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The Need forE

NGLISH has been with

us for the last two hun-

dred years. In 1830's 1t
replaced Persian as the
language of the Court.
in the wake of Englis
canguest of the subcontinent,
English has spread its tenta-
cles far and wide over the life

and the t of the .
made itsell a strong in the
 hands of the ruling authority,
served as the franca

amongst the different

of the land and acted as the
medium of instruction in the
government offices, law courts,
in the secondary and
cducational institutions “
pretty long time.

Whether we ke it or not, it
has become a part ¢f us con-
sciously or unconsciously
through the loreoes of circum-
stances, history and the pas-
sage of time. Some one has
jokingly said that like a thing
in adverse possession, English
has, by right of our long pos-
scssion, become ours.

From time to time, there
has been fieroe nationalist
aspirations in the country
against the omnipotence ol
English in our soctety. English
did not originate in our soil: it
ts not the mother-tongue of
the people. its nuances do not
-reflect the mores of our soci-
ety. Although it has enriched
ttself from our culture and
geography, its grammar and
- usage vastly differ from ours.

To many, English came
here as the language of the
sanders that usurped the polit-
ital power and imposed itsell

gn the defeated people who
hiéd 1o swallow it. Even in the
Jﬁ days of the British rule,
‘hardly one per cent of the
Pptople spoke or understood it
properly despite full offictal
patronage and support behind
e

> English was the language of
Mlje elite and the upper crust,
“he well-to-do, the burcaucrats
wnd (he establishment, the
language of authority. It had
Jmimense value as a passport to
affice, status and position. It
fiad snob appeal and was re-
:ﬁ.rd-:-d as a window to the
worid. With so may favourable
Sdrces behind (i, English
scems to have struck its root
wdecp here and has belied the
dfepes of many that with the
departure of the Raj, English
would lose its place here and

recede in the background to
make room for the vernacular
languages.

After 1947, the influence of
Engltsh has been getting
weaker in Hangladesh. Schools
once called English High
Schools are just called High
Schools — the word English
has been dropped quietly.
After the emergence ol
Bangladesh, Bengall has, over
the years, replaced English as

the state language and English

ment offices except In the

higher courts of law and with
optional f[acilities, in the uni-

~ versities.

There were times when
ma people pulled. down
sign s In ltsh from

shop-fronts, tore down the
names and number plates from
cars, offices and houses and
made bon-fires of them in pub-
lic. Agitation for “Ingrezi hatao”
(Remove English) continued
from time to time depending
on Lhe intensity of the meo-
ments. Now that English has
made place for Bengali as the
medium of instructions In all
stages of learning and been
dislodged from the official po-
sition, the furore seemed to
have calmed down.

English s no longer a com-
pulsory subject in the degree
course. Step by step, it has lost
its dominant position from ev-

language at the cost of the
other. The peaceful coexis-
tence of the two does no harm
to any one. On the other hand,
their complementary and
supplementary role htrp each
other mutually. The sooner we
learn this truth and accept
English with grace and toler
ance, the better

Although English is sup-
posed to be taught in the
Primary Schools, this remains
largely in fiction. The Primary
Teachers Training Institutes
are nol equipped enough to
teach English to the trainee
teachers. In the Secondary
Schools, English teachers are
not only few in number but
quality wise they [all below
expectation.

For a varicty of reasons,
English teaching in Teachers
Training Colleges is, at best,

s

is no longer used in govern- by A KM Hedayetul Huq

. have 1m
mense snob and are re
garded as a road to status and
position.

Why is it that our leaders
who in public ltfe wax elogquent
against infitration of our cul-
ture by foreign language and
influence send their wards to
the Kindergarten Schools at a
huge cost?

Why spoken English
courses arce mushrooming up
here and there not only In the
met but also the other

cities of Bangladesh? Whe pa-
tronise them and for what ob-

jective? Evidently, our attitude

lo English is ambtvalent and s
likely to remain so for some
yoars o conw

The strength of a language
lies in the attitude of the peo
ple towards (ts growth and
development. Our attitude to
English has been indifferent

Despite all talks of modernisa-
tion, the text books still go In

In place of shopping, we go for ‘'marketing’ which m

eans an entirely different

thing now-a-days. It still rains "cats and dogs” in Bangladesh although it no longer
does so in modern usage. We are still in the back-wood of English that has left long

ago.

ery walk of our national life.

Apparently, English is new in
retreat in Ban h. Is it all
to our good ?

Any discussion on the posi-
tion of English in Bangladesh
is bound to gencrate heat and
passion and is likely to pro-
voke emotive sentiments both
from its votaries as well as
those who think that its undue
privilege should end. There
arc some middle-of-the-road-
ers who want a compromise to
have English was a Second

and insist on func-
tional English. There are
cross-currents of pull and push
over English like a see-saw

game.

