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Most of the great philoso-

sugges -
tion in the light of their ma-
tured wisdom. Man to them is
fundamentally a moral and
. and scheme
S hacaiies hich alls o give
him a clear concept of the
good and evil, the ugly and the
beautiful the vice virtue is
not only inadequate: f{t is
harmful. The life of
devoid of the science of good
and evil does nol create
happiness and well-being.

Plato's ideas of education
has been a great source of in-
spiration to educators

t the ages. We hear

the battle cry of "Back to Plato”
raised by humanist teachers
and philosophers of the Re-
nassance.

in the history of thought,
Aristotle and Plato have been
represented as two great con-
trasts in mental attitude. In-
spite of remarkable differences
in their mental attitude to life,
both these great philosophers
seem (o on the influence
of "habitation”, all Arts-
totle emphasises {t more than
Plato; Hence their emphasis
on training from childhood to
likes or disltke the proper
thing and proper conduct and
behaviour. Aristotle believes
that on the basis of this ecarly
habitation there ought to be
ingrained in the minds of the
young a sense for noble values
of Wie. Broadly speaking, edu-
cation itsell is imposition of
the adult culture, thoughts, be-
liefs and values on the chil
dren. If the educator has a
clear concept of life and the
human purpose and destiny,
imposition of basic virtues and
'\\"..ﬁ):l from above is surely

by Dr Maliha Khatoon

While discussing education

Education

Qualities that Help Excel in Teaching

we can not lose sight of the central figure of the

of universe, namely

who is the source of all ideas and ideals, the devisers of progress and its instruments, the maker of the rich
and ingenious structure called civilization.

fundamental root, the

through them, national life.
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development of a body, a
mind and a character. All men
need to make a living not a
bare one but the best what
conditions allow. All men live
in a society.

All men have a character to
develop and of living il
or : for these, education
must provide, when it is said
that the Battle of Waterioo was
won on the play fields of Ewon,
it only implies that educators

play on important role in the

mental and moral

of students who are the future
leaders of the nation. It is not
unknown to anyonec that the

While discussing education we
can not lose sight of the cen-
tral figure of the drama of uni-
verse, man, who is the
source of all ideas and ideals,
the devisers of progress and
its instruments, the maker of
the rich and ingenfous struc-
ture called ctvilization.

The task of education is to
restore to the life of the peo-
ple and the civilization, an
ideal, a philosophy of life, a
definite aim an pu to
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lives of individuals and
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Students getting careful vocational training

educator s a "maker of man.”
Mitzel says,” The task of iden-
tifying effective teachers [or
eflective teaching) is crucial to
teacher education.

As Professor TP Nunn re-
marks “The teacher can no
more prevent himsell from
acting on his puplils by sugges-
tions {(mitation, sympathy
otherwise, than he can make
himself invisible as the peram-
bulates the class-room”™ . So ft
is clear that educator’'s philos-
ophy of life has an important
bearing upon the life of the

unde
desirable attitydes,

and adequate
personal adjustment of the

pupil
The personality of the edu-

cator may be considered as
one of the best factors that in-
fluence education of the chil-
dren. Teaching personality
with pleasing voice, good men-
tal and physical health, attract
students towards the educator
and the students want to sat-
isfy the educator with the best
result and good manner. Barr
gives the positive findings be-
tween personality qualitics and
teaching success.

In Australia, Kemp found

that “better teachers tended to
be sclfl confident, tolerant,

while the poorer teacher
tended to be unco :
over-critical and pas-
sive.” Some tests
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tionally with rsonal and
professional lems.

This implies the impor-
tance good Intelligence,
trained exercises in

the methods of reasonable
sound knowledge and skill
applying that knowledge to
new situation. This needs skill
in co-operation. The act of
better works and care | be a
result of coo col-
laboration. (The act of creation
may also be solitary )

The work of educator is
characteristically carried on in
vital social surroundings. It is
important that they should be
skilled in collaborating with
others in thinking, choosing,
and acting in sensitive re-
sponsc to a total changing
scenec. No quality is more
esscntial to excellence in
teaching than skill in helping
students not only o grow in
understanding but also to fit

mplex
cludes knowledge, arts,
morals, law custom and any
other capabilitics and habits
aocquired by man as a member

of a soctety.

ed as the sum
total of man's efforts to adjust
himeelfl to his environment
and to tm his modes of
living Whitehead tells us
that "Culture is activity of

velops as human
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consiituent activities.

