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Educational Television 1n India

S d corrective to what iIs
widely regarded as
-d-J d the
ral Institute of Education

(ICIET) has forged
. to make learming

A new
2 joy. “We want o lead chil-
dren to explore, to do things
with their own hands, to
experiment, to question and
discover.” says Prof MM Chau-
dhri, Jaimt Director of the
Institute. “We want them to
develop sell-rellance and ins-
il in them an awareness ol
the environment.”

The CIET was set up in
1984 with the merger of the
Centre for Education Technel-
ogy and the Department ol
Teaching Aids. Born as part of
a scheme to encourage the ap-

n of education technol-
ogy. the Institute took shape
with funds from the m-
ment and the UNDP, and
Unesco became ils executing

agency

"Catch them young”

With the haunting spectre
of over 500 million illiterates
by the 21st century and educa-
tion facilitics that are barely
commensurate with the demo-
graphic boom, the use of tech
nology. and in particular tele
vision has a cardinal role to

_cl:: in a multi-lingual country
India.

Current education statistics
are depressing. to put it
. A mere 40 cent of
children reach G Vand a
dismal 8 per cent make it to
Grade X. Thus, it is the early
dropout rate of 60 per cent,
coupled with figures of those
who don't go to school at all
that account for the steep illit-
eracy figure of 64 per cent.

So, catch them ng "It is
the education of child be-
tween 5 and 12 that is the in-
finished task of the untversal-
tzation ol p education,”
says Profl. Chaudhri. "It is the
child at the rural level who is
the prime target for the appli-
cation of education technology
in India.”

ject

by Latika Padgaonkar

Every urban Indian mother with a child in school is conscious of the travails of
education: an overkill of books, homework, facts, figures, and do-or-die
examinations. A Unesco supported prqoject on the sub-continent aims to take some
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The CIET and its counter-
parts, the SIETs (State Insti-
tute of Education Technology)
which have been set up in six
states, set oul to design alter-
native learning systems using
television, in an effort to
broaden the scope of education
and to further its reach. Its
three-pronged thrust was to
train people, produce material
and orient educational plan-
ners.

Unesco provided consul
tants, equipment and training.
Since its beginnings the pro
has seen 600 people
trained in production, techni-
cal hardware, operations,
maintenance, camerawork,
scripting and management of

' -
(o TIW

. -' -!" 3

e

Not sheer entertainment, media m-dﬁy plays a vital role r:eduratinnﬂ promotion

Education Television (ETV)
systems.

It has also resulted in the
design of some 400 original
language programmes which
are beamed by satellite across
11 states in five languages for
just under four: hours each
morning.

Each programme is 45
minutes long. This means that
geographically hall the country
is covered.

The CIET s overall thrust is
commendable. Its target audi-
ence (5-12 years) has been di-
vided in two groups 5-8
years, for whom stories, games
and puzzies have been devised:
and 9-12 years where pro-
grammes are basically enrich
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ment-oriented, concelved to
encourage a scientific temper-
ament.

These simple, direct, hu-
morous films are not replete
with facts and figures. Rather,
they bring out relationships
between humans and nature,

dwell on concepts, are full of
fun and games and laughter

No turming back,
despite problems

But ETV's major hurdle —
even greater than the inade-
quacy of trained manpower —
is infrastructure: making TV
scts available in every school,
then working out who pays for
them, installs them, who
maintains and operates them.

To start with, there are
about 6,000 TV sets In
over 500,000 primary schools
in the country. A survey of TV
sets in Delhi schools showed
that at any given time not
more than 75 per cent of them
were in working order, and of
these, only 38 per cent were
turned on for klt[::tn watch.

That is only the tip of the
iceberg. Deeper down the
problems are even more gi-
gantic. India's leaps of tech-
nolo are far from being
matc in other sectors, says
Prol. Chaudhri. A typical village
school, for example, consists
of a couple of rooms, a teacher
or two, a verandah and a court-
yard

Statistics provided by the
Nattonal Council for Educa-
ttonal Research and Training
show that in 1986, of the ap-
proximately 530,000 primary
schools in the country, a litile
over 39,000 were open air
schools. With pressing needs
for drinking water, tollets,
blackboards and teachers and
playgrounds, ETV tends to
slide to the end of the priority
list. But there is no turning
back on satellite instruction.

As the only instrument to
reach remole arcas and as a
counterbalance to the weight
of school-books in urban India,
technology for education, with
its siress on enriching the
child's mind has come to
shape its own quict revolution.

At present, satellite televi-
sion serves only 80 million
people out of 770 million, but

the le at CIET are encour-
by the response they
from both parents and pupils.