Voices against English wax
eloguent at certain times of
the year when everybody be-
comes all on a sudden con-
sctous of duty and responsibil-
ity to develop the mother
tongue. The zeal then
subsides and slumbers till the
next year. This process scems
to continue.

Many of us conveniently
forget that love for the mother
tongue is not the denigration
of English. We can both de-
velop our vernacular and at the
same time retain our love for
and use of English. Both these
can complement and supple-
ment each other to mutual ad-
vantage. We have to enrich and
cultivate Bengali to enhance its
status and ition as a livi
and farctfl:? language a
there can be no two opinions
on this.

But why the outcry against
English to pull it down fur-
ther? One does not enrich a

indifferent. Pronunciation of
English is a free-for-all and
largely depends on the origins
of the teacher. "Particular” is
sometimes taught to be pro-
nounced as "Harticular”, pecu-
liar as "heculiar”, Pathetic as
"Hathetic”. In some places.
particular becomes
"Farticular®, "person becomes

"ferson,” poem becomes
“foem™ In north ecastern
Ban h, "Came” becomes

"Khame”, “come”™ becomes
"Kham", “"Speaker” {s called
"Speckhar”. Regional variations

of accent and pronunciation
arc perhaps inevitable and can
not altogether be eliminated
but in the absence of a stan-
dard pronunciation, it is here a
free game for all.
Why is it that under the ex
isting situation in our country
it ts difficult to find a person
who can write on his own at
least ten sentences in English
correctly? What is wrong with
our teaching and learning of
English at home and thé edu-
cational institutions? [t 1s not
enough just to lament over the
loss of standard of English.
Many think twice belore
opening up thetr mind on
English, lest it provokes a
sleeping volcano. Why do we
feel shy to bring it out in the

open?
There is a popular belief
that the Schools,

most of which teach in the
English medium, offer quality
education. These institutions
are supposed to give a good
grounding in English and pre-
pare the students for a suc-
cessful career at home and,

for viclorian English. In the
village Schools, “Babu English”
still survives with pompous
and long-winded sentences

and constructions, archaic
words and hac phrases.
In place of shopping, we go for
‘marketing which means an
entirely different thing now-a-
days. It still rains “cats and
dogs” in Bangladesh altho it
no longer does so In m
usage. We are still in the back-
wood of English that has left

long ago.

Professor J S Tumer, our
teacher in the university in the
mid-fifties, used to exhort us
to use verbs as much as possi-
ble in English. He wanted our
words to work — not just to
spin and beat about the bush.

He advised us to be economi-
cal in the use of adjectives and
expected us to write concise,
crisp and lucid sentences.

However, we had our own
ideas of tmpressing people
with long. laborious and com-
plex sentences and heavy ex-
pressions and a strong desire
to show off with urffamiliar and
bombastic words. Little did we
think at that time that it is the
simple, plain and direct
English that is most dillicuit to
write.

The language of the Bible is
possibly the best example of
what is simple, exact and
graceful English that has ever
been written and is yet to be
equalled.

What is

the future of

Education

ljot Over

English in Bangladesh? There
is certainly a bright future for
it if we care to make use of it
o enrich our material and cul-
tural future. We need it for our
technology, for research, for
acquiring knowledge from
abroad to be synthesised with
our own (o develop the coun-

try.

We need as much
as others, say for instance, the
Japanese do. They need it for
thetr drive to Intermalisation.

In Japan there is a heavy
demand for English so much
so that there is hardly any
place where you do not find a
teacher of English. Because of
shortage of teachers, native
speakers from English speak-
ing countries can expect lo get
jobs aa English teachers iIn
Japan, even though some may
not have specialised as teach
ers of English to foreigners.

in view of the gradual slide
in the standard of English and
lack of good inatitutions with
qualified teachers in English,

many ol our hl"ill‘l"l! students,
who had their schooling in the

vernacular but did not take up
English, find themsecives at a
tremendous disadvantage to
enroll themselves in foreign
universities.

To make up the shortfall,
hundreds of special coac
centres have shot up here
there offering tuition In
English courses to prepare
students for different courses
of studies abroad. There has
not been any survey and evalua-
tton of these institutions.

Despite fecs, there s no
shortage of clientele there and
these institutions have been
thriving.

Aflter all has been said and
done, what should we do now?
Admittedly, we must put our
very best in the development
of the mother-tongue and our
tribute to it must not remain
confined to lip service alone.

