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angladesh, the biggest

t delta, emerges

to the most denscly
populated state. Bangladeshis
are identified by ethnologists
toe have originated from a
branch ol Indo Aryans from
central Asta during the second
millenntum. A Dravidian and
admixture are not

abounds in a

ntly Muslim tradi-

tion in the s Hindu
and Buddhist setting. This
provide for ra-
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he pinnacle of fulfill-
ment ol girls' career in this

provide wealth and sustenance.

Social Priorities:

Universalisation of educa-
tion at the Primary level has
been recciving priority with
population control, employ-
ment genceration and food au-
tarky in the national develop-
ment plans.

Declared as the fundamen-
tal human right in the coun-
try's Constilution, basic educa-
tion (or lilcracy) has been re-
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by Mohammad Abdul Jabbar -

broader fo-

@) It is he who created you
from a single person and made
his mate of ltke nature iIn
order that he dwell with

her (in love). (Sura 7:186)

(b) Tell the believing men
to lower their gaze and be
modest. That is purer for
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The t(rend
in this rate
favourable in
males since 60s.

Al the
ipation of girls rose to
against 279 for boys in
1988 co wtn the base
year 196] (=100).

Iin the Secondary stage,

are moving up signifi-
cantly as well. Based on enml-
ment data for 1950 the
of girls enrolment stands at

in
appears
respect

]

348, as 3986 for boys.
In col s 572 girls were
led against,
the base
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time, take undue pleasure ' ceiving highest degree of polit- or hu . or and
against fellow lamilies with ical support. Promotion of girls thefrsons...... also of
preponderantly larger number eduecation has been explicitly Litcracy data by sex avaflable the people. Thus education for
of girls. compete for sought for in the national edu- (Sura 14:31-32). from the census re-  women in alienation detached
WO gains. Thus, economi-  cation policy and programmes Bangladesh Constitution— veal relative slower im- from economic gains arc not
cally males symbolize 10 be ad-  since 1974, : Fundamental provement in t rates likely to be a sell generating
dittive and females subtractive Principles of State Policy for females to males. cnterprise demanding un-
factors so far as this competi- Nationalisation of Secondary statcs as under: Literacy Rates by Scx (%) wiscly and hcavily on the pub-
tion goes. Schools and colleges has been lic exchequer for a long time
The edge of girls over boys  quite liberal during the decade to come.
m;nig IHuallml are a lot :uf.-r past covering lallrgc n;:rrﬂ:rcr of Sex 1991 1921 1941 1961 1981 Education ol girls is probably the world's best investment. Nothing else has
wi slam asscrting its place, institutions exclusively meant Male The author (s Chief, : g 2
however, its influence couldn't for offering education te Fermle lﬂ_u'un IE’: l;: f;: ?:,_g Statistic Division of mnm'.fs ;“ch :fo'" ' tl;::w; family health, slow population growth, and “g‘ the
percolate decp enough to melt women in keeping with the Ministry of Education. ves women mseives. —UN] M
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ANGCLADESH Literacy

Projeet is a recent suce-

css story madc possible
under Special Grant 1966 of
The Rotary Foundation [TRF)
of Rotaty International.

What is the Bangladesh
Literacy Project? How did it all
come about? To begin with, a
focus on the essential need for
litcracy is neccssary. The
Government of Bangladesh,
recognizing the itmportance of
literacy, has made primary ed-
ucation compulsory by law.
This is a ﬁiim but effec-
tively imp nting this pro-
cess is a tremendous chal-
lenge.

As fate would have it, an ar-
ticle published in the July
1988 fssue of "The Rotarian” (a
monthly magazine of Rotary
International) describing
Rotary Literacy work underway
in Thailand, caught my sight
and | wrote an inquisitive let-
ter to PDG Dr Richard F
Walker of Australia on 24 Scpt
‘88 to obtain details of the
programme and the CLE sys-
tem, described below. A dream
was formulated that a similar
programme could be pi-
onecred in Bangladesh and,
through subsequent corre-
spondence, an avenue was de-
veloped for implementing a pi-
lot programme in Bangladesh
similar to the Thaf's.

On 23 January, 1989 TRF
approved my volunteership of-
fer to visft Thatland to study
and understand the practical
side of the programme to aid
in it's implementation In
ring my 6 week
visit [ met the Thai izers
Prof Dick Walker of

of the key per-
programme, and
proposal for

|

first major milestone was

achicved when SMG No 1766
vas approved on 01 Mar 90.

A project comimittee with
me as Chairman and with vet-

Wahab, DG M Z Abbasi, DGN
Prof Jalal U Ahm:d, Pres Md
Salimullah.