A good educator should
posscss diguity, poise and self
assurance. He should also be
casily accessible to his pupils.
His friendly attitude to chil-
dren is basic o excellence in
teaching. It needs to be sup-
ported understanding and

insight respecting human
;rmﬁh and mhﬂ'rl:nl good
judgement regarding the need
of children at different

and readiness for particu
kinds of learmnings are also
necessary.
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Expanding Head Teacher
Training Programme

countries the
ma and leadership
skills of >

of a programme of Pan-African
activities sponsored the
Commonwealth and
hwm

The principles of the pro-
ject are based a related
En:rlmm: of peration

tween UNESCO and the
Inter -governmental de
Cooperation Culturally et
Technique (ACCT) wunder
which a primary school man-

agement self-training guide for

UNESCO is preparing a
head teacher training
guide for Portuguese-
speaking African countr-
es in with the
Governments of Brazil
and Portugal, and the
Calouste Gulbenkian Fou-
ndation.

head teachers was prepared
for French-speaking African
countries.

The pguide, launched In
December last year, is atmed at
helping head teachers criti-
cally review thetr day-to-day
work in lne with new trends
in the mie of schools In soct

ety

“In this new programme
with the Commonwealth, we
are not simply reproducing the
French version, but the nation-
als themselves will identify
areas of nced and prepare a
guide that can be adapted to
their environment,” said Andre
Lokisso, a programme special-
ist In UNESCO's Primary

He said three sub-
teams have alrcady been estab-
Hshed and are preparing draft
guides, with a team each for
West Africa, Central and East
Africa and Southermn Alrica

The draft guides will be
discussed, experimented and
evaluated at three workshops
lo be also attended by educa-
tion administrators who are

HE enormous increase

in the standard ol edu-

cation among broad

areas of the tion has also

the working world iIn

the last 20 years and

somecthing that gainfully

employed pcrsons musl adapt
themscives to.

Europe is beginning to opcn
up and speaks many .
an cxtent hitherto
unknown, pconle are being
inundated wilth innovation$
and information in all sectors-
all of which has to be coped
with. Increased lcisure time-
means increased pcrsonal
development and greater

participation.

The knowlcdge available to
mankind is ling every five
mz what has alrcady been

t in the past no longer
suflices for the whole of one's
life. Length of time for training
must be reduccd in favour of
life long learning: further
education and training are the
key to the future of our socicty.

The further education of
aduits, as exists in Germany
today, has its roots in the 19th
century. The idea of universal
education for broad arcas of

the lation and its zenith
in 18th century., The way
having been prepared by

Humanism and the idcal of
freedom of spcech and mind,
it maequired a political dimen-
sion In the Age of

Enlightenment.
Education was to enablc as

many people as possible to
make use of their powers of
reasoning and common sensc
to recognize and shape the

of their lives. It is here
that the names of philosophers
and writers such as Goltfricd
Wilhelm Letbniz, Christian
Pretherr von Wolll and
Ootthold Ephraim Lessing
stand to the ;

From this developcd
diverse points of ure for
community lifc and cullure.

cducation on a wide
scalc would have not been
possible beyond the then Lradi-
tional ecducational circles
without the increascd sproad
of books the middic
and lower classcs, and
" advertizers and wecklies on
numerous lopics in the ficlds
of the humanftics and natural
scicnccs.

The Age of Enlightcnment's
educational coneepl In

oen-zlnlhthhlﬂlhmd
early 19th centurics under-

and Romantlic movements.
Whereas, formerly, rcason
alone stood (o the as the
clement linking all humans in
educational concepls, the clas-

Further Education for the F uture

sicists focussced on individual
intelleetual and moral scll-
formation of nality.

Johann Gellifricd von
Herder, Johann lleinrich
Pcstalozzi, Wilhelm von
lHumboldtl, Johann Golilich
Fichtc and Fricdrich Danicl
Schictermacher rank among
the greatest educationalists of
that age. They wert convinced
that it s cveryonc's duly to
perfcct him or herscll by
mecans ol education.

The formative path has to
be a dynamic and lifclong pro-
ccss of scll cduealion, some-
thing enabling individuals to
lcad their lives in an indepen-
dent manncr and to help
shape the futurce of socicty. In
this contcxt, popular cdueation
as Lhe predominant cduca-
tional objective embraced

tions; indusiria! workcrs, on
the other "hand, were largely
cxcluded from such vocational
training mcasurcs in the carly
stages.

The first residential adult
cducation centres — mainly
run by the Churches — were
scl up in the north ol Germany
and catered for further educa-
lion and training in rural arcas.

Along the lincs of the
English model. “popular
courscs’ were run al various
universitics in Germany and
Austria from 1890 onwards.
This opening up of higher ed-
ucalion institutions for popular
science courses in the direc-
tion of Volksbildung (cducation
ol the pcopic), however, was
not universally supporied by
German unfversitics and, in
the final instance, was unable

Pantarhei-everything is in motion : this is
how the Ancient Greeks described social
change. Today, we are fully aware of the
changes going on in all sectors of private
and public life which, with the approaching
new millenium in view, are making new

demands on all of us.

youth, domestic, [amily, voca-
tional and political edueation —
all this against the background
of the alicnation tendencics
arising from industrialization.