We want ish to be taught
at our sc and u:mm‘thtnnﬁ
o su 1 our

in m"Tmm matters that
can nol at the present time, be
done in the vernacular.

Our need for English should
not blind us of our prime duty
to Bengalli but at the same
time, we must not harbour any
resentment against English as
being an alien language.

it is our link with the
of the world to share the
wealth of knowledge that it
had acquired over the cen-
turies. Let us forge this link
with the best of our ability and
use its services as a helping
friend.

Primary School Survival Rates Increase

HE number of primary
I school pupils reaching
the fourth grade

sitghtly Increased during the
|880s worldwide but survival
to the final grade {s still low in
many developing countries.

according o a paper juslt
released by UNESCO's Section
of Statistics on Education, the
lowest rates of relention
among the developing regions
were recorded in Latin
Amcrica and the Caribbean
while Arab States have the
hfﬂi'tl'ﬂnt

Prepared by Suren Gajraj
and Francoise Tandart and
entitled “"Primary Education:
Survival,” the paper discusses
the incidence of survival in
some 100 countries and
[oruses on the rejention rales
t; the second, fourth and
icrminal grades of primary
education

Since it Is generally
accepted that a person should
reach grade hour in order lo
acquire and retain lleracy
skilis, the paper raises ques-
ons as to whether primary
school sysltems are meeting
‘this objeetive.

Although Lhe situation
varies In individual countries,

the number of pupils reaching

fourth grade in 1988 was 60
per cent in Latin America and
the Carfbbean, 62 per cent in

S:rvivnl to final g‘ra-ti; of primary education in the
Arab States ranges between 37 per cent in Somalia to
over 90 per cent in eight other countries in the

region.

——

Southern Asia, 75 per cent in
sub-Saharan Africa, 86 per
cent in Eastern Asia and 92
per cent in the Arab States. An
average of 96 per cent of
enrolled children recach grad
four in the devcloped coun-
trics. -~

Retention rates to the final
grade of primary education
decreased in the majority of
countries of sub-Saharan Alrica
and remains low in many
countrics of Latin America and
the Caribbean and in the ma-
jority of countries in southern
Asia.

In sub-Saharan Alrica, sur-
vival to the final grade varies
from eight per cent in Guinea
Bissau to 98 per cent In
Mauritius and the Secychelles.
In only nine countries of the
region was the survival to final
grade over BO per cent and it

was between 60 and 79 per
cent in 14 others.

Survival to final grade of
primary education in the Arab
States ranges between 37 per
cenl in Somalia to over 90 per
cent in eight other countries

in the rcgion.

In Latin Amcrica and the
Caribbean the duration of pri-
mary education varies from [ive
to ninc years and the survival
rates for the terminal gradc
between 1980 and 1988 in-
creased by between 19 and 22
per cent in 14 countries and
declined in eight others, with
Surinam showing the largest
drop of 23 per cent.

Eastern Asian countries like
Malaysia, Hong Kong,
Singapore and the Republic of
Korea have survival rates of
about 100 per cent for all
grades. In soulhern Asia, en-
rolled pupils reaching the
terminal grade range from
about 25 per cent in Bhulan,
around 50 per cent In
Bangladesh, Pakistan and
India, and between 91 and 94
per cent in Iran and Sri Lanka.

In developed countries, the
number of pupils reaching
grade four Is low 90 per
cent in Bulgaria, Belgium and
Israel, and below 80 per cent
for the terminal grade in Lhe
three countries. More than 90
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per cent of pupils attain the
final grade in all other devel-
oped countries.

The paper makes special
mention of low survival rates to
the second in some demo-
graphically {mportant coun-
tries like Ethiopia (65 per
cent in 1980}, Brazil (59 per
cent), Bangladesh (48 per
cent) and Pakistan (65 per

cent).

“The relatively low inci-
dence of survival in many de-
veloping countries evokes the
question, however, of whether
the minimum objective of the
primary school system, the
acquisition of literacy skills
among Lhe school-age popula-
tion s being achieved,” say the
paper. — UNESCO
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' When Language

i1s a Problem

by H Horstkotte

OR owver 40 years,
F numerous institutions

have helped disadvan-
taged groups integratc into
working and social life in the
Federal Republic of Germany.
Their brief has developed
since the end of the war in
1945, when they were called
upon lo arrangc¢ Aaccommo-
dation and vocational training
for jobless young people who
had lost their nis or their
homeland. One institution
doing important work in this
field i{s the International
Federation for Social
Work/Youth Welfare work
(German acronym I[B), a West
German association formed In
1952 which now operates
more than 500 training cen-
tres at 180 locations through-
out Germany.

