8 Tie iy oor
a= Feature

How Litera

HE United Nattons Ge-
imed 1990 as the Int-
ermational Literacy Year (ILY)
Worldwide the number of the
illiterate. however, s c»
timated at some 900 million
notwithstanding the fact that
the overall filiteracy ts continu-
ing to fall. In countries lke
Bangladesh the picture is
goomder still with the #iner
acy rate showing just the v
verse trend.

The ILY considered o be u
‘Summons to Action’, a launch-
ing-pad for efforts specifically
devoted to drastically reducing
illiteracy has evidently not got

off 1o a particularly flying start
After two years — a of the
total perfod — has

Bangladesh
not really much tangible to
show on the literacy f(ront.
much less in education

The hard fact is that the

population growth which is at
the rate of 2.18 officially

(although thought to be much
higher] ts racing far ahead of
the supporting means and
measures to curb the country's
1] . At the present rate
of tion growth rate vis-a-
vis gain in Mteracy, the
country simply requires no
less than 200 new schools 10
maintain the status quo rela-
tion between them. But pri-
" mary schools are not at all

tly. the number
of flliterate is on the rise. The
current t has allocated a

ﬂulpﬂmlc}muhhmm'

take classes in the o under

risks of tragedies involving
human ltves. In 1983, accord-
ing to a government-sponsored
"school mapping exercise”, B7
per cent of the country's
school children lived within
two miles of a primary school.
That situation has not perhaps
changed much in the interven:

period.
Simi ., the absolute nu-
mber of the illiterate in the

lation over live years old
was 45 millon. and in the
E;:ulluun over fifteen 27 mil-
. By the year 1981 these
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by Nilratan Halder

Agriios went up o 56 and 33
millwn respectively. Therc is
no knowing that the trend has
becn offset by any remarkable
improvement in the rﬂmlnr
education, rather, in all lkel

hood. it has gained momen-
tum. One silver-lining howcver
is that both Meracy and school
attendance for women have

one, However the overriding
«ompulsion for them to drop-
vut is purely economic. They
nced food and clothes to meet
ua certain standard. And (ree
textbooks are not an adequate
answer to the problem of
drup-outs. That the r par-
ents need their :mun':
helping hands in houschold

The ILY considered to be a Summons to Action’, a
launch-ing-pad for efforts specifically devoted to
drastically reducing illiteracy has evidently not got
off to a particularly flying start. After two years — a
fifth of the total period — Bangladesh has not really

much tangible to show on

less in education.

the literacy front, much

grown far faster than for
women, In 1981 the litcracy
rate for men and women were
39.7 and 18.8 per cent.. Thi

gap secems to have bridged u

About 60 per cent of all
primary School-age children
were enrolled, according to
1985 enrolment [ligure.

Another  distressing figure s

that at the time only 22 per
cent schools could be used

‘helping the cause. A

chores and cultivation is not
1982
siidy showed that only 17 per
cent of children from families
with less than five bighas of

land (1.85 acres) attended
school compared to 62 per
cent of ch from families

with more than five bighas.
Apart from such discrimina-
tions, there are also another
kind of discrimination involv-
som¢ considerably standard

.

Imparting basic education needs care’

round the year. 70 per cent
only during the dry season.
Add to this the number of
drop-outs and the gloomy pic-
ture just becomes gloomier.
The students stuy out of
sclwl for various reasons. The
poor state of schools is only
ing the education at the pri-
mary level in the primary
schools and kindergarten ones.
Even in villages there are still

secondary schools bul the
samc cannot be said about the
primary schools. How the stu-
dents studying in thosc pri-
mary schools arc discrimi-
nated against can hardly be
imagined. Bul the truth is that
the students so left to suffer
carly in life can never hope to
cllectively compete with their
more privile brothers and
sisters.

rounds

Infrastructure wise lacilities
and quality -wise tewchoers in
urban schools are immensely
superior to those of rural ones.
That disadvantage has its life-
long effects on the village stu
dents. The irony is that the
mljnﬂt{ ol the students cone
from villages. And keeping the
majority at constant disadvan
lage. no country can expect lo
make much of a headway

That precisely is the prob
lem with us  Keeping the

whole country in the dark wejy

have set ourselves the task of
lighting the houses that are al-
ready illuminated. Primary
teachers have moreover devel-
oped a nagging habit of taking
care ol their family matters to
the neglect of their duty us
teachers. Even the quality of a
substantial number of them are
suspecl. One good thing how-
cver ever to happen is the in
duction of more female teach-
ers majority of whom are more
caring than their male coun-
terparts.