The necw soclo-political
concepls were also taken up in
licrature: the right of all cfti-
zens Lo [rce development of
personalily and to be taughl
the pereepts of politieal and
civil liberty are, for inslance,
the subject of Schiller's Icticrs
to the Duke of Augusienberg,
and of Goethe's Bildungsroman
“Whilhem Meister”.

This development hclped
prepare the ground in the
carly 19th century for a
cducaled socicly in which
scicnee and culturc could
‘blossom and be acccssible to
all.

A large number of pcopic’s
cducation clubs and secictics

sprang up and proved lo be
highly lar; thcre was over
8,000 of t up to World War

1. Muscums, Lhcatres and
librarics Mourished and discov-
ered their educational man-
datc, larly vis-a-vis the
lower, Mnancially weaker
classcs.

Essential basic knowledge
was Laught in craflsmen’s and
tradesmen’'s educaltion associa-

It is only in
reeenl times, rom 1976 on-
wards, that the Federal
Framcwork Act for lligher
Education and Lhe highcer
education laws of Lhe
Bundeslander (constituent
stales) have reminded univer-
sitics of this commitment once
more: fTurther education
siudies and other events, as
well as informing the public
about the fullilment of these
commitments, became statu-
torfly obligatory for the first
time.

Further education experi-
cnced a marked upswing after
World War 1. For the Mirst time,
state responsibility for further
training was made manifest in
the Constitution of the German
Reich (Weimar Constitution) in
1919. Here, it states: "The
Volksbildungswesen (people's
education system), including
the Volkshochschulen (adult
education centres) shall be
promoted by the Reich l.e.

ment, the Lander and
the Gemeinden (local authori-
tics).”

The Purssian Ministry of
Science, Art and Pcople's
Education set up its own
special  department - for
Volksbildung.

A

lo take root.

Numcrous governmental
and non-governmental bodics
founded establishments for the
further education of adults;
tlowns and communes, the
Churches, higher education in-
slitutes, trade unfons, workers’
organizations and political
partics. In cach case their
educational objectives and pro-
grammes varicd greatly.

The hopes pinned to the
new young democ , as well
as the far — reaching political
and idcological difllerences of
the time the economic crisis
and oppressive unemployment:
these wecre all directly
rcfllected in the education
scctor,

With the growing industrial-
ization of the twenties, further
ceducation attcmpted to estab-
lish fts own position and
fenced itscll off from the other
cducatjon scctors.

New, adult-taflored lcach-
ing and lcarning forms with a
more rclaxed, dialoguc ap-
roach replaced the traditional

res.

Early 1933 thec National
Socialists (Nazis) look over Lthe
reins of government in
Germany. This spelt the end
for pluralist further education.

Ecclesiastical, political,
trade unfon and othcr educa-
tional facililics were dissolved
in the ycars that f{ollowed, or
"brought into line” with the
Nazi school of thought.

The end of the World War 11
saw a rcnaissance of lurther
education. A recadincss for per-
sonal rcoricnlalion was appar-
ent in broad areas of the popu-
lation; therc was a desire o
continue inlecrrupted courscs
and a thirst in gencral for
information in all ficlds. A
large number ol education
centres resumed Lheir former
mctivity.

Developments in cast and
west took different courscs
from 1949 onwards. The DBasic
Law [Constitution) was adopled
for the Federal Republic of
Germany -~ which mecant the
founding of a democratic state
once more. In this proccss,
cultural affairs were allocated
for the most part to the
Bundeslander.

Nonctheless, therc also a
need for a fedcralwide agree-
ment on important framcwork
conditions in respect of
education policy. In 1952 the
German Citics Asscmbly ap-

the “Gidclines for Loeal
Cultural Activity.”" The German
\fulklhochl-churw:rbund (Ad ult

Education Association) was
established a year latcr. One by
one, the ceclesiastical, tradce
unfon and other cstablish-
ments — all of which had been
prohibited in the war — were
institutionalized once more.

A rcport by the German
Education Commilice, entitled
"The Situation and Task of
German Adult Education”, pub-
lished tn 1960, conccrned
itscll with the image ol further
education in current socictly.
The majority of the
Bundcslandcr adopied their
own statutory basis for thce
financing of further education.

A turning-peint in the dec-
velopment of budding rclorms
came in 1970 with the publi-
cation of the “Structural Plan
for the Education Systcm” by
the German Eduecation Council.

between the Federal Govern-
ment and Lthe Lander on Lhe
drawing up of a long-lcrm
framcwork plan.

The laticr was approved as
the "Overall Education Plan of
the Fedceration-Lander Comm-
jssfon” in Junc 1973. It was
concermed with the expansion
of an cfficient further
cducation and training sysicm
on public responsibility.