The IB uses its own funds,
public grants and the services
of 7,000 stafl to help teenagers
and young adults find their way
into vocational life. At the same
time, however, it endeavours
to improve the vocational and
social opportunities of "guest
workers” and their families,
ethnic Germans from ecastern
Europe, asylum-seckers and
refugees.

There are currently around
five million foreigners living in
Ge . In 1991, in an oper-
ation financed by the Federal
Labour Minister, the |B con-

ducted some thousand German

courses attended by well over
ten thousand people.

Young foreigners hampered
by language problems through-
out basic schooling can thus
obtain the qualifications

Those who cannot find an ap-
prenticeship or trainee posi-
tion in industry can take one of
the training courses offered by
the IB, whicH lead to normal
qualifications in a variety of
professions.

The organization's concept
for integrating ethnic Germans
from eastern and south-east-
ern Europe is backed by the
major political parties. With
the growing number of immi-
grants arriving on German soil
(around 220,000 new arrivals
were registered in 1891),
many socio-psychological
problems have become more
acute,

Here, too, one of the initial
problems is language. The B
runs language courses of sev-
eral months' duration, includ-
ing writing groups aimed at
stabilizing the new arrivals’
residual German.

Back in 19898, the IB
launched a pilot project to
help refugees from
Afghanistan. After several
months of Germian language tu-
ition, participants in the pro-
ject recetved technical train-
ing in woodworking, metal-
work and electrical engineer-
ing. The practical result was a
solar plant for generating elec-
tricity. The participants could
later serve as development
workers to help rebuild
Afghanistan.

At the same time, Afghani
women acquired useful office
and administrative qualifica-
tions. Afghans were also among
the trainers engaged for the
courses.

I
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Forming Partnership
for Literacy

EARLY hall of Bangla-

desh's population is
below 18 years of age.
Basic education in Bangladesh
s not available to all school age
children. Although an
estimated 77% children
initially enroll In primary
school, 686% dropout before
their fifth grade (mostly girls)
llitteracy among younger
children is growing in tandem

with illiteracy among adulis

Most of the non-enrolled
and dropout children are girls
and boys from the poorest
pection of the society barred
from education due tn poverty

and gender

than 96% compiete the BRAC
course of which over 90%
transfer 0 formal primary
schools in classes [V and V
These one-roomed schools
play an tmportant role in re

ducing (lliteracy among young
children and have been a ma

jor thrust towards achieving
‘education for all N

Bangladesh

During the past few years
attempts have been made by
many non - government organi-
sations (NGO}, both large and
small to replicate the BRAC
school model and 1o adopt ita
working mechanism to their

T

BRAC s expernience over Lhe
past years have shown that the
problems of non-enrollment

and severe dropoul In
Bangladesh can be over come
and that reaching education lw
every child in the country Is
not an impossible task

From only 22 schools in
1985, HRACs Non lormal
Primary Education Programme
(NFPE] has now expanded 1o
over 6000 cenlres, rclaining
leftout and dropout children
between ages 8-10 and 11-16
in school for three years and
two years respectively,

Children are taught to read,
write, do basic artthmetic and
to acquire sound social values
Daily class attendance is 28%
Less than 2% drop out. More

own education programime
Although no Indepth study
has yet been carried outl as to
the success of these eflorts, ofl
hand observations have shown
that none of these NGOs have
been able to run the schools

over a full time period success
fully as per NFPE standards

This has not only involved a
wasle of funds lor the organisa
tions concerned but has meant
a waste of ime for BRAC who
has invested much training
and professional time into
these ventures

Recognising the polential
and commilment of some
NGOs and prompted by the
[aflure ol others in implement-
ing the BRAC non-formal pri
mary education model, BRAC

has decided to design and

Education Support Programme
[ESP), yet another branch of
fts rapidly expanding non-for-
mal primary education pro-
ETarmumne .

ESF's prime goal is 10 com-
plement government s primary
ecducation drive by assisting
and facilitating NGOs commit-
led to education of children.

Technical and [financial
support will be provided to
some of these organisation so
that the BRAC school model
may be replicated successfully
at a macro level, covering a
larger number of unschooled
children throughout

Bangladesh

ESP will identify and select
potential NGOs working in ru-
ral areas and lend them its
technical and material
knowhow with strict followup
to ensure that their schools
are mecting BRAC standards.

One Manager and three as-
sistants make up the ESP cell.
NGO selection is already under
way. By end of 1991 ESP hopes
to involve atlcast twenty NGOs
starting each with five NFPE
schools for the 8-10 year age
group

In addition to training and
curricula support, some organ-
isatjons may also recetve [inan-
ctal support In which case
salaries for teachers may be
provided by BRAC. _ .