In a world where school cur-
ricula, faced with Increasing
competition, have grown
alarmingly intensive 1o the
point where they have become
all work and no play. ETV
steps in to play, tease, tell
stortes and teach as il goes
along. It 1s a welcome innova-
tion for us all
— UNESCO Sourcves

Framework Conditions for Further Education
and Vocational Training

HE fur ther education

sector In the Fedcral

Republic of Germany is
distinguished to a marked
degree by the plurality of
organizing bodies and diversity
of programmes offered. In
order to satisfy the broad
spectrum of the public's fur-
ther education requirements,
industrial associations and
trade unions, the Churches
and other independent and
commercial bodies, especially
firms and businesses, Cham-
bers of Industry and Commer-
ec, and Chambers of landi-
craflt devote a great deal of
moncy, planning and organi
zation to their widely-varied
vocational and general further
education facilities.

In this context, the concept
and implementation of the
programmes are primarily ori-
ented towards economic,
technological and social de-
velopment. These institutions
ecollaborate closely with em-
ployment administration (local
job centres, regional job cen-
tres) and other state agencies
which provide specific educa-
tional advice.

Competition between the
various institutions (s a basic
feature in the general pattern,
ﬁurnnlnrinﬁ that further edu-
cation an training pro-
grammes are both attractive
and tallored to requirements.
The state grants the organizers
a large measure of [reedom
and only intervenes through
regulative measurcs in thosc
rancs where || appears particu-
larly necessary on social or
coonomic grounds.

Industry’s personal
interest

In contrast to the other ed-
ucational sectors further edu
cation is characterized by the
large measure of indepen-
dence enjoyed by Its institu
tion in the organization of
their programmes and Lhe

public’s voluntary participation.

The essential feature of di
versity results automatically in
the competition between the
various organizations which

elaborate tailored
hmm;-:g-hhm

For part,
keeps its distanfe from the
further education market, re-
stricting itselfl to statutory
framework regulations and

State's responsibility
Even so, within this (rame-
work there are still
areas of responsibility for the
state where it can promote

_ formed citizens and

further education and training

through educational mecasures
of its own. This ly con:
cerns areas in h — for

special political or social rea-
sons — considerable efforts are
called for which can only be
successfully achieved by con-
certed action on the part of all
major socictal forces.

The need for qualified wor
kers in the new Bundeslander
in the next few years. [or
instance, can only be satisfied
with the help of special state
programmes. About 59% of the
unemployed in the Federal
Republic of Germany have not
successfully completed a
vocational training course;
wherever possible, they must
be found suitable programmes.

In 1991, the Nuremberg-
based Federal Employment
Office sponsored vocational
further training, retraining and
work-familiarization projects
involving over 600,000 partic-
jpants — of whom a good halfl
were previously out of work.

Further education pro-
grammes must also provide
the population to a much
greater extent with informa-

readiness to face up to political
and social questions in a
knowiedgeable manner.

This political task, as lar as
the state is concerned, is first
and foremost the responsibility
of the Federal and Lander
central offices for political ed-
ucabon.

It is also the stale's respon-
sibility to promote highly-tal-
cnted persons in linc with
their particular bent, and, con-
versely, to provide assistance
in those areas of the popula-
tion which only have Hmited
opportunities of participation
in further education.

There is still an educational
discrepancy between conurba-
tions and rural areas. Here the
statc must promote equality of
opportunity.

In gencral terms, stleps
must be taken — by means of
state assistance, {f needs be —
to ensure that no-one is ex-
cluded from further education
opportunities because ol low
income-opportunities which
can be instrumental in achiev-
ing a lasting improvement ol
occupational or social position
or as a help tn coping with
certain situations in life.

Despite all these reflecuons

New Bundeslénder
The future of jobs

Development to 1995 in 1,000s

dergoing major structural
changes.

Because of the cxlensive
tasks which further education
and training must face up Lo,
there must be continuous edu-
cational research.

By means of the latter, the
effectiveness of educational
processes can be monitored,
their quality assured, educa-
tional contents and methods
judged by their practical rele-
vance and learning pro-
grammes claborated for those
parts of the population In par-
ticular need of education.

In addition to other institu-
tions, the Berlin-based Federal
Institute of Vocational
Training, which boasts of great
experience, is particularly
concerned with these tasks.
Within this framework, the
Federal Government and the
Lander are providing diverse
incentives through joint pilot
schemes and rescarch assign-
menis.

Tasks of local authorities

Apart [rom the Fedcral
Government and the Lander,
local authorities also have their
own rights and duties. Further
education also belongs to their

tion in the arca ol health edu-
cation and precautionary mea-
sures.