Coming back to the national
budget allocation for primary
education, it must be recorded
that the paucity of fund is a
major obstacle o raising the
standard of primary education.
Let there be a crash pru
gramme — that hopefully in-
volves both formal and non

formal education — to expand
and Improve the primary edu-
cation. Literacy after all is di-
vided in functional and non-
functional forms. And the
stress should be on the func-
tional education. We ought to
recognisc that primary educa-
tion is the ground work, the
base, and it certainly descrves

a btltl;ﬁ]. The question {s:
arc wce y to give it its due?

Universalising Basic Education

HE World Conference

on Education for All

held in Jomtien. Thatl-
and, in March 1991, gave
participating countries an op-
portunity for a critical review
of their education systems and
a redefining of their goals and
strategies. UNICEF assisted
many countries in these en-
deavours and advocated
strongly for universal primary
education, with emphasis on
edpcation for girls and women.
early childhood development
and non-formal education for
those who cannot go (o formal
schools. UNICEF cy and
su have been for univer-
salisation of basic education
through both formal and non-
formal education as appropri-
ate in each country and re-

gonal situation.

Iin some countries, includ-
ing Algeria, Iran and Turkey.
UNICEF co-operation with
Ministries of Education started
after the Jomtien Conference.
It is fficant also that the
spirit of Jomtien was reflected
in new programmes of co-op-
eration some of these coun-

Umﬂhtq students is

tries, especially with regurd to
the education of girls and
women.

UNICEF p mme co-op-

_eration in basic education has

been mostly catalytic, but fol-
lowing the Conferehce and the
World Summit for Children,
activities in many countries
have facilitated some reorder-
ing of priorities in country
iﬁpamm- for the next cy-

UNICEF support for early
childhood development has
continued in many countries,
most notably in Cote d'Ivoire,
Ghana. Lesotho and Mauritius,
where it constitutes the only
major UNICEF involvement.
Other activities in this area in-
clude the development of
home-based stimulation and
development (Colombia, Ven-
ezuela), the provision of
equipment [(Myanmar, Vietn-
am), teacher training for day
care (Carfbbean nations, Nepal,
Sudan). needs assessment
studies for child care
(Malaysia, Republic of Korea,
Sri Lanka) and parent educa-

given a study guide which cov-
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can be adapted to regional and lqcal needs,
grade lt:ftln:‘lhym ordered so that the

tion programmes (Bolivia,

Haiti. Philippines).

Non-formal
education:

About 40 per cent of
school-age children either do
not have access to formal
schooling or drop out before
complcting the primary level.
UNICEF lms been addressing
the need for non-formal educa-
ton and the needs of girls in
particular. In sub-Shaharan
Africa and South Asia, UNICEF
has also been focusing on cur-
riculum reform, teacher train-
ing and the of educa-
tion materials for primary

grades.
The girls child :

The education of girls and
the need to increase their
enrolment and retention rates
in formal and non-formal
schools have been a major
focus in the SAARC and MENA
regions. Commu-nications
efforis have emphasized the
education of girls and women
as the cutting edge of women's
development, and a number of
Governments during the year
showed new or renewed
resolve to deal with this issue.
In Bangladesh, the Govern-
ment declared that the
education of girls would be
free to grade 8. and that all
new primary-level teaching re-
cruits would be female. In
Djibouti, the Prime Minister
committed himsell to a goal of
80 per cent literacy for fe-
males under age 25, by 1995,

Adult literacy :