Retarded Children
Discover Literacy

UPeng was good at
nothing, except making
troubles. With a perma-

I'n«:nl smile on his face, he

spilled on his mother's books
and even spat on her. At the
age of 10, he did not know
which shoe to put on which
fooL.

He had been rejected by
several ordinary primary
schools before his mother sent
him to a s school for the
retarded In Beifing 10 years

@ing Yan, the mother, did
not expect that the special ed-
ucation for the retarded has
enabled his son, who suffered
brain damage during an acute
epileptic seizure at age 6, lo
make a ltving by sewing when
he graduated last year,

"l used to take the special
school as a baby-sitter,” she
said, The Xicheng Special
School for the Retarded in
Beijing is one of the country's
158 special schools and 200
special classes atiached to or-
dinary schools that allow re-
tarded children to learn at
their own rate instead of [acing
the pressure and humiliation
of trying to keep up with nor-
mal children.

The school, which is aca-
demically equivalent to junior
vocational schools, only admits
those aged between seven and
11 with 1Q {intelligence
Quotient) between 76 and 50,
according to Zhang Tianlun,
the principal.

Medical experts say in
China those whose IQ ranged
from 75 downward are consid-
ered retarded. (The average 1Q
is about 100), Those at the low
end of the scale cannot take
care of themselves and need
special care. But the others
can be educated to some ex-
tent, with care and patience.

Before admission, the re-
tarded children are inter-
viewed by teachers to see if
they can speak properly, count
figures or identify colours. The
children -h:d take an IQ tg:‘

"Special education” in na
aims at making the retarded
sell-sufflicient and able to hold
jobs within their capacity.
Thus, most special schools of-

by Ai Xi

fer vocational courses such as
tailoring, weaving and machine
embroidery.

Upon graduation last {:t‘l'
the students of the Xi Cheng
Special School received a
medical checkup, which
showed that their IQ increased
an average of [ive points
com with their IQ upon
entering the school.

The checkup showed that
the students have made
greater achievements in body
coordination and self-care than
in speaking ablility. Teachers
said this is because China does
not have suitable teaching ma-
terials for language improve-
ment. ;

In China, teachers help stu-

-'I-:heplanist:have:‘m:!ﬁl-

lion retarded children

reach literacy level by year
2000

dents with difficulties in
speech by teaching them to
recite tongue twisters and
doggerel, said Cai Wen, the
teaching director.

Though years of special ed-
ucation have taught the stu-
dents some basic skills such as
sewing and embroidery, facto-
ries are reluctant to employ
them. This is because, some
factory directors say, of the
possible troubles that they may
cause outweigh the contribu-
tion they make to the factories.

It was with some prodding
from the Beijing Municipal
Government that some gar-
ment factories handed out job
offers last year for the Xicheng
school's first batch of gradu-
ates, according to Principal

Gu Peng and his classmates
should consider themselves
lucky, as they are the few who
have an opportunity to receive
special education.

According to Wang Zhu, an
official with the Special
Education Department of the

State Education Commiasion,
China has 10.17 milHlon men-
tally retarded people, four mil-
lion of them between the ages

seven and - 15.

Those who are kept out of
school are much of a burden lo
their families. For example,
Qin Yan, Gu Peng's mother,
used to lock her son up at
home because there was no-
body to look after him.

This, she said, only made
his condition wWOrse.
Otherwise, she took him to
work, which did not solve the
problem, because he was in
the way.

Many parents of mentally
retarded children feel guiity
because they “somehow”
caused their children to be ab-
normal.

A recent survey in south-
west China's Sichuan province
of 336,000 mentally retarded
children, found that 16 per
thousand cases are due to con-
genital malformation, 34 per
thousand are a result of high
fever convulsions and three
per thousand are victims of
epilepsy psychosis.

The State Education
Commission has stepped up
efforts to educate retarded
children. Then plan is to have
qualified retarded children
aged between seven and 15
(3.2 million, or BO per cent of
the total) reach literacy level
by year 2000. To meet that
level in China, one must learn
at least 1,500 characters and
can do some simple arith-
metic.

The special educalion for
the retarded is part of the
country’'s ongoing literacy
campaign, which aims at re-
ducing illiteracy by four million
people every year. The aim Is
for the illiterates among the
15-40 ages group to reach lit-
eracy standard by year 2000,

To bring the 3.2 million
literacy the
Education Commission
China Welfare Fund for the
Handicapped tly invest 23
million yuan § US86
lion) every year since |988
bufld more [actlities. They
set up some special classes
Hetfing and Shanghai to train
teachers for special education.

— Depthnews Asia
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