Subsequent

commiltee

by A M Emdadul Huque

them to nominate a coerdina-
tor. The Education Ministry
then nominated Mr Shahidul
Istam,  Asstt Sccretary of
Pathkali Trust on 18 Mar 90 to
acl as coordinator of the pro-
gramme,

Whalt cxactly does the pro-
gramme involve? It's an inno-
vative technique for teaching
children called "Concentrated
Language Encounter” of CLE
for short which has been un-
der development for nearly 10
years by various linguists. It is
now a tcaching modcl for read-
ing and writing throughout
Australia, USA and Canada. The
CLE approach is completely
opposite to Lhe traditional
teaching mectBodology in that
the progression is from the
larpest to the smallest bits of

language.

The four fundamental prin-
ciples thal explains the CLE
approach arc:

— Children learn to read
and write through being in-

volved in rcading and writing

for recognisced purposes.

— Learners need to start
whole texts and then move to
progressfvely smaller units of

— The teaching context
should be one in which the
learners arc encouraged to
take “risks” as language users:

— Pupils should be given
every encouragementi to” be-
come indcpendent learners —
scll checking and selfl correct-
ing.

It can also be stated that
CLE is first used as a means of
building meaning. The second
phase is the coopcrative writ-
ing and editing of text which is
the reconstruction of that
meaning. The third and final
phasc is the use of the text as a
resource for further closcr
exploration of written and
spoken language. The CLE
teaching methods can also
help teachers learn better
teaching procedures and tech-
niques,

A contact was made to the
Thai Literacy Committee for
providing training to the new
coordinator and, with this, Mr
Shahitdul Islam visited Bangkok
,shortly afterwards for one
month of training. A requcst
was also made to the
Educalion Ministry to nomi-
nate 3 schools and the con-
ecerned teachers for imple-
mentation of the programme.
On 23 Apr 91, the Education
Ministry gave final approval for

the proposed tech-
nique, "cug' in the

eurriculum of the schools.
Primary Education approved
Araining of the teachers on 09
ch 91 and nominated the
schools and teachers:

BKSp School, Savar
with tecachers Ali Hossain

~ under

& Md Rafiqul Islam; Pathkali
Child Primary School, Jatrabari
with tcachers Sabitha Begum
and Wahida Begum, and
Nishong Primary School,

Bandar, N Ganj with teachers
Sycd Magbul Ahmed and Mrs
Ambia Khatun.

Monitoring progress of the
project was a major considera-
tion and | had to apply in that
special management tech-
nique. Generally, regular in-
formation was sent to PDG
Jack Nankervis. Also, informa-
tion was sent on a casual basis
to PDG Dick Walker and RC
Foolscray. Rcports were also
filed with Dhaka Rotary News
bulletin on 14 Mar 89 and 2
Oct 90.

Four artists were selected
from the Dhaka Art College on
6 May 91 for preparation of
the Big books to be used in the
programme. Four sets of these
books were made ready on 7
July 91 — comumemoraling a
major milestone toward the
substantial completion of the
project.

Therefore, an inaugural
cercmony is arranged to be
held on 22 July 91 at Hotel
Sheraton with Prol Dr AQM
Badruddoza Chowdhury,
Minister for Education and
Cultural Affairs as Chiefl Guest,
to formally start the training
programme of the teachers
followed by the official tmple-

mentation of pilot programme
in the three schools.

Training of teachers is
scheduled to .cgin 27 July 91
for one week at the
Conference Room of Pathkali
Trust, conducted by Mr
Shahidul Islam, the coordina-
tor. Teaching of the primary
siudents at 6 class rooms is
expected to start from 10 Aug
91 at these three selected
schools,

The Ministry of Education
will have close supervision to
evaluate the effectiveness and
acceptance of the student and
il satisfied may consider to
rccommend an extension of
this Pilot Program to other
primary schools countrywide.
The Literacy Committee will
then apply to Rl with the assis-

effective manage-
ment ‘and strict monetary
control, | could complete the
task ahead of schedule and also
over 40%

sults directly

forth by thc cduecati-
onalist, Johann llcin-
rich Pestalozxi (1746-1827),
still relevant today? For him,
and hc was a lving fllustmation

of thesc principles, all
cducation should have a foun-

| dation of boundicss love. lle

developed teaching methods
the ultimate aim of which was
to allow the individual to blos-
som. The Franco-Gencevols
philosopher, Jean-Jacqucs
Rousscau (1712-78) also
playc® a major rolc in giving
Switzerland its good repula-
tion for education. lie advo-
cated a natural development of
the personality, and pave the
way for a ncw approach to
children, to their place in so-
ciety and their mental atti-
tudes. In the 20th contury, the
Swiss psychologist, Jcan
Maget, formulated new theo-
rics on the dcvelopment of a
young child's intclligence and
thoughts, thus adding to the
already solid [oundalions of
education in Switzerland.