The same applies to envi-
ronment protection (Which
has now acquired a high level
of priority in Germany), and
the economical use of energy
sources. Last but not least, po-
litical education is especially
important, particularly in view
of the fact that the number of
participants #n Lthis sectlor
continues to be marginal.

Living democracy depends
on the commitment of “I:;n-
| ire

on conlent, it must not be for-
gotten that the awareness of
the need for extensive further
education and training on
one's own responsibility has
still not taken root in all arcas
of the population.

it is the job of state educa-
tion policy to engender as
greal a readiness as possible
among the general public to
partake In further éducation.
The foundations for this must
be laid at an early stage in ini-
tial school education and voca-
tional training to enable people
to cope with futlure require-
ments, especially In areas un-

sphere of activity. The effec-
tiveness of Turther education
depends very much on the
clarity of their programmes
and the advice aflforded

ticipants. .
Pnrtm:zllnmmmunﬂ advice cen-
tres have been set up to this
end. In many places, an ovegall
picture of regional further ed-
ucation avaflability is provided
by means of view-data.

By maintaining adult train-
ing centres, music schools and
similar Tactilities, public li-
braries, museums and the-
atres, and by prometing a wide
variety of cultural activities, lo-

cal authorities are creating the
basic conditions for quality of
life, an intellectual climate —
and thus economic develop-
ment. Local authorities’ educa-
tion programmes are supple-
mented by those of other inst-
tutions which cooperate with
local [acilities at regional level.

Financing of further

education

Unlike many another coun-
try, industry {s the main spon-
sor of dual vocational training
and further education in
Germany.

Statistics show that indus-
try spends a yearly sum of Dm
26 billion on the further edu-
cation and training ol its work-
force. That equals the total
amount provided by the Fede-
ral Government, the Lander
and local authorities cqmbined
for this purpose.

The Federal Government,
the Lander and local authori-
ties support participation in
further education in diverse
ways: Institutional promotion
of facilities is provided in large
measure by the Lander which
bear 75% of total public edu-
cation expenditure.

The Federal Government is
chiefly involved in inplant of
research. In addition, in col-
laboration with the Lander, it
carrics oul numerous special
programmes and pilot pro-
jects. Local authorities also
support local educational facili-
ties, especially adult education
centres, for which they pro-
vide about 50% of the public
financial assistance.

Individual financial support
for further education is sched-
uled, for example, within the
framework of the Federal
Employment Promotion Law
(1991:Dm 13 billion) and
Federal Law concerning the
promotion of Education and
Training [or persons success-
fully completing “second
chance education”.

This for instance, also af-
fects further training courses
for master craftsmen who are
given financial incentives by
the state.

Considerable funds for edu-

o BUlR assistance seeton

and for various other demo-
graphic. groups. About half the
Lander have adopted laws giv-
ing employees the right to ed-
ucational leave.

Participants also make sub-
stantial contributions towards
the costs of further vocational
training and further general
education pro them-
sclves, such as paying their
course fees, costs of learnin
and work materials, travel
accommodation nses.

The flinancing of adult edu-
catjon centres, for instance, is
p to one-third by
participants’ fees. By and large,
there is a growing readiness

on the part of many persons 1o
further educate themselves

and to use their own financial
nm-inthhnnd:r_mp

World Literacy : Women Still
Lagging Behind Men

HE goal of untversal
Hiecracy by the year
2000 remains elusive.
A recent report from the
United Nations Educational,
Scientific and Cultural Organd-
sation (UNESCO) reveals that
the global Hicracy situation
still lcaves much to be desired.
Among other things, Hteracy
campaigns still have to benefit
women.

UNESCO estimates therc
arc ncarly one billon adult {i
literates around the world
This means more than one in
every four adults do not have
basic Mteracy and numeracy
skills

More than 100 milllon
children of primary school age
have ncver been to a class-
roam

UNESCO reporis that, until
now, one woman Iin three re-
mains fliterate. Almost all of
these women live in develop:
ing countries. In [act, some BO
per cenit of the female popula-
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by Priya Darshini

education, a big chunk of the
budget goes to glamorous uni-
versities, technological and
management institutes. Very
Hitle goes to primary and ele
mentary education as well as

iteracy campaigns.

indfa's 1991 census shows
its literacy rate is 52 per cent.

But women continue to lag
behind men in Meracy

The ratio of Mterate men to
women remains quite low —
almost two men to one woman
Over a 10-year period, there
were 230 milllon literate men
against only 130 milion Mter-
ale women.

Women account for 39 per
cent of India’'s total illiterate
population. It is estimated the
number of literate women in
its rural areas is only a third of
the men's.