UNICEF continued its sup-
port for adult Hteracy progra-
mmes with special attention
to the qualitative improvement
of teaching and learning ma-
terials, training and social
mobilization (Benin, Botswana,
Burundi. Kenya, Liberia, Ma-
lawi, Tanzania, Zimbabwe).
Literacy programmes for
women have beem Hnked to
skill-training and income-
earning opportunities in a
number of countries, China has
combined functional literacy
classes with vocational training
for young girls. Sri Lanka has
combined vocatienal., mar-
keting and credit management
training with literacy activities,
Pakistan and many other coun-
tries have incorporated liter-
acy and functional edu-cation
in development progra-mmes
for women. :

Lessons on health, nutri-
tion, the environment and

sanitation have been inchuded
in health education in Benin,
Egypt. Mali, Mauritania. Uga-
nda and Zaire, among other
countries. In Latin Amcrica.
Facts for Life has been adapted
o incorporate the psychoso-
cial component of child deve-
lopment in health and nutri-
tion cducation. CSD messages
have been disseminated thro-
ugh Islamic learning institu-

tons.
Innovation :

Among the Innovative
approaches which UNICEF
continues lo support are the
Escuela Nueva in Colombia
BRAC schools for older chil-
dren in Bangladesh. mobile
schools with mulligrade tea-
chers in the Phi-lippines,
education for teac-hers and
students via television and
radio in China. India and the
Maldives, and education for

peace and conflict resolution -

in Lebanon, Mozambique and
Sri Lanka.

An ad hoc UNICEF
Education Advisory Committee
met in New York in July to
discuss UNICEF's role and
strategies in the achievement
of the goal of education for all.
and it was agreed that staffing
in the education sector shauid
be strengthened at regional
and country levels. An effort
has been made to develop a
training package in basic edu-
cation for UNICEF stall, and
orientation sessions were held
for representatives and senfor
stafl in West Africa, East Africa,
the Middle East and Latin

!_hmcncn.
. Inter-agency colla-
boration :

Collaboration among agencies
was strengthened at the policy
level following the Jomtien
Conference. The heads of the
four sponsoring organizations
— UNDP, UNESCO, the World
Bank and UNICEF — met in
New York (July 1990) and in
Washington, D. C. (January
1991). All four agreed to in-
crease their financial support
for the principal Conference
objectives,

The UNESCO-UNICEF Joint
Committee on Education [JCE)
held its second meeting In
Paris (26-27 October), and ef-
forts are being made to im:

prove co-ordination of the’

agencies’ implementation of
Conference recommendations.
Agreement was reached on
major priority areas for joint
action. — (UNICEF)

I Massive

NTIL wday, Thais can

still be heard saying

“having daughters is
like constructing a toflet in the
front yard of the house™ or
"men are grains bul women are
cooked rice.”

And in Vietnam, many still
tend to think that “one son
means having children, but the
possession of two daughters
really means nothing at all.”
people in Pa New
Ouinea, loo, are still of the

opindon that “a

in socicty and literacy.
Their conclusion: sexual
discrimination may be the
cause of persistent fl-
teracy in developing coun-
Negative altftudes lowards
women and girls may be al the
root of massive fll in de-
veloping couniries, the
specialists sald during a
meeting organised by the
United Nations Educational,
Scientifie and Cultural
Organisation (UNESCO). The
specialists stressed the need
to develop curricula which

1 | highlight women's role In

socicty.
Nearly all (08 per cent) of
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Illiteracy Causes Women's

Low Social Status
by Wilasinfe Phiphitkul

the worlds adull i(lliterate
population (889 milllon In
1985] are In developing coun-
tries. According to UNESCO,
women comprise 48.9 per
cent of the ({iMerates In de-
veloping countries.

Two out of three unenrolled
school-aged children are girls.
In countries with the lowesi
income, the primary school
enrolilment rate for girls 1s 20

ts demonstrated as carly as
birth. It is also nol confined 1o
the urnsophisticated and uned
ucated.

in the Teral region of
southeastern Nepal which s
close o the Indian border, #t s
a matter of collective sorrow
for the community when a baby
girl is born 1o any of the fami-
les. Stmilarly, more conserva-

Two out of three unenrolled school-aged
children are girls. In Asia and the Pacific,
there are 28 million female illiterates
(against 14 million illiterate males)

g‘rﬂu lower than that for

In Asta and the Pacific, the
number of female (IHterates 1s
even increasing. During the
past 15 years, their number
rogpe to 28 millon while male
fiiterates numbered only 14
million.

