nomic development requires.
The quality of the nation's
work force is importanf Lo
economic growth and social
development. Two factors are
generally considered to be
prime determinants of the
quality of the work force. The
first is labor productivity and
the second is the flexibility of

‘the work force to move across

sectors of the economy as the
structure of the economy
changes. Education in Bangla-
desh should be able 1o
contribute to these two factors.
The higher the country's labor
productivity and the more
flexible its work force, the
better the country is to acquire
and adapt the technology
needed to produce efficiently.

Education influences atti-
tudes, values, and skills which
learners can build in later life.
Education provides the poten-
tial to learn, to respond to new
opportunities, to adjust to so-
cial and cultural changes and
to participate in the political,
cultural, and social activities.
As the couniry develops, edu-
cation becomes a necessary
condition for further economic
growth. Studies confirm that
less than 60% literacy does
not allow a country to take off
economically.

Education. through its link-
ages. inflluences nutrition. safe
drinking water, health ser-
vices, and environment.
Education has. therefore, a
multi-dimensional role. It pre-
pares and trains skilled per-
sonnel at all levels. Econemic
returns on investment in edu-
cation generally exceed re-
Lurns on alternative invest-
ments. The ability of individu-
als (o identify with their
changing cultures and find

productive roles depends
largely on what education can
provide by way of self-under-
standing, better.knowledge of
the choices available to society,
a critical view of the traditional
values and the ability to face
life confidently.

The education of women
has been focused as an impor-

tant determinant of sustainable
development. Investment in
female education has generally
a higher social rate of return
than inveggment in male edu

cation. The\poorer the hou._¢-
hold, the greater the tendency
of parents to rely on daughters
to do domestic duties. Cultural
and religious factors such as
early marriage and social cus-
toms that define wom~n
strictly as mothers or wives
can be improved with invest-
ment in education of women.
Studies have confirmed that
family planning and women's
education are highly positively
correlated.

Uneducated women gener-
ally tend to have larger fami-,
lies. Women constitute an im-
portant source of skills in a
rapidly expanding telecommii-
nication. [inancial and com-
puter industry. The existence
of educated laber force is the
most important factor in the
lecation of high-tech indus-
iries in the newly industrial-
ized .countries (NICs).

Education by itself cannotl
eliminate poverty but by devel-
oping skills persons can gain
productive employment or or
ganize sell-employment.
Education helps aculturate the
people. It brings about desir-
able change in traditional
habils and attitudes, raises the
general level of aspiration. in-
spires progress and sparks the
urge of drive and enterprise.

Development

By building human capital, ed-
ucation expenditures con-
tribute directly to economic
progress and raise future earn-
ings of people. Cognition, un-
derstanding, knowledge, skill.
technological advancement
and material and cultural
progress — all essentially fol-
low from education and learn-
ing. Moreover, the relationship
is two-way and mutually rein-
forcing. As education helps
raise cognitive skills and labor
productivity, that encourages
greater physical investment
and reduces the dependency
burden of the population. the
growth prospect of the econ-
omy brightens up. Along with
economic growth, the capac-
ily to generate and spend
more resources on education
increases, which, in turn, germn-
erates further labor productiv-
ity.

. The preceding discussion
niakes a very strong case for
ihe role ol education in devel-
opment as a whole and ils rela-

tionship with labor productiv-
ity as.well as people's positive
behavioral change in favor of
economic and social transfor-
mation. The socio-economic
scenario forms the backdrop
far the stark realities in
Bangladesh. :

l.Labor and employment in

- Bangladesh presents a scenario

of the dilemma of developing
countries. A 1989 labor force
survey of the Bangladesh
Bureau of Statistics indicates
that the total civilian labour
force was 50.7 million of
which only 5.7 million was ur-
ban and the rest (45 million)
rural. . Employment generation
could keep pace with neither
the rate of growth of popula-
tion ror the rate of growth of
civilian labor force. During the

Third Five-Year Plan ((1985-
90]. a total of 3.39 million per-
son-years of job were created
against the Plan target of 5.1
milljon person-years. Unofficial
estimates suggest that about
40% of the labor force was
unemploved. :

The employment figures
(1989) indicale that the
largest group of employed per-
sons by status are the unpaid
family labor in the informal
sector of 45.8%, followed by
the self-employed of 29.6%,
paid labor of 15.1%, and em-
ployees of 9.5% (BBS, 1989).