A Swiss cducation special-
ist, Morilz Arnct, tempers the
praise which came [rom Lhe
British journalist quoted above:
"Admilledly we have a solid
education system, which has
5 foundations. Dut com-
pa with the systems of
other countrics, it is in some
respeets lacking in dynamism
nrﬁcﬁhﬂily." this lack re-
from Lhe fact that
in Swilzerland, the 26 can-
tons, or member-states of the
Conlederation, jealously guard
their own powers with regard
to education. It took no less
than 20 ycars for a very simple
problem, a uniform beginning
ol the school year in the [all, to
be decreed for the whole of
Swilzcrland, in 1989,

A Citadel of Federalism

The educalion system s
onc of the most striking ex-
amples of Switzerland's fed-
cralist structure. The [ederal
institutes of technalogy In
Zurich and Lausanne are the
only cducational domains
placed under the exclusive
control of the central federal
authoritlies. All other cduca-
tional institutions, from pre-
school (o university and
including compulsory schoo-
ling, are bastions of cantonal
sovercignty, Only in matters of
school-lcaving certificates and
higher studies does the
Confederation have a say.

Slate educalion predomi-
natcs in Swilzerland — in
1988/89, only 5.2 per cent of
Swiss pupils were being pri-
valcly educated. This situation
dales back to the 19th ccn-
tury, to a principle according

to which elementary schooling
should be at "a ool of the
nation and of the pcople”,

whereby children from all so-
cial strata had to be taught as
cquals. The education system
is also founded on 19th cen-
tury principles of free school-
ing, and of Lhe strict religious
and political necutrality of cdu-
cation. r‘

The State School

Despitlc marked dilfer-
ences, the varfous cantenal ed-
ucation systcms have much in
common. [Basically, Switzer-
land 'has three levels of
education after nursery scheol:
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e and Beyond

Education: A Solid System,
Costly and Federalist

compulsory schooling, divided
into primary and lower-sec-
ondary education: upper sec-
ondary (profcssional train
schools which award certifi-
cales, high schools and lower
colleges of education): and fur-
ther education {universities,
the hautes ecoles, and engi-
neering schools).

Swiss children have many
cducational possibilitics, a sit-
uation which is effcctive but
costly: accounting for .v per
cent of the total, education is
the biggest single item ol pub-
lic expenditure. During this
century, there has been major
growth at every level of the
education system. But until the
immediate post-war period,
furthtr education remained a
privilege of the better-ofl, de-
spite the increascd possibili-
ties. It was only in the 1960s,

years marked by strong eco-

nomic growth, that there was
rcal change in the sense of
more equal opportunity.

After attending nursery
school between the ages of
four and six, all children have
nine ycars of compulso
schooling. At the primary level,
this lasts six years in most can-
tons, although sorhe times five
and even four yecars. The re-
maining period of compulsory
education, which can be three,
four or five years depending on
the n, is the lower-sec-
ondary level. This prcpares a
young person through various
channels for further studies or
prolessional training. For many
ycars, there have becen many
attempts at rcforming this
stage, in order to increase the
possibilities of being able to
pass from one channel to an-
other. Reform is nceded, to
prevent the choice of a career
being made to carly.

Apprenticeship: Practical

Switzerland places strong
cmphasis on the professional
training of young people: 90
per cent of them go though
on¢ ol the many channels of
higher sccondary education
altcr completing compulsory
schooling at the age of 186.
Most of them — about 70 per
cent — take up an apprentice-
ship in one of the 400 cralts
rccognized and regulated by
the Confcderation: some last
for three or even four years.
Prorily is given to practical
training in the work-place.
Theoretical instruction — one
day a week on ave — takes
place in the professional
schools. The advantage of this
systcm is that training condi-
tions are very close to the real
working conditions, Some
cantons have introduced
courses which, while prepar-
ing them for their particular
ficld of work, also improves
their more
S Elrses
traditional professional scho-
ols. While the later are, iIn
quantitive terms, the main

~ channels of further secondary

education, they are by no
means the only ones. re
arc high schools, known in
Swilzerland as gymnasiums,
which prepare students for
university, as well as teachers’
training schools and Lhosc
with diploma courses in the
social and paramcdical ficlds.

Universitios and Other
Higher Education
Numcrous pessibilitics arc
offered by the professional

training schools. There are
also the tcchnical colleges
which train fulure cngincers,
and the management and ad-
ministrative collcges whosc

has recommended much
greater flexibility in education,
in the sensc of permanpent
training. This requires a com-
mon cllort on the part of the
public authoritics, economic
organizations and private inst-
tutions. The main thrust of fur-
ther training comes today from
the privale scctlor, specifically
from internal courses within
companics, professional bodics
and spccialized institules.
Private schools also play a part
in traditional education, [rom
primary to high school level,

and including "prolcssional
training and commercial
schools. Then there are the

Switzerland-700 years after
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students have alrcady com-
picted apprenticeships. Other
non-universily institulions in-
clude the music and thcatrc
conscrvalorics, and schools
specializing in therapculic
pcdagogy, social work, the ho-
tel trade, fransport, agricul-
ture, forcstry, cle.

smarl and oltcn cxpensive pri-
vate institutes and boarding
schools, for the children of
well-ofl familics from both
Switzerland and abroad.