In Pakistan, for example
the Hteracy rate among rural
women s |0 per cent and
among female urban residents
40 cenl. In contrasl, rural
ma hlrrml rate s 30 per
cent and urban male literacy
rule is 48 per cent.

In some Arcas in
Bangiadesh, the fermale Hteracy
rate Is at mosl only four per
cent. Sultana Afroze., a
Bangladeshi who has actively
campaigned for women's edu-
calion, noted during the meet-
ing that the ink between 1l
eracy and the low silatus of
women Is particularly pro-
nounced in her country and
the Indian subcontinent

This low regard for lemales

———————— o
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tive families., who are sitill
bound by ferudal traditions,
often treat daughiers as more
inferior 1o even pigs and dogs.
Iin her native Ba .
Ms Afroze still hears oflen the
saying that “the pr of
women on the that is be-
ing sown would lead to the de-
struction of the crops.

The Meracy un-
derscored the need nol only to
make women Hierale bul also
to ensure that those who have
acquired the basic Meracy

do not revert into illter
acy. They the need
h‘rmﬂc ucation which s
latiored Lo women's necds and
ol a which would
them with the tools to

cope with the requirements of
everyday life.

Dr Namtip Aksorkul,
UNESCO's fleracy programme
specialist, inted oul that
“even though there has never
been specially ladd down re-

strictions for women, we
found that there are still fewer
women Lhan men atiending
many of the MHiecracy pro-
Prammes in the region.”

She said there were a num-
ber of reasons for this includ-

the parents unwillingness
::‘lﬂﬂ daughters 10 co-educa-
tional schools or institutions
withoult women leachers. Oy
there is the traditional prac-

tside
st

Among adull women, the
pursuft of Mieracy is often
hampered by the many chores
traditionally assigned 1o them
Dr Namilp said women are
often with househoid
chores double the normal
workload. “This heavy work-
load both inside the home and
outl leaves very Mitle letsure
time for the women 0 ¢
:ﬂ reading and writing." she

The lack of materials suft-
able and atiractive o women is
another reason for the aflure
of many Hieracy programmes
to really reach them. Many ed-
ucational materials are de-
signed only lor women wilh
Hmited skills. On the other
hand. many programmes are
designed 1o provide specific
benefits to men such as train-
ing In tracior operation and
similar courses.

As Shahenn Atiqur Rehman,
the former minister of educa-
tton In Punjab, noted, "How
could they [women) under-
stand the working of an auto-
mobile engine when a good
many ol them had never seen a
road?” — (Depthnews Asial.

Africa’s Education System

by Mondli Makhanya from Johannesburg

HIS year may finally see
SOMme done about
South Alfrica’'s decp-

ening education crisis. Follo-
wing disastrous results for final
ycar high school students.
politiclans and educationists
feel that urgent measures need
to be taken to resolve the
crisis.

An education sumniit
involving all the country s
political, educational and
business leaders is now being
mooted. It has also been
planned that education bc
placed high on the agenda of
the Convention for a Demo
cratic South Africa [CODESA)

which 1is negotiating the
country’'s future political
system.

Although the pass rate was

slightly higher than last ycar. 11

brought nobody any comfort.
Only 40 per cent of about

230.000 students who sat final
year examinations last ycar.
passed. Worse, 28,000 of those
who met the minimum
requirements for university
entrance. Compared to the
higher than 90 per cent pass
rates achieved in white,
coloured and Indian education
departments, this failure rate
is alarming.

As in previous years, politi-
clans have attempted to lump
the blame on each other.
Predictably — and correctly —
most of the blame went to the
apartheid policies. The gov-
ernment has offered blacks an
infertor education. In subse-
quent years, government ex-
penditure on black and white
education widened. At present
about five times more is spent
on white children than on
black children. The profes-
sional standard of teachers In
black schools is also poor as
they are themselves products
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of the same discriminatory
education system.