Villages remain underserv-
ed by literacy programmes. In
the southern state of Andhra
Pradesh, 14 B milllon — out of

general, the literacy rate for
women s still lower than that

for men. p

In the city of Alla-
habad in the northern state of
Uttar Pradesh, for instance,
there are 1 2 million 4iterate
men and only a Mlttle ower
400,000 Merate women.

Similarly, in the city of Cal-
cutta, literate women numbcr
3.1 millon while literate men
total 4.4 millen. The figures
for are almost identi-
cal — three million literate
women and 4.2 millon Merate
men.

The persistent low Mieracy
rates for women are atirfbuted
by Indian sociclogists 1o the
continuing low status accorded
them by socicty. In both tradi-
tional Hindu and Muslim soci-
ctics, women are expected lo
confline themselves to the
homes and have very little
participation in economic ac-
tivities

One sociologist said the low

Rate of female education can not be increased without self-initiation

tien of Third World countries
are illiterate.

Developing countries, like
India, have much to answer for
this state of aflairs.

Many Third World govern-
ments are still spending far
too much mo on their mili-

ltary establishments, including
the acquisition of modern wea-
pons from Western nations.
Even when money is spent on

24.9 million literates — live in
rural arcas.

About hall of the rural popu-
lation in Maharashtra stale are
illiterate.

In the eastern slate
of Bihar, only 20.3 million (or
less than 30 per cent of the 76
million villagers) are literate.

Even in urban cenires,
where literacy is higher in

literacy rates for women will
continue as long as the exist-
ing social situation persists. "It

is not merely a question of
family incomes. The societal
attitude has to . As long

as the belief persists that the
only goal women have is to_ get
married, they will not be sent
to school — at lcast in the low-
income families,” she said.

— Depthnews Asia

Effective Higher Education Ménagefnent

HE International Insti-
I tute for Educational
Planning (IIEF) has
launched a research project on
the effective management of
higher education institutions
aimed at improving the cflici-
ency and use of available
resources at such institutions,
particularly {n developing
countrics,

The research is based on
sclected case studics carriced
out to identily flactors and
strategics associated with suc-
cessful innovation and changc,
while highlighting major
problems to be overcome.

"The improvement ol man-
agerial capabilitics in educa-
tional establishments, espe-
clally in higher education,
should be a major concern for
the future. Successful experi-
ences in this arca should be
analyzed in detail in order lo
discover more about, and un-
derstand fully, the key deter-
minants of managerial ability in
educational and training insti-
tutions,” says the project doc-
ument. '

Studies are being carried
out in 15 countries, 10 in de-
veloping countries in Africa,
Asia and Latin America and Lhe
rest in Industrialized coun-
tries.

Some of the issues ad-
dressed under the project in-
clude new forms ol decision
making structures and infor-
mation flows; the merger or
abolition of departments and
units; diversification of funding

sources; and changes in stall
management, including stall
development, recruftment and
promotion.

The casce studics address
such diversificd topies as the
double intakes in the Kenyan
public university system; the
book bank system as a mcans
of cost reduction in higher ed-

The project is part of a
series of other research
work being carried out by
the IIEP, which was
established by UNESCO in
1963 to promote training,
studies and research on
educational planning in
relation to economic and

ucational institutions in Pak-
istan; stratcgics to improve the
rate of complction of degrees
and reducc drop out at the
faculty of enginecring iIn
UNAM, Mcxico; and amalgama-
tion of institutions at the Uni-
versity of Sydney, Australia.

The project is part of a
scries of other -research work
being carried out by the HEP,
which was established by

UNESCO in 1963 to promole
training, studies and rescarch
on cducational planning in re-
lation to economic and social
development.

Under its fifth medium-
term plan (1990-95), the IIEP
is concentrating on five main
arcas — comparative studics of
cducational planning experi-
ences; organization and man-
agement ol education; educa-
tional financing; basic educa-
tion: and development of hu-
man resources,

"The main object of the In-
stitute's research and studics
programme is to advance the
understanding of the social,
economic and political dynam-
ics of educational development
and thus to contribule to a
body of knowledge that is rele-
vant to the tasks of planning
the development and reform of
education,” says a document on
HEP activitics.

The HEP runs an annual
training, programme in educa-
tional planning and adminis-
tratfon which has benefited
about 900 educational planners
from over 130 counlrics, par-
ticularly developing countries.
Over 1,800 others have at-
tended 1IEP intensive training
courses which are held In
Member States. The Institute
has also published some 650
titles, mainly in the form of
individual rescarch reports
and case studies, as well as re-
ports of seminars and training
COUTSes.

— UNESCO Prease