Because of the high impor-
tance of the informal labor sec-
tor in creating employment,
macro-economics policies
should sustain and promote
growth Iin this area. There
should be sector-wise policies
which affect favorably the op-
eration of the various sub-sec-
tors of the informal sector,
Integrated development pro-
jects will augment the growth
and performance of rural in-
farmal enterprises. The esséen-
tial point is that education
policies must be harmonized
and coordinated with agricul-
ture policy. fiscal policy, and
trade policies. Specific pro-
grammes like provision of
credit, quality control, product
diversification are required for
augmenting employment of
students turned out by the ed-
ucation system.

The internal and external
efliciencies of education have
been extremely low. The qual-
ity of performance of the sys-
tem as indicated by the rele-
vance to real life situation and
the percentage of successful
candidates support this fact. At
the end of 1993, out of 11.2
million unemployed people,
4.07 million were educated
nnemploved of whom 154,000
were griduales and master's
tlegree holders.

The education sector, as all

jects

singdi, secured 12th position

other sectors of developmenl
in Bangladesh, suffers from low
investment in education due to
low level of tax revenues of the
Government. This has afiected
the quality performance of the
education sector including the
post-primary education sub-
sectors. The Government must
raise its budgetary allocation
for education from the current
15% to 25% by the year 2000
in order to achieve better in-
ternal and external efficiency.
Recommendations
The overall economic de-
velopment should be acceler-
ated in order to generate more
income, thus increasing gov-
ernment revenues. But in
order to help the country ac-

Nargis Farhana of Dhan-

mondi Kamrunnesa Govt Girls'
High School stood sixth in the
combined merit
Humanities group securing a .
total of 846 marks.

list of

She got letters in six sub-

jects.

Nargis is the youngest

daughter of Allaj Junab Ali and
late Tahera Junab Ali. a press
release says.

Navid Hossain stood 15th in

the merit list (Science group)
of the 1994 Secondary School
Certificate Examinations held
under the Dhaka Board.

Appearing from the

Agriculture University High
School Mymensingh, Navid ob-

tained letter marks in all sub-

His father Dr Mahboob
Hossaln is a professor of the

Bangladesh Agriculture Univer-
sity. His mother Tasalli is a

honise wife.

Maniruzzaman of Brahmaudi
KKM Govt High School, Nar-

Academic Feat

In the merit list of the Social
Science group of the
examination of Dhaka Board
held in

marks having letters in five
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Servant in future. He is the
youngest son of Khursedu-
zzaman, who is a businessman
of village Belanagar under
Narsingdi sadar thana.

recently conferred the PhD’
Degree on
Rahman, Associate Professor of
Zoology. University of Dhaka
for his research on Wildlife

Biology.

of Mynas”. Dr Rahman worked
under the guidance of Prof
Kazi Zaker Husain. Prof SU
Sarker was his co-guide.

Tafiluddin Ahmed and eldest
son-in-law of
Naimnuddin Ahmed hails from
village Charigram, P. S Singair
and Dist Manikgonj.

celerate its economic growth,
the education sector must in-
stitute reforms aimed at rele-
vant curricula to link education
to work in the labor market.
review its allocation of re-
sources by levels of education
due to high tertiary per-unit
cosi, and reduce its financial
burden by cost sharing with
the private sector. This is ex-
pected to help increase inter-
nal and external efficiency of
education and thereby con-
tribute its share to develop-
ment. )
Courtesy Post-Primary
Education Sector Strategy
Review Final Report, Gowvt. of
the People's Republic of
Bangladesh., UNDP.

SSC

1994. He pgot 838

He wants to be a Civil

Award of PhD Degree
The University of Dhaka Imas

Mr Md Khalilur

His research topic was
and Breeding Biology

Dr Rahman. only son of Late

Late Kazi