Although the government's
education policy has changed
somewhat in recent years,
apartheid education hasfBeft its
sad kegacy

It has made government
schools symbols of apartheid
and during the township upris

[atlure is beginning to sink in
1o all . Those who fatled
outright and others who will
be unable 1o find a place al a
university will face the
prospect of joblessness for at
least the nest few years.

The economy is nearly
stagnant. with growth a mi
nuscule 1.5 per cent.
have predicted

ings ol the late 1970s and Economists
carly 1980s, schools were that less than 10 per cent ol
South African schools have beén symbols of

apartheid, in which the government has offered
blacks an inferior education. Even now the expendi-
ture on black and white education is widening.
Educationists are asking to divert the expenditure
from white to black education and the merger of the
couniry's 16 education departmenis — one for every
tribal homeland. However, the legacy of apartheid
education will continue to harm the youth of South

- Africa.

e —

among the first targets to be
attacked by frustrated black
youths.

School boycotl came to be
sccn as a legitimate weapon in
the fight against apartheid. A
popular slogan among the mili-
tant youth during the mid-
1980s uprising was “Liberation
Now Education Later.”

While they pinpoint the
government as the culprit.
they themselves have not been
absolved of the blame. Radical
student groups encouraged the
school boycott during critical
perfods throughout the year. In
some schools. pupils even pre-
vented school inspectors [rom
entering the premises, and in
some Instances gone to the
extent of expelling teachers
and principals.

So while accusations and
counter-accusations arc
traded, a realisation of the
clffcets of continued high

a white child than a black chilid

—

people coming onto the job
market carr be absorbed into
the formal scctor.

This scenario in a society
where unemployment levels
arc as high as 40 per cenl is
rightening especially in view
of escalating crime. Recent
figures indicate that a large
percentage of unemployed are
under the age of 30 — the
group that has been responsi-
ble for the country's spiral of
crime ‘during the past two

ycars.

Fears have therefore becn
expressed that il the education
system continues to churn out
unemployable people. it will
just exacerbate an already high
crime rate.

Hence the planned national
education summit towards the
end of February. The idea of an

ediication summit emanates
from the Joint Working Group,
a yroup ol academics assem-
bled by ANC prestdent Nelson
Mandela when he went to
mcel the government over the
education crisis early last year.

The National Education
Coordinating Commitlee —
originally formed to [ight
against apartheid education —
is undertaking a "Back o
lcarning” campaign which will
encourage “eflective” learning
in schools. This will entail
extra tuition for puptls at com-
munily cenires coun

For its part, the govern-
ment is proceeding with the
piecemeal deracialisation of
education. Under the state's
deraclalisation drive, parents
at white schools vole on what
status their schools should
assume. Those range from re-
maining pure white to becom-
ing integrated funder
which prospective black pupils
undergo aptitude tests). to go-
ing private and becoming 100
per cent integrated.

Pressure is also being put
on the government to increase
cducation expenditure. Given
the economic difficulties in
which Pretoria finds itselfl this
may not be possible. Already,
the country’'s education ex-
penditure is quite high at 5.5
per cent of the GDP. The
World Bank has advised the
government that this is too
high for a developing nation.

Anti-apartheid organisations
and educationists are asking
for diverting the expenditure
from white to black education
and the merger of the
country’s 16 education depart-
ments (one each for every
tribal homeland). This will
certainly help to save millions
of rands currently being
ploughed into multiple admin-
istrations.

But this is a matier for
CODESA to sort out. On this fo-
rum’'s agenda #s the reincorpo-
ration of the "independent”
homelands into South Africa
and the total scraping of the
homeland system.

While long speeches are
read at the summit and poliu-
clans it out in CODESA,
South ‘s annual carntval
of disaster will be in progress
in classrooms countrywide.
Thousands of black pupfls will
be turned away from township
schools bécause there is no
wpace — as has already
happened.

: Disruptions will
continue and South Africa will
relcase yet another set of frus-
Irated youths onto fts streets.

— [CEMINI NEWS)

Mondli Makhanya (s a
reporter with the Weekly Mal
of Johanneshurg.