Adull educalion also oflers a
wide range ol possibilitics. For
instance, there are various
cantonal instilutes, old and

Aflcr spending two ycars in Switzerland, the British journalist,
Will Hutton, was full of praisc: "What struck my wilc and |
aWbut our daughter's school in the countryside between Zurich
and Schaflhausen, werce the paticnee and cffort which tcachers
devoled to bringing the average or below-average pupil, up o a
level which may not be brilliant, but which in any case was
solid. Such an cducation might not producec Nobel prize-
winncrs, but schools like thesc do give people a high level of
intclligence, and that's what the world nceds today. It is an
cducation systcm which prceparcs pcople to participate actively
in the cconomic and social life of the country.” (quote from

“Das Magazin," 26/90).

e

Universitly training is avail-
able at the two [ederal insti-
tutes of technology (Zurich and
Lausanne), at the scven can-
tonal universitics (Bascl, Bern,
Zurich, Fribourg, Lausannc,
Geneva and Neuchalel), in St
Gallcn at the institute of busi-
ness and social studics and the
pcdagogy college, and in
Luccrne at the theology lacully.
About 10 per cent of young
pceople are taking universily
courscs or their equivalent.

Further Tra and
Private School

Further training — or re-
fresher courscs — have become
increasingly impertant in
modern socicly, and in
Switzerland great efforts are
being made in this dircction.

The Confercnee of cantonal
public instruction authoritics

rich in tradition, as well as the
courscs run by Lhe Icading
Swiss supcrmarket chain,
Migros. [l is nol uncommon
in Switzcrland for the private
schools to be innovative. In
August 1990 [or example, the
country's [irst bilingual
German-French schools were
opencd in Geneva and Bern,
these provide children from
the age of 10 with a bilingual
cducation — an interestling

venture in plurilingual
Swilzerland.

Fairer Treatment for Women
is Needed

The disadvantages con-

fronting women In Swiss soci-

cly apply in Lhe ficld of eduea-

tion. The Number of women

wilth no training other than

compulsory school educalion
(17 per eeni) is double the to-

tal for men (8 per cent). The
duration ol appren in
mosl ol Lhe -n-cnll:dmm
professions is shorter  than
thosc in the so-called male
prolessions. Occup: cho-
sen by women perpet P‘m the
traditional division of roles
belween Lhe sexes: women
lend lo lake jobs in offices,
shops, body carc salons, and
hospitals. I|lowcver, more
women have undcergone pro-
fessional training than was the
casc 10 ycars ago: 66 per cent
of fcmales aged 20 have today
scrved apprenticeships, com-
parcd with 76 per cent of
their male collcagucs. And as
many 20-ycar-old women as
mcn ol the same age have a
school-lcaving ccrtiflicate or
leaching diploma: 15 per cent.
But at university level, the
proportion of femalcs is low.
One-third of university degrees
and only onc-[ilth nfz:ﬂorl.ln
arc oblained by women, who
also account for a mere two
per cent of the university
teaching stall. the lowest pro-
portion of lemales is in engi-
ncering studies (8.4 per cent)
and the highest in the human
scicnces (43.8 per cent).

Opening Outwards

~ Switzerland's educational
sysicm is strongly influenced
by the political and social
charactceristies which lie at the
very foundations of the coun-
try: dccenlralization and
pragmalism. The experis are

unanimous in stating that de-

spite all their advantages,
these structures could be an
obstaclc lo inlernational coop-
eralion. How can they open
themselves up to the outside
world, when Swiss higher ed-
ucation institulions do not

cven recognize cach others’

- diplomas, and when the possi-

bility of frce movemcnt be-
tween the country’s own uni-
versities can  still present
problems? There is a clear
nced for much more
coordination and among the
cantons themselves, and
between the cantons and the
Confedcration.

"Swiss education policy is
today going in the direction of
cooperation and exchanges of
information and experiences,
cven internationally,” declared
the Conference of cantonal di-
rectors of public instruction.

These good intentions have
been proved by the fact that
for the [first time, the
Organization for Economic
Cooperation and Development
has made a study ol Swiss edu-
cation policy. Alse, Switzerland
agreed to sign — it is one of
the last countries to do so —
four Council of Eu conven-
tions on eduction, for
reciprocal recognilion of
school-leaving certificates, -
scmesterss and high school
diplomas, as well as the pay-
ment of grants for studies
abroad.

— Jurg Mueller.