The constantly changing
framcwork ronditions for cen-
nomic, financial and employ-
mecnt policy in the 1970s and
1980s cxcried a far-reaching
influcnce on education policy.

In 1984, the Federal
Government approved the
"Report on the Salcguarding of
the Fulurc Opportunilics of
Youth in Training and
Occupation” which conlained a

at the time prompled the
Federal Minisicr ol Education
and Scicnee to launch a
Konzcrtierte Aklon Wreiterb-
fldung (concerted action in
respcct of further education
and training) which was 1o get
rcpresenlatives of Lhe soctial
partners, the Fcderal
Government, the Landcr and
the leading local associations
to sil round onc table.

The point of departure was
acknowlcdgment of the [act
that Weiterbildung could only
be dcvcloped into an cqual
part of thc education sysicm,
supplementing the traditional
scctors of school, vocational
training and higher education,
through a major joint cflfort on
the part of the state, industry
and commecree and all social
forces.

"Weiterbildung” (Further new overall educational con- Developments followed a
16,948,000 Vocational Pyramids [ 1%7%40%
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education) was esiablished as
an independent, fourth pillar
of the education system in the
Federal Republic of Germany
and dcfined as the program-
matfe, generic .term for
"Erwachsenenbfldung” (Adult
Education) and “berulliche
Fortbildung and Umschulung”
(Vorational Training and
Retraining) — which had been
strictly scparatcd hitherto.

On this systcmalic basis,
there followed In the samc
ycar the Federal Government's
Bildungsbhericht 1970 (1970
Education and Training
Reporl) and the conclusion of
an administrative agrcement

cept. Accordingly, unlike
earlicr years, planning and
structural measures were aban-
doned.

This rc-oricntation is scl
oul in concretle terms in Lhe
"Theses on Further Education
and Training” published by the
Federal Minister of Education
and Scicnee in 19885,

In théne theses greal
importance is atlached lo per-
sonal responsibility of partief-
pation, plurality and opcnncss
of programmecs and compeli-
tion among Lhe responsible
bodics as rcgulative principles.

The boom experienced by
further education and training

very diffcrent course in the
German Democratic Republic
(GDR) which was Ikcwise
establishced in 19049, Under the
SED (Cerman Socialist Unity
Party), all education institu-
tions were given a politico-od-
ucational mandate.

The former local Volksh-
ocschulen, the bodics
rcsponstble for general, volun-
tary edueation, were converted
in large numbers into siate-
controlied factory further edu-
calion facilities for the
Arbeiter und Dauvern (Workers
and Measants).

The delegation of
Werktatige (workers) (Lo

Government has agreed to
finance the
guide and Anance national

mﬂ- for the training of
teachers.

F the launching of
the French guide, Franec-
African countries have

ready submitted national
projects to UNESCO for

Lokisso said UNESCO is
currently negotiating with
ACCT to help the na-
tional projects, which also
include the reproduction and
-Frhunn of adapted versions

"The duties of head teach-
ers have become complex as
educational needs have
increased and diversified con-
siderably and it is vital that

ry school heads be
adequately equipped to deal
with the changing situation.™

said Lokisso.
— UNESCO

further education and training
projccis was decided by Lhe
plants themscives. With the
sciting up of works acadcmies
in 19680, the further education
and (raining programmes
were oxicnded in a graduated
paltern — ranging [rom
courscs for scemi-skilled and
skilled workcrs, masler
crafllsmcn, lechnicians and
qualified engincers inlo the
acadcemic sector.

Technically, the whole of
the works education and train-
ing system was under the cen-
tral eontrol of the rcsponsible
ministry (State Sceretariat for
Vocalional Training).

Al Krecis [administrative
district) and DBezirk (admin-
istralive arca) level, there was
conslant coordination with
rclevant further education and
training organizalions.

The introduciion of new
sysicmalics § skilled pro-
fessions in | , and mastcr-
crallsmen’'s (rades in 1973,

necessilaled a wide-scale

qualification ad L — sup-
plemented by ideological edu-
catton. From 19768 onwards,
the objective was constant
"commilment and object-
rclated further education and
training of Werktatige®.

This was dcsigned to
cnhance weork performance.
Unprnductlive scclors wcre
increasingly reduced in the
combines and the workers
trained in modern techniques
and proccsscs. Whal must be
bornc in mind, though, is the
fact that there was ample
opportiunily for employces tlo
count their experience gained
in social activitics towards the
time spent on further training
— which rclativizes the signifi-
cance of the specialized quali-
fications acquired.

The further training of
managerial stall in economics
ook place at SED statc-party
insttutions.

Shortly before German re-
unification, the Volkskammer,
the GDR parliament, dceided
to incorporate the Federal

‘s Vocational Training
Act and the Handicralls
Regulation Acl iInto its own
legisiation — thus installing